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Needs and Resources Assessment 
 
Highlights from CDC PIES (Planning, Implementation, Evaluation, and Sustainability) Guidance on 
Step 1:  Needs and Resources Assessment (NARA) 
 
The Needs and Resources Assessment addresses the following two questions: 

 What are the needs and conditions that must be addressed in your community or state to prevent 
sexual violence and/or intimate partner violence? 

 What resources are available in your community or state to help prevent intimate partner violence 
and/or sexual violence? 
 

Definition of Needs & Resources Assessment:  A needs and resources assessment is a systematic process of 
gathering and critically interpreting information about a particular health or social problem—such as intimate 
partner violence (IPV) and/or sexual violence (SV)—and the resources available to address such problems within 
a defined school/organization, community or state.  
 
The needs and resources you identify in step one of the PIES process will be the foundation of your primary 
prevention strategies.  The needs and resources profile for your community or state that you develop will help 
your planning team identify and prioritize the specific conditions to address in your primary prevention plan for 
your universal populations, selected populations, and your prevention system capacity building activities. 
 
To complete a needs and resources assessment you will need to review a variety of data or information about 
your community.  The data may be either quantitative or qualitative or both.  Quantitative data is information that is 
expressed in numbers such as the number of males or females that attend specific schools.  Qualitative data is 
the information behind the numbers that describes the context of the situation, event or culture through words. 
There are many ways to collect data for your needs and resources assessment.  You may use existing data from 
local organizations or community databases and records or you may choose to collect new data through 
interviewing, making observations or administering surveys (see Part 2 of this toolkit if you are considering 
collection new data for your NARA). The important thing to remember is to use multiple sources of data for your 
needs and resources assessment so you can have a well informed assessment. To be consistent with the 
Empowerment Evaluation (EE) principles of improvement and capacity building, needs and resources 
assessments should reflect a balance of both strengths and challenges associated with a given community or 
state. It can be easy to focus only on problems when doing a needs and resources assessment. Be sure to spend 
time considering the assets in your community or state. Knowing both the needs and the resources in your 
community or state is essential to setting your priorities for the rest of your planning process.  
 
Nine Steps to Complete Your Needs and Resources Assessment 
1. Form a work group that will take on the responsibility of conducting the needs and resources assessment 

which represents the perspectives of diverse groups in your community/state. 

o It is important that your work group develops a shared definition and understanding of intimate 
partner violence and sexual violence, primary prevention from a public health perspective and a 
shared vision for prevention. 

o It is also important to determine how your needs and resources work group will work together by 
determining roles and responsibilities, discussing the time commitments for developing a needs 

Overview 
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and resources assessment and the frequency and types of communication you will use to get the 
work done. 

2. Define the geographic area of interest (organization/school, community/state) for your needs and resources 
assessment. 

o This step is key to ensure focus based on the resources you can commit to completing the needs 
and resources assessment.  You may want to focus on a specific group of zip codes or census 
tracts within your community OR you could look at a specific school district or school levels such 
as middle, high school or colleges. 

o Remember that sometimes standard geographical boundaries may not be the best way to define 
the scope of a needs and resources assessment. This may be true when social boundaries of a 
community do not correspond to official geographically defined categories such as school districts 
or zip codes, (for example, the Gay Lesbian Bisexual Transgender or Deaf communities). 

3. Develop a community or state profile or systematically review an existing community or state profile that 
includes demographic information for your community/state, conditions in your community/state AND assets 
and resources (including existing prevention efforts) in your community/state. 

o A community or state profile is a comprehensive description of people, conditions and resources 
in your geographic area of interest.  It typically includes information about past, present and 
projected demographics and economic conditions as well as indicators of well-being and 
resources that exist in your community for sexual and domestic violence issues.  

o Remember to ask: “Who is missing from this profile?” Are the Lesbian, Gay, Bisexual, and 
Transgender populations, people with disabilities, youth, and immigrant/refugee or other 
populations adequately represented in this profile? 

4. Examine multiple data sources to estimate the magnitude of sexual violence and intimate partner violence 
among universal and selected populations in your community/state as described in your community profile 
and the community attitudes, behaviors and conditions that support IPV/SV and the prevention of IPV/SV. 

o Consider the strengths and weaknesses of each data source.  For example, determine if the data 
were collected for a specific purpose, if so, what was the purpose and what concerns do you 
have based on the source’s purpose? (ie; police reports, domestic violence arrests, results from 
national surveys on perpetration or victimization) 

o Determine what is missing in the data to fully describe the current state of IPV/SV needs and 
resources in your community. 

o If needed develop a data collection plan to fill gaps for determining magnitude of sexual violence 
and intimate partner violence so you can conduct focus groups or other interviews of 
stakeholders or administer surveys of stakeholder groups to collect needed data to fully 
understand needs and resources  

5. Examine relevant risk and protective factors for SV and/or IPV within universal and selected populations in 
your community/state using multiple data sources.  (“Universal” population refers to all community members 
regardless of risk, while “selected” refers to individuals or groups at heightened risk for victimization or 
perpetration of IPV/SV.) 

o Consider the strengths and weaknesses of each data source (see How to Think Critically About 
Needs Assessment Data Tip Sheet). 

o Determine what is missing in the data to fully describe the risk and protective factors to determine 
needs and resources in your community. 
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o If needed develop a data collection plan to fill gaps for determining risk and protective factors. 
You can conduct focus groups or stakeholder interviews or surveys to supplement other sources 
of data. 

o Asset mapping is one method for conducting a resource assessment. Remember assets 
including (1) individuals, (2) informal local associations, (3) and formal institutions. 

6. Identify how the SV and/or IPV primary prevention system capacity can be strengthened by determining the 
gaps in the system to achieve primary prevention goals and the potential for leveraging resources through 
collaboration with other community organizations. 

o Use asset mapping to determine the resources within your community and potential partners that 
you can collaborate with to leverage prevention resources 

o You’ll want to find out what prevention strategies that are being used by other community 
organizations so that you can work together to support primary prevention  

o Remember to look at community primary prevention resources including organizations, 
processes, events, funding, skills and knowledge that can strengthen the system’s capacity to 
achieve prevention goals. 

7. Write a Needs and Resources Report based on what you have learned about your community/state. 

o The report should include multiple sources of data and your conclusions about gaps in IPV/SV 
prevention in your community. 

o Your community is unique based on your community members and other contextual factors (such 
as availability of resources and community size) so make sure to include these factors in your 
report. 

8. Review the Needs and Resources Report with your planning team and other stakeholders and revise as 
appropriate based on feedback. 

o Encourage stakeholders to critique the report and offer sources of data to support their critique. 
o Integrate the reviewer’s comments into the report along with the supporting data sources. 

9. Set the goals for your primary prevention work based on the findings of the needs and resources assessment. 

o Prioritize your needs based on what you found and set your goals accordingly in the next step of 
the planning process. 

o Congratulate your team for working through this rigorous process! 
 
Source:  GTO Step 1:  Needs & Resources Assessment, Centers for Disease Control and Prevention (12/06) 
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The 9 steps involved in a Needs and Resources Assessment are presented in the graph below.  A NARA should 
be updated every other year to ensure that it is current with the changes in your community. 
 

Figure 1.  Needs and Resources Assessment Cycle 

Community	  
Needs	  &	  
Resources	  
Assessment	  	  

Cycle	  
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1. What do these data 
tell us about: 
• Magnitude of the problem 

(or prev. of IPV/SV) 
among universal  and 
selected populations 

• Risk and protective 
factors among universal 
and selected populations 

• Assets/resources 
• Prevention system 

capacity	  

4. What do these data not tell 
us about: 
• Magnitude of IPV/SV among 

universal and selected populations 
• Risk and protective factors among 

universal and selected populations 
• Assets/resources 
• Prevention system capacity 

6. What do we still 
need to know/what are 
the gaps? 

7. Where do we get 
that information? 
(Balance community 
knowledge, evidence-
based & social justice 
EE principles). 

	  

3. What do these data add to 
or how do these data compare 
with what we already know 
about: 
• Magnitude of IPV/SV among 

universal  and selected 
populations 

• Risk and protective factors related 
to IPV/SV among universal and 
selected populations 

• Assets/resources 
• Prevention system capacity 

	  
	  

2. What are the strengths 
and limitations of this 
data source? For example, 
was this data collected for a 
specific purpose? Is it based on 
police reports; is it self-
reported, what is the sample 
size? Is it inclusive?  

This	  could	  be	  an	  existing	  data	  source	  (e.g.	  census	  data)	  or	  a	  new	  data	  source	  (e.g.	  from	  surveys,	  
focus	  groups,	  or	  key	  informant	  interviews.)	  

For	  each	  data	  source,	  ask:	  

This could be an existing data source (e.g. census data) or a new data source (e.g. from surveys, focus groups, 
or key informant interviews.)  

For each data source, ask questions 1-7 
	  

Problem 
Statements 

5. Do we have enough 
information to proceed 
to clearly define 
needs? 
	  

Only after 
multiple data 
sources have 
been collected 

 
 
How to Think Critically About Needs Assessment Data 
When reviewing data sources for your Needs and Resources Assessment it is important to think about the data 
critically so you can understand IPV/SV in your community or state.  The figure below provides key considerations 
to thinking critically about data. You can use this flow chart or the How to Think Critically about Data Worksheet to 
help your Needs and Resources Assessment team think through the data review process to inform your Needs 
and Resources Assessment.  

Tip Sheet 
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Checklist for Needs and Resources Assessment 

A Needs and Resources Assessment should address the following question: 
What are the needs and resources in your organization/school, community/state? 
To answer this question you will need to: 
 Form a work group that will take on the responsibility of conducting the needs and resources assessment 

which represents the perspectives of diverse groups in your community/state. 

 Define the geographic area (e.g., school district, city, county, state, etc.) or community of interest (e.g., deaf or 
GLBT) for your needs and resources assessment. 

 Develop a community or state profile or systematically review an existing community or state profile that 
includes:  

 Demographic information for your community/state, 

 Conditions in your community/state, 

 Assets and resources (including existing prevention efforts) in your community/state. 

 Examine data sources to estimate the magnitude of sexual violence and intimate partner violence among 
universal and selected populations in your community 

 Using multiple data sources,  

 Considering the strengths and weaknesses of each data source. 

 Examine relevant risk and protective factors for SV and/or IPV within universal and selected populations in 
your community/state  

 Using multiple data sources,  

 Considering the strengths and weaknesses of each data source. 

 Identify how the SV and/or IPV primary prevention system capacity can be strengthened  

 Determine gaps in the system to achieve the primary prevention goals,  

 Identify potential for leveraging resources through collaboration with other community 
organizations. 

 Write a Needs and Resources Report based on what you have learned about your community/state 

 Review the Needs and Resources Report with your planning team and other stakeholders and revise as 
appropriate based on feedback 

 Set the goals for your primary prevention work based on the findings of the needs and resources assessment. 

Checklist 
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Needs and Resources Assessment Parent Questionnaire Example 
 

The X program works to prevent violence through promoting healthy relationship building in our community.  We 
would like to get your input on the issues related to this work so that we can better serve our community with our 
services.  Your input will be used to assist us in planning our activities for the upcoming year.  Please think of our 
town, school or family when filling out the items below.  
 
*Thinking about the adults in your community, please describe whether you believe the following challenges are 
not an issue, a minor issue, a moderate issue, or a major issue in your community. 
 Not an Issue Minor  

Issue 
Moderate 
Issue 

Major  
Issue 

1. Sexual harassment in the workplace 1 2 3 4 
2. Poor communication skills for spouses or 

partners 
1 2 3 4 

3. Verbal abuse between spouses or 
partners 

1 2 3 4 

4. Domestic violence 1 2 3 4 
5. Rape or Sexual Violence 1 2 3 4 
6. Student safety on their way to and from 

school 
1 2 3 4 

7. Student safety at school 1 2 3 4 
 

*Thinking about your town or school district area, how likely  
is it that you or another adult would respond in these situations: 

Not at all 
likely 

Somewhat 
likely 

Very 
likely 

8. If a girl was being verbally harassed by a boy at the high school, 
how likely is it that a teacher or other adult would do something to 
stop it? 

1 2 3 

9. If you saw a child or teenager being bullied, how likely is it that you 
or another adult would attempt to stop it? 

1 2 3 

10. If you could hear a man and a woman inside a house violently 
arguing and throwing things, how likely is it that you or someone 
else would call the police or 911? 

1 2 3 

11. If an adult hit a child in the grocery store, how likely is it that you or 
someone else would do something, such as talk to the parent or 
call child protective services? 

1 2 3 

12. If you saw a teenage girl being physically threatened by her 
boyfriend, how likely is it that you or someone else would step in to 
do something to stop it? 

1 2 3 

 
13. Which school district do you live in? (Insert your school district names in the area below) 
 

 
 

14. What is your age:   1 17 or younger 2 18-29  3 30-54 4 55 or older 
15. What is your gender:  1 Male  2  Female 

 

Example 
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16. Do you have any children between the ages of 12 and 17 years old?  1 Yes 2 No 

 
*If you have a child between the ages of 13 and 17, please continue.  If you have more than one teenage 
child, please think about the youngest one in this age group when responding to the next items. 
 
17. My only pre-teen or teenage child, or my youngest pre-teen or teenage child is in:  

1 Grade 6, 7, or 8  2 Grade 9, 10, 11, or 12 3 Other: _____________________ 
 
18. During the last 3 months, have you talked to this teenage child about dating relationships?  

1 Yes   2 No    

*How much do you agree with the following 
statements? 

Strongly 
Disagree 

 
Disagree 

 
Agree 

Strongly 
Agree 

19. I feel comfortable talking with my child about healthy 
and unhealthy dating relationship behaviors. 

1 2 3 4 

20. I am certain that I could recognize warning signs of 
dating abuse. 

1 2 3 4 

 
21. Has this teen ever had a boyfriend or girlfriend (“going out with” or “dating”)? 

1 Yes   2 No   3 Not sure 
 

*If this teen has had a boyfriend/girlfriend (“yes” or “not sure” above), please continue to respond to the items 
below. 

*In the past few months, how often have you talked to your 
child about the following? 

Never 1 or 2 times 3 or more 
times 

22. Pursuing relationships that make your child feel respected 1 2 3 
23. Working out problems in ways that are fair to your child and 

a boyfriend/girlfriend 
1 2 3 

24. Respecting the opinion of a boyfriend/girlfriend without 
getting upset 

1 2 3 

25. Saying “no” to kissing or touching that makes your child feel 
uncomfortable 

1 2 3 

26. Taking time to cool off before working out a problem with a 
boyfriend/girlfriend 

1 2 3 

 
Community Resources Yes No 
27. Are you familiar with the services provided at (insert your program name 

here) 
1 2 

28. Have any of your children participated in the X program? 1 2 
29. Before today had you heard of the X program? 1 2 

Thank you for taking the time to complete this important questionnaire that will help us shape our X services.  If 
you have any questions regarding this questionnaire please contact (insert your contact information here) 
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Needs and Resources Assessment School Personnel Questionnaire Example 
 

The X program works to prevent violence through promoting healthy relationship building in our community.  We 
would like to get your input on the issues related to this work so that we can better serve our community with our 
services.  Your input will assist us in planning our activities for the upcoming year.  This questionnaire contains 
items on the issues and concerns in our community as well as resources.  Please think of our town, school or 
family when filling out the items below.  
 
*Thinking about the adults in your community, please describe whether you believe the following challenges are 
not an issue, a minor issue, a moderate issue, or a major issue in your community. 

 Not an Issue Minor  
Issue 

Moderate 
Issue 

Major  
Issue 

1. Sexual harassment in the workplace 1 2 3 4 
2. Poor communication skills for spouses or 

partners 
1 2 3 4 

3. Verbal abuse between spouses or partners 1 2 3 4 
4. Domestic violence 1 2 3 4 
5. Rape or Sexual Violence 1 2 3 4 
6. Student safety on their way to and from 

school 
1 2 3 4 

7. Student safety at school 1 2 3 4 
 

*Thinking about your town or school district area, how likely is it  
that you or another adult would respond in these situations: 

Not at all 
likely 

Somewhat 
likely 

Very 
likely 

8. If a girl was being verbally harassed by a boy at the high school, how 
likely is it that a teacher or other adult would do something to stop it? 

1 2 3 

9. If you saw a child or teenager being bullied at school, how likely is it that 
you or another adult would attempt to stop it? 

1 2 3 

10. If you overheard your colleagues telling a “joke” that could be offensive 
to someone, how likely is it that you would speak up to let them know it 
is offensive? 

1 2 3 

11. If an adult hit a child in the grocery store, how likely is it that you or 
someone else would do something, such as talk to the parent or call 
child protective services? 

1 2 3 

12. If you saw a teenage girl being physically threatened by her boyfriend, 
how likely is it that you or someone else would step in to do something 
to stop it? 

1 2 3 

 
13. Which school district do you live or work in?  (Insert your school district names below) 
 
14. What is your age:   1 19-24 2 25-29     3 30-45    4 46-54 5 55 or older 
 
15. What is your gender:  1 Male  2  Female 
 
16. What grade levels are in the school that you work in?  

1 Grade 6, 7, or 8  2 Grade 9, 10, 11, or 12 3 Other: _____________________ 
 

 

Example 
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17. During the last 3 months, have you talked to a teenage child about dating relationships?  
1 Yes   2 No  

   

 
*How much do you agree with the following 
statements? 

Strongly 
Disagree 

 
Disagree 

 
Agree 

Strongly 
Agree 

18. I feel comfortable talking with my students or the students 
in my school about healthy and unhealthy dating 
relationship behaviors. 

1 2 3 4 

19. I am certain that I could recognize warning signs of dating 
abuse in a student at my school. 

1 2 3 4 

 
*Please respond to the following items based on either your experience with students in your school. 

 
*In the past few months, how often have you talked to a 
student in your school about the following? 

Never 1 or 2 times 3 or more 
times 

20. Pursuing relationships that make your students feel respected 1 2 3 
21. Working out problems in ways that are fair to your student and 

a boyfriend/girlfriend 
1 2 3 

22. Respecting the opinion of a boyfriend/girlfriend without getting 
upset 

1 2 3 

23. Saying “no” to kissing or touching that makes your student feel 
uncomfortable 

1 2 3 

24. Taking time to cool off before working out a problem with a 
boyfriend/girlfriend 

1 2 3 

 
Community Resources Yes No 
25. Are you familiar with the services provided at X program? 1 2 
26. Have any of your students participated in the X program? 1 2 
27. Before today had you heard of the X program? 1 2 

Thank you for completing this important questionnaire that will help us shape our services.  If you have any 
questions regarding this questionnaire please contact (insert your contact information here) 
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Needs and Resources Assessment Student Questionnaire Example 
 
The X program works to prevent violence through promoting healthy relationship building in our community.  We would 
like to get your input on the issues related to this work so that we can better serve our community with our services.  
Your input will assist us in planning our activities for the upcoming year.  Your responses will remain anonymous 
meaning we will not in any way link your identification with your responses. 

 
*Do you believe the following concerns are not an 
issue, a minor issue, a moderate issue or a major 
issue in your school or community? (Mark only 
one response per problem). 
 

Not an 
Issue 

Minor  
Issue 

Moderate 
Issue 

Major  
Issue 

1. Bullying 1 2 3 4 
2. Sexual harassment in school 1 2 3 4 
3. Teen dating violence (abuse between 

boyfriends/girlfriends) 
1 2 3 4 

4. Sex and violence in the media (movies, TV, 
music, video games, magazines) 

1 2 3 4 

5. “Cyber-stalking,” inappropriate cell phone 
messages/photos/texting, or other harmful use 
of  technology to harass someone 

1 2 3 4 

6. Sexual abuse or sexual violence such as rape 1 2 3 4 
7. The way women are portrayed in advertising 

and other media 
1 2 3 4 

8. The way men are portrayed in advertising and 
other media 

1 2 3 4 

9. Student safety on the way to and home from 
school. 

1 2 3 4 

 
*How likely is it that you or an adult would intervene in the following 
situations? (Mark only one response per question). 

Not at 
all likely 

Somewhat 
likely 

Very 
likely 

10. If a girl was being verbally harassed by a boy at school, how likely is it 
that a teacher or other adult would do something to stop it? 

1 2 3 

11. If you saw someone at school being bullied, how likely is it that you or 
an adult would attempt to stop it? 

1 2 3 

12. If a friend was being cyber-bullied that he/she would tell you? 1 2 3 
13. If you saw other students fighting that you would go to a teacher or 

other adult for help to break up the fight? 
1 2 3 

14. If you saw a teenage girl being physically threatened by her 
boyfriend, how likely is it that you or someone else would step in to do 
something to stop it? 

1 2 3 

15. If you noticed another student had inappropriate posters or pictures 
hanging on the inside of their locker you would encourage them to 
remove them? 

1 2 3 

16. If a friend confided in you that she/he was being physically abused, 
how likely is it that you would encourage them to get help? 

1 2 3 

 

Example 
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17. Which school district do you attend school in? (*Mark only one)  (Add your school district names below) 
 
 

18. What is your age:   1 11-14 2 15-17  3 18 or older 
   
19. What is your gender:  1 Male  2 Female 

 
20. Have you ever participated in X Program? 1 Yes 2 No  3 Unsure  

 
21. If so, which X Program have you participated in (check all that apply) (Insert your program names below) 

 
 

22. During the last 3 months, has your parent or another trusted adult talked to you about healthy dating 
relationships?  
1 Yes   2 No  
 

*In the past few months, has a parent or other trusted 
adult talked to you about any of the following? 

Never 1 or 2 times 3 or more 
times 

23. Pursuing relationships that make you feel respected 1 2 3 
24. Working out problems in ways that are fair to you and a 

boyfriend/girlfriend or a friend 
1 2 3 

25. Taking a time out when you feel you are getting upset 1 2 3 
26. Saying “no” to kissing or touching that makes you feel 

uncomfortable 
1 2 3 

27. Discussing problems calmly with a boyfriend/girlfriend or a 
friend 

1 2 3 

28. Positive communication techniques when disagreeing with 
someone else’s opinion, attitudes or behavior  

1 2 3 

 
Community Resources Yes No 
29. Are you familiar with the services provided at (insert local prevention 

agency name here) 
1 2 

30. If a friend confided in you that she/he was being physically or sexually 
abused, would you know where to refer them to get help? 

1 2 

31. Where would you refer your friend for help? (*write in info) 
32. Before today had you heard of the X program? 1 2 
Thank you for completing this important questionnaire to help us shape our services.  If you have questions regarding this 
questionnaire please contact (insert your program contact information here) 
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Primary Prevention Capacity Assessment Tool 

 
Program Name:       Assessment Team: _____________________________     Assessment Date:      
 
Is this an Initial Assessment_______ OR Annual Assessment_________ Overall Score =        
 � 
Section 1. Program Characteristics                                  Section Score =  /35 

Low (Minimally includes the Characteristics of 
Primary Prevention)   

Moderate or Mixed High (Includes the Characteristics of Primary 
Prevention) 

1 2 3 4 5 

Not Comprehensive: Moderately Comprehensive: Comprehensive: 

Strategies/activities are offered 
only at the individual level of the 
Spectrum of Prevention* & are 

limited to presentation style 
education settings or 

information “fairs.” 

Strategies/activities are not 
linked OR do not support 
each other; The activities 

address only 2 levels of the 
Spectrum of Prevention* 

effectively and/or the 
strategies/activities are not 
offered in multiple settings. 

Strategies/activities work at 3 levels of the 
Spectrum of Prevention* effectively or 

cover more than 2 levels, but in an 
incomplete manner; such as in limited 

settings &/or content addresses common 
set of risk/protective factors and 

prevention messages between participant 
groups are somewhat connected. 

Strategies/activities work at 3 
or more levels of the Spectrum 
of Prevention* effectively, are 
offered in multiple settings, & 

each of the components is 
designed to complement each 

other to reinforce primary 
prevention messages. 

Strategies/activities work at 3 
or more levels of the 

Spectrum of Prevention* 
effectively, are offered in 

multiple settings, & include 
policy level efforts that 

reinforce primary prevention 
messages. 

Singular Teaching & Learning Methods: Moderate: Varied Teaching & Learning Methods: 

Strategies/activities use singular 
teaching & learning methods 

such as “assembly-style” 
lectures or presentations 

focused on knowledge change 
& do not provide opportunities 
for participants to acquire or 

practice new skills. 

Strategies/activities 
incorporate varied format, 

but only minimal 
opportunity for skill 

development.  Most of the 
activity/strategy’s focus is 

on knowledge or 
awareness change. 

Strategies/activities use varied formats & 
include some opportunity for group 
participation & acquiring new skills 

including time for processing potential 
skills; but are heavily dependent on 

lecture format. 

Uses teacher-learner models; 
emphasis on active/interactive 
approaches, practicing skills, 
modeling; group participation 
is highly valued & frequent, 
allows time for processing & 

role-playing. 

 

Strategies/activities 
emphasize skill development 
& incorporate peer modeling 
and/or club formats to extend 
learning & skill development. 

Worksheet 



	  

www.odvn.org  Ohio Empowerment Evaluation Toolkit, 2011 
	  

19	  

Does Not Promote Protective Factors:   Partially Address Protective 
Factors: 

Promotes Protective Factors: 

Strategies/activities focus 
primarily on avoidance 

behaviors & are not informed by 
a social justice perspective. 

Strategies/activities do not 
promote protective factors 

that support the 
development of healthy 

relationships, but focus on 
the risk factors for 

perpetration without linking 
risk to social 

justice/oppression. 

Strategies/activities partially address 
protective factors that support healthy 

relationships, sexuality or positive social 
outcomes, but generally focus on risk 

factors for negative behaviors. 

 

Strategies/activities promote & 
sustain development of 

healthy sexuality, healthy 
relationships among peers, 

role models & adults; but do 
not integrate information/skills 
for developing social justice.  

Strategies/activities promote 
& sustain development of 
healthy sexuality, healthy 

relationships among peers, 
role models & adults; & 

integrate information/skill 
development to promote 

social justice. 

Does Not Provide Sufficient Dosage: Mixed Dosage Provided: Provides Sufficient Dosage: 

Single opportunity for exposing 
the same participants to 

prevention messages; examples 
include assembly presentations, 

one-time short duration 
workshops; community 

proclamation events without 
participant follow-up. 

Two to three offerings for 
the same participants; but 

does not follow the 
evidence base & does not 

include follow-up with 
participants to determine 

skill acquisition/use. 

Strategies/activities provide several 
opportunities for message/skill exposure 

with same participant groups, but the 
frequency/duration has been shortened; 
minimal follow-up is provided to reinforce 

messages/skills learned at initial activities. 

 

Strategies/activities provide 
several opportunities for 

message/skill exposure with 
same participant groups within 
a concentrated time frame as 
the evidence based practices 
but do not include follow-up 

activities to reinforce 
messages & new skill 

development/use. 

Strategies/activities provide 
several opportunities for 

message/skill exposure with 
same participant groups 

within a concentrated time 
frame as the evidence based 

practices & provide 
opportunity for participant 
follow-up activities that are 
specifically for reinforcing 
messages and new skills. 
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Not Theory Driven: Mixed Theory Base: Theory Driven: 

No theory or purposeful, 
logical rationale 

underlies the 
strategies/activities. 

Strategies/activities are based 
on a causal foundation that is 
not well-established & are not 
informed by a strategic plan 
with clear achievable goals, 

activities & outcomes. 

Some program components/activities 
appear to be based on a sound causal 

foundation &/or the program is informed by 
a strategic plan, but it is difficult to 

determine how the components/activities 
are connected to the overarching theory of 

change. 

Strategies/activities are based on 
purposeful, logical rationale of 
risk/protective factors, change 

theory or process theory of 
prevention of initial perpetration 
& the evidence base for primary 
prevention of violence.  Program 

components are clearly linked 
through the theory of change to 
which the program prescribes.   

Strategies/activities are based 
on purposeful, logical rationale 

of risk/protective factors, 
change theory or process 

theory of prevention of initial 
perpetration.  All components 

are based on a sound 
common causal foundation 
and are informed by a well 

articulated theory of change.    

Not Integrated into Agency Mission:   Moderate Integration: Integrated into Agency Mission: 

SV/IPV primary 
prevention is outside the 
scope of the agency & 
does not seem to be a 
good fit for the agency 

based on organizational 
history, mission & 
service provision. 

Primary prevention is a fit with 
the agency/ organization 

mission, but is not included in 
the agency mission because 
the agency is mostly focused 

on other types of service 
provision. 

Some primary prevention concepts are 
reflected in the agency’s mission, strategic 
plan, & practices, but primary prevention is 
not funded in proportion to other services 

provided, & is not considered during 
strategic planning. 

The agency demonstrates a 
commitment to primary 

prevention of SV/IPV, but 
primary prevention is not part of 
the organizations’ strategic plan 
& resources are not allocated 

proportionately to prevention & 
other services. 

The agency demonstrates a 
commitment to SV /IPV 

primary prevention, prevention 
is part of the agency’s 

strategic plan, & resources are 
allocated to prevention in 

proportion to other services.   

 Do Not Model Positive Relationships: Moderate Modeling: Positive Relationship Modeling: 
Strategies/activities 

focus only on avoidance 
behaviors in 
informational 

presentations such as 
risk reduction or safety 
awareness building to 

prevent violence. 

Strategies/activities focus 
primarily on avoidance 

behavior in relationships & do 
not offer opportunities for 

positive relationships to be 
modeled or practiced. 

Strategies/activities provide information & 
skill building in positive relationships, but 
may be facilitated by only one presenter 

without opportunity to model positive 
relationship building. 

Strategies/activities provide 
exposure to adults & peers that 

support building healthy 
relationships through role play & 
problem solving with peers, at 
least one session is taught by 

co- presenters who model 
positive healthy relationships. 

Strategies/activities provide 
exposure to adults & peers in 
a way that promotes strong 

relationships & supports 
positive outcomes.  Multiple 

sessions co-taught by diverse 
presenters who model healthy 

relationships.   
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Section 2. Matching Program with Participants                       Section Score =  /10 

Low-Minimal Timing for Primary Prevention: Moderate or Mixed Characteristics of 
Timing for Primary Prevention: 

Highly Appropriately Timed: 

1 2 3 4 5 

The strategy/activity 
materials use a one size fits 

all approach, they are 
intervention oriented, and 
are not developmentally 

relevant for the participants. 

The strategy/activity 
materials are intervention 

focused and are not 
appropriately timed for 

participant age or socio-
emotional development 

stage. 

Strategies/activities work with more than one age 
group, including focusing on risk & protective 

factors relevant to early adolescents or younger; 
program content & format has been somewhat 

modified to fit the selected group that participates 
in the program, but is not totally adapted for the 

participants.   

Most of the 
strategies/activities focus 

on risk & protective factors 
& begin in middle school or 

younger & are 
developmentally relevant 

for the majority of 
participants. 

All strategies/ activities are 
developmentally relevant; 

begin prior to the 
emergence of unhealthy 
behaviors, & curriculum 

materials match the 
participant cognitive & 
social development.  

Low Socio-cultural Relevancy: Moderate Socio-cultural Relevancy: High Socio-cultural Relevancy: 

Strategy/activity does not 
consider socio-cultural 

relevance to participants & 
was developed without input 

from community 
stakeholders.  

Content/format is narrow & 
operates from one set of 

beliefs, practices or norms. 

Strategy/activity was 
selected/developed without 

involvement of diverse 
community stakeholders, 

but literature was consulted 
to assist in the development 
of the activities/strategies. 

Content & format are 
aligned with literature base. 

Program selection/development involved diverse 
stakeholders, but their input was not thoroughly 
integrated & the content/ format only somewhat 
reflect the contributions & interests of various 

cultural/social groups. 

Most activities/strategies 
reflect the diversity of the 

participants and are 
developed using 
community input. 

All strategies/ activities are 
developed in collaboration 

with diverse community 
members, are inclusive of 

diverse cultural beliefs, 
practices & reflect 
community norms. 
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Section 3. Implementation & Evaluation                        Section Score =  /35 

Low (Minimally includes the Characteristics of 
Primary Prevention Evaluation Capacity) 

Moderate or Mixed High (Includes the Characteristics of Primary 
Prevention Evaluation Capacity) 

1 2 3 4 5 

Low Logic Model Development/Use: Moderate or Mixed Logic Model 
Development/Use: 

Highly Developed & Used Logic Model: 

No logic model was 
developed or used to guide 
program activities and focus 

staff on program goals, 
objectives and outcomes. 

Although a logic model was 
developed, it does not link 
to realistic goals, outcomes 

& measures to support 
theory of change. 

Logic model contains theory of change, but 
outputs & outcomes are not consistent with 
goals OR the outcomes are unrealistic in 

that they do not match program resources & 
timeframe of the program. 

The program logic model clearly 
includes goals, resources & 

outputs that are linked to 
realistic outcomes based on the 
programmatic theory of change, 
but it is not used to monitor the 

program implementation or 
achievement of program 

outputs & outcomes. 

The program logic model 
clearly includes goals, 

resources & outputs that are 
linked to realistic outcomes 
based on the programmatic 
theory of change & adheres 

to the SMART or ABCDE 
Framework.  The logic model 

is used to monitor 
implementation & 

achievement of program 
outputs & outcomes. 

Low Alignment with Needs & Resources 
Assessment: 

Moderate Alignment with Needs & 
Resources Assessment: 

High Alignment with Needs & Resources Assessment: 

No formal needs & 
resources assessment was 

conducted. 

No formal needs & 
resources assessment was 
conducted, although input 
from community members 

on SV/IPV needs was 
gathered. 

An informal needs assessment was 
conducted, but is based on limited data on 

community needs & does not include 
community resources regarding 

comprehensive IPV/SV primary prevention. 

 

Needs & resources assessment 
data specific to community 

IPV/SV primary prevention were 
used in combination with other 
community resources &  needs 
data such as data from United 

Way to determine program 
service priorities. 

A formal needs & resources 
assessment was conducted & 

the strategies/activities are 
based on observed gaps in 

primary prevention of SV/IPV 
& aligned with other 

community organization 
efforts to reduce duplication & 

increase reinforcement.    
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Low Process Monitoring & Use: Moderate or Mixed Monitoring: Highly Developed & Used Process Evaluation: 

There is no implementation 
monitoring in place to 
determine participant 
satisfaction or ensure 

program fidelity. 

Process evaluation is based 
on participant satisfaction 

measures only & no formal 
implementation monitoring 

is in place to ensure 
program fidelity. 

Process evaluation is conducted which 
includes monitoring program fidelity, but the 

implementation data are only consulted 
occasionally to improve activity/strategy 

content & format.  

 

Implementation is monitored 
regularly for fidelity including 

dosage, timing & implementation 
quality measures are in place, but 
CQI practices have not been fully 

integrated into practice by 
program staff. 

Implementation is 
monitored regularly for 

fidelity including dosage; 
timing & implementation 
quality measures are in 

place & are used by staff to 
inform program 
improvements. 

Weak Outcome Evaluation Plan:  Moderate Outcome Evaluation Plan:  Strong Outcome Evaluation Plan:  

No outcome evaluation plan 
is in place to monitor 

outcome achievement as 
stated in the logic model OR 

no measurable outcomes 
were included in the logic 

model. 

Outcomes are not 
measured in a systematic 
manner that aligns them 

with project 
implementation& they are 

not used for program 
improvement. 

Program has an evaluation plan, but the 
specific measures & infrastructure to 

support the data collection & analysis are 
limited by staff resources & skills.   

Mechanisms are in place to 
generate outcome data, but 

outcome evaluation is not used to 
monitor program achievement OR 
used to fine-tune activities due to 

staff resources/skills.     

Mechanisms are in place to 
generate outcome data 
including pre/post tests, 

data analysis & an 
infrastructure to support 

continuous quality 
improvement using 

outcome data results.    

Low Evaluation Use: Moderate/Mixed Evaluation Use: High Evaluation Use: 

Evaluation data/results are 
only used to report to 
funders upon funder 
request.  No internal 

mechanisms for sharing 
evaluation results are 

integrated into 
organizational policies & 

practices. 

Evaluation data/results are 
systematically reported to 
funders on a quarterly or 

semi-annual basis, but are 
not used for other 

organizational purposes. 

Evaluation results are used for reporting to 
funders & program management, but are 
not reviewed in a systematic manner to 
inform program improvement, share with 
stakeholders or plan for future programs.   

Evaluation results are reviewed at 
least annually and shared with 

stakeholders such as staff, Board, 
funders & community members to 
inform program strategic planning, 

increase community buy-in & 
obtain additional resources. 

Evaluation is integrated 
into program 

structure/process; use is 
systematic for informing 
decisions on program 

change, strategic planning, 
sustainability, resource 
allocation, sharing with 
stakeholders & grant 

writing.  
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Weak Sustainability Potential: Moderate/Mixed Sustainability: Strong Sustainability Potential: 

Resources beyond the 
current funding cycle have 

not been allocated or 
secured for the program.  

Program strategies are an 
add-on to an intervention 

staff/unit’s 
responsibilities/tasks. 

Primary prevention 
activities, strategies or 
program components & 

funding are not integrated 
into organizational strategic 
plan and are dependent on 
only one funding source. 

Program components are integrated into 
organizational mission, policies & practices, 
but funding post-current funding cycle has 

not been considered or obtained. 

 

Primary prevention 
activities/strategies are integrated 
into agency policy & practice and 

organization strategic plan 
includes seeking continuation 
funding for on-going support. 

Systems for sustainability 
are in place for garnering 

further funding after current 
funding cycle, primary 

prevention 
activities/strategies are 
supported by multiple 

funders & program 
components are integrated 
into organizational mission 

& systems. 

Low/Weak Trained Staff:   Moderately Trained Staff: Well Staff Training: 

Staff training is intermittent 
and staff are not well versed 

in primary prevention 
methods or the Spectrum or 
Prevention, but do have an 

understanding of social 
justice.  There is no built in 
mechanism to engage in 

on-going training and 
technical assistance to 
increase staff skills set. 

Staff training is intermittent 
and they are not well versed 

in primary prevention 
methods or the Spectrum or 
Prevention, but do have an 

understanding of social 
justice.  Opportunities for 

on-going training and 
technical assistance to 
increase skills are very 

limited. 

Staff has a basic understanding of primary 
prevention, Spectrum or Prevention, and 

social justice theory and practice.  There are 
some opportunities for on-going training and 
technical assistance to increase knowledge 
& skills in primary prevention, but in general 

these opportunities are limited to local or 
regional intervention based training. 

Staff has a firm foundation in 
primary prevention, Spectrum or 

Prevention and social justice 
theory and practice, but there is 

no agency policy requiring a 
specific # of ongoing training 
hours to increase or maintain 

primary prevention skills. 

Staff has a firm foundation 
in primary prevention, 

Spectrum or Prevention 
and social justice theory 
and practice & agency 

policy requires that they 
engage in a specific # of 

ongoing training and 
technical assistance to 

maintain and/or increase 
their skills. 
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Section 4.  Barriers/Lessons Learned/Action Plan for Capacity Building 

Barriers/Challenges to Primary Prevention Capacity Building:   
 
 
 
 
 

 

Successes/Lessons Learned about Primary Prevention Capacity Building:   
 
 
 
 
 
 

Action Plan for Building Primary Prevention & Evaluation Capacity: Include your top 3 priorities for building your primary prevention & evaluation 
capacity for the upcoming year. 
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*The Spectrum of Prevention was developed by the Prevention Institute.  According to the Prevention Institute’s website (www.preventioninstitute.org),  “the 
Spectrum identifies multiple levels of intervention and encourages people to move beyond the perception that prevention is about teaching healthy 
behaviors. The Spectrum's six levels for strategy development (listed below) is a framework for a more comprehensive understanding of prevention.” 
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Instructions	  for	  Using	  the	  Primary	  Prevention	  Capacity	  Assessment	  	  
Project	  Staff	  Team	  Self-Assessment	  

	  
Purpose	  of	  the	  self-assessment:	  To	  assist	  the	  service	  providers	  and	  Ohio	  Department	  of	  
Health	  Rape	  Prevention	  Education	  Team	  in	  developing	  Training	  and	  Technical	  Assistance	  
opportunities	  that	  focus	  on	  the	  priority	  needs	  of	  the	  service	  providers	  for	  building	  primary	  
prevention	  and	  evaluation	  capacity.	  

	  
1. The	  assessment	  should	  be	  completed	  once	  a	  year	  to	  determine	  Training	  and	  Technical	  

Assistance	  (TTA)	  priority	  needs	  and	  subsequent	  changes	  in	  primary	  prevention	  capacity	  

and	  training	  needs.	  	  	  

2. There	  are	  no	  right	  or	  wrong	  answers	  on	  the	  assessment.	  	  The	  self-‐assessment	  should	  be	  

viewed	  as	  a	  tool	  to	  openly	  discuss	  with	  your	  team	  members	  and	  the	  RPE	  staff	  where	  your	  

services	  are	  on	  the	  continuum	  of	  best	  practices	  in	  primary	  prevention	  &	  help	  you	  plan	  

realistic	  priorities	  for	  building	  your	  primary	  prevention.	  

3. Each	  of	  the	  site	  staff	  involved	  in	  delivering	  and	  supervising	  primary	  prevention	  services	  

should	  take	  part	  in	  completing	  the	  assessment	  as	  a	  team.	  	  Team	  members	  may	  include	  

supervisors	  of	  field	  staff,	  volunteers	  and	  prevention	  educators.	  

4. Review	  each	  of	  the	  three	  scored	  sections	  and	  discuss	  the	  various	  characteristics	  with	  your	  

team	  to	  determine	  which	  level	  of	  each	  factor	  best	  describes	  your	  current	  primary	  

prevention	  strategies/activities.	  

5. In	  the	  WORD	  document,	  select	  the	  level	  for	  each	  factor	  and	  mark	  the	  corresponding	  

score	  for	  each	  within	  the	  factor	  box.	  	  For	  example;	  in	  section	  1	  (Program	  Characteristics)	  

Factor	  1,	  Strategy/Activity	  Comprehensive:	  if	  your	  strategies/activities	  most	  closely	  

match	  the	  Moderately	  Comprehensive	  description,	  you	  would	  mark	  a	  “3”	  in	  that	  factor	  

description	  box.	  	  For	  Factor	  2,	  Teaching	  and	  Learning	  Methods:	  if	  your	  

strategies/activities	  most	  closely	  match	  the	  Varied	  Teaching	  &	  Learning	  Methods	  

described	  by	  Strategies/activities	  emphasize	  skill	  development	  &	  incorporate	  peer	  modeling	  

and/or	  club	  formats	  to	  extend	  learning	  &	  skill	  development,	  then	  mark	  a	  “5”	  for	  that	  factor.	  	  

Follow	  this	  procedure	  for	  each	  of	  the	  factors	  in	  Section1	  then	  write	  in	  the	  Section	  Score	  

after	  the	  “Section	  Score=”	  in	  the	  right	  corner	  of	  the	  Section	  Header.	  	  Then	  move	  on	  to	  

Section	  2	  and	  3	  to	  determine	  your	  capacity	  for	  each	  of	  the	  sections.	  	  
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6. 	  Enter	  the	  section	  score	  for	  each	  section	  and	  then	  the	  Overall	  Score	  at	  the	  top	  of	  the	  1st	  

page	  of	  the	  WORD	  document.	  	  The	  Overall	  Score	  is	  the	  sum	  of	  the	  three	  section	  scores.	  

7. Once	  you	  have	  completed	  the	  scored	  sections	  discuss	  the	  barriers/challenges	  and	  

successes/lessons	  learned	  over	  the	  past	  years	  in	  implementing	  the	  strategies/activities	  

and	  building	  primary	  prevention	  capacity	  with	  your	  team.	  	  Enter	  the	  comments	  in	  the	  

sections	  marked	  “Barriers/Challenges”,	  “Successes/Lessons	  Learned”.	  	  Through	  this	  

discussion	  the	  primary	  prevention	  and	  evaluation	  training	  and	  technical	  assistance	  

priorities	  should	  emerge.	  	  	  

8. In	  the	  third	  part	  of	  this	  section	  marked	  Action	  Plan	  describe	  your	  three	  top	  priorities	  for	  

the	  upcoming	  year	  for	  building	  your	  primary	  prevention	  &	  evaluation	  capacity.	  

9. Once	  you	  have	  completed	  the	  WORD	  form	  and	  feel	  that	  it	  accurately	  reflects	  your	  team’s	  

capacity,	  transfer	  the	  information	  to	  the	  on-‐line	  form	  and	  inform	  your	  ODH	  program	  

consultant	  that	  you	  have	  completed	  the	  self-‐assessment.	  	  

10. The	  project	  staff	  should	  be	  prepared	  to	  provide	  verification	  of	  each	  of	  the	  primary	  

prevention	  capacity	  items	  scored	  by	  the	  program	  staff	  so	  the	  TTA	  assessor	  can	  verify	  the	  

score	  assigned	  by	  the	  program	  staff.	  	  

	  

	  

The	  assessment	  matrix	  is	  adapted	  from:	  

Nations,	  M.,	  Crusto,	  C.,	  Wandersman,	  A.,	  Kumpfer,	  K,	  Seybolt,	  D,	  Morissey-‐Kane,	  E	  &	  Davino,	  K.	  
(2003),	  What	  Works	  in	  Prevention,	  Principles	  of	  Effective	  Prevention	  Programs,	  American	  
Psychologist,	  Volume	  58,	  No.	  6-‐7,	  449-‐456.	  	  	  There	  is	  a	  charge	  for	  the	  article	  from	  The	  American	  
Psychologist,	  but	  the	  principles	  can	  be	  found	  in	  
http://www.mentoring.org/downloads/mentoring_4.pdf	  	  
	  
Ortega,	  S.	  (2006).	  	  The	  impact	  of	  outcome	  measurement	  on	  nonprofit	  organizations,	  Doctoral	  
Dissertation,	  The	  Ohio	  State	  University.	  	  If	  you	  are	  interested	  you	  can	  ask	  Dr.	  Ortega	  and	  she	  will	  
share	  the	  document	  with	  you.	  
	  
Virginia	  Sexual	  and	  Domestic	  Violence	  Action	  Alliance	  (2009),	  Guidelines	  for	  the	  primary	  
prevention	  of	  sexual	  violence	  &	  intimate	  partner	  violence.	  	  Available	  at	  
http://www.preventconnect.org/downloads/2009/VSDVAA-‐2009-‐Prevention-‐Guidelines.pdf	  
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Additional Resources: Needs and Resources Assessment 
Beyond Risk: Improving Assessments to Keep People Safer, Kinney, Vaughn, & Strand (2000). 
This tool encourages child welfare agencies to consult community members when identifying strengths and needs 
of neighborhoods and families. Includes brief screening measures. 

Community Needs Assessment: Taking the Pulse of Your Community 
University of Illinois at Urbana-Champaign, Laboratory for Community and Economic Development (2002) 
Explains reasons for conducting a community needs assessment, who should be involved, the steps in conducting 
the assessment, and where to go for help. 

Minnesota Department of Health – Community Engagement Needs Assessment Fact Sheets available at   
http://www.health.state.mn.us/communityeng/needs/needs.html 
The Fact Sheets provide instructions on how to conduct focus groups, key informant interviews, surveys, 
community forums and hearings, and community resource inventories. 
 
The Asset-Based Community Development Institute available at http://www.northwestern.edu/ipr/abcd.html 
This organization produces resources and tools for communities to identify, nurture, and mobilize community 
assets. 
 
The Community Tool Box available at http://ctb.ku.edu/tools/en/chapter_1003.htm 
The Tool Box provides over 6,000 pages of practical skill-building information on over 250 different topics. This 
link takes you to a chapter on “Assessing Community Needs and Resources”. 
 
The Domestic Violence and Sexual Assault Data Resource Center available at http://www.jrsa.org/dvsa-
drc/index.html 
This website provides information on how data about domestic violence and sexual assault are collected and used 
in the states.  
 
The Needs Assessment Kit, Altschuld, J. and Eastman,Jr., J.N.(Eds.) (2010). SAGE Publications, Inc. 
This kit is a set of 5 interrelated and sequenced books that take the reader through the needs assessment (NA) process. The volumes 
explain how to implement an assessment and explain how to identify and prioritize needs. 
 
The Search Institute available at http://www.search-institute.org/ 
This organization identified 40 Developmental Assets which are positive experiences and personal qualities that 
young people need to grow up healthy, caring, and responsible. 
 
Beaulieu, L. J. (2002). Mapping the assets of your community: A key component for building local capacity. 
Starkville, MS: Southern Rural Development Center. Retrieved from 
http://www.srdc.msstate.edu/publications/227/227.htm 
 
Benson, P. L. (2006). All kids are our kids: What communities must do to raise caring and responsible children 
and adolescents (2nd ed.). San Francisco, CA: Jossey-Bass. 
 

Resources 
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Benson, P. L., Scales, P. C., & Mannes, M. (2003). Developmental strengths and their sources: Implications for 
the study and practice of community building. In R. M. Lerner, F. Jacobs, & D. Wertlieb (Eds.), Handbook of 
applied developmental science: Applying developmental science for youth and families (Vol. 1, pp. 369-406). 
Thousand Oaks, CA: Sage. 
 
Bohach, A. (1997). Fundamental principles of asset-based community development. Journal of Volunteer 
Administration, 15(4), 22-29. 

Fisher, D., Imm, P., Chinman, M., & Wandersman, A. (2006). Getting to Outcomes with Developmental Assets: 
Ten Steps to Measuring Success in Youth Programs and Communities. Minneapolis: Search Institute. 

Honnet, E. P., & Poulen, S. J. (1996). Principles of good practice for combining service and learning: A 
wingspread special report. Racine, WI: The Johnson Foundation, Inc.  

 
Kretzmann, J. P., & McKnight, J. L. (1993). Building communities from the inside: A path toward finding a 
community's assets. Evanston, IL: Center for Urban Affairs and Policy Research, Northwestern University. 

McKnight, J. L., & Kretzmann, J. P. (1996). Mapping community capacity (rev. ed.). Evanston, IL: Institute for 
Policy Research, Northwestern University. Retrieved from 
http://www.northwestern.edu/ipr/publications/papers/mcc.pdf 
 

Witkin, B.R., Altschuld, J.W. (1995). Planning and conducting needs assessments: A practical guide. Thousands 
Oaks, CA: Sage Publications. 
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Part 1b. Stating Outcomes and Developing a Logic Model 
	  
Why is it important to state your outcomes, and what does that have to do with evaluation? 
Goals are important because they help you clarify your priorities and explain to others what you hope to 
accomplish.  Once you have general goals, going a step further to write out specific outcome statements helps to 
do the following: 

1. Sharpen the purpose and content of each prevention activity.  Writing out the specific changes you hope 
to see as a result of an activity can help to clarify the scope, content, teaching methods, and audience. 

2. Demonstrate to funders and other stakeholders that you have a plan for proving accountability. 
3. Set the foundation for your outcome evaluation.  Once you have strong outcome statements, it will be 

much easier to plan your evaluation and develop your evaluation tools. 
 
In the PIES framework (Planning, Implementation, Evaluation, and Sustainability), you first develop outcome 
statements and then develop your evaluation plan.  In many cases, however, developing outcome statements and 
evaluation methods will be a back-and-forth process.  For example, you may need to refine the wording of an 
outcome statement to fit with the wording of an item on a standardized questionnaire.   
 
Why are logic models important, and what do they have to do with evaluation? 
At their best, logic models provide a concrete “road map” for program implementation and evaluation that partners 
refer to frequently to make sure things are on track.  At their worst, logic models are seen as pointless busy 
work—created for a funding application, and quickly forgotten.  When logic models are used well they can do the 
following: 

1. Clarify how an activity will lead to a specific outcome and goal (also called the “theory of action”).  Does it 
make logical sense that this activity will lead to this kind of outcome?  What are the steps that need to 
happen to get to that outcome? 

2. Provide an easy-to-read visual to communicate components of a strategy, goals, and outcomes.  This 
format can be used to display program plans, and to report on evaluation results (e.g., plug evaluation 
results into the “outcome” section). 

3. Require you to set targets for implementation (“outputs”), which may push you to be more assertive in 
getting things done within specific time frames. 

4. The “input,” “activity,” and “outputs” portions of the logic model set the foundation for your process 
evaluation. 

5. The “short and intermediate-term outcomes” portions of the logic model set the foundation for your 
outcome evaluation. 

 
Once you have a logic model with clearly articulated “outputs” and “outcomes,” it will be much easier to develop 
an evaluation plan. 

Overview 
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Process or Outcome? 
How to distinguish between process evaluation and outcome evaluation 
	  
Process and outcome evaluation are both very important.  Process evaluation focuses on how an activity was 
implemented, while outcome evaluation looks at the effects or results of the activity.  The table below lists the 
kinds of questions asked by process and outcome evaluation. 
	  
Process Outcome 
 What was actually implemented, by whom, and for whom? 

(description and number of activities, locations, staff and 
participant characteristics, etc.) 

 How many people did we reach? (number of participants) 
 How much of the activity did people get? (“dose;” e.g., number and 

length of sessions) 
 Did we implement it as intended?  Were we faithful to the model 

(“fidelity” for evidence-based programs)? What modifications were 
made and why? 

 Were participants satisfied with the activity, and what suggestions 
did they have for improving it? 

 Was the activity appropriate for our community? (fit, cultural 
relevance, organizational capacity, etc.) 

 What barriers were encountered during implementation?   

 Did it work? 
 Did we accomplish what we set out to 

do? 
 Did our activity achieve a change in 

knowledge, attitude, behavior or skill 
among participants? 

 

	  
The figure below illustrates where process and outcome evaluation fit on a logic model. 

	  
	  
	  
	  

	  
	  
	  

	  
	  
	  
Source for diagram: Pascale Wortley, MD, MPH, Immunization Services Division, NCIRD, April 17, 2008; 
http://www.cdc.gov/vaccines/programs/progeval/downloads/eval-course-3rd.ppt 

Inputs 
Resources used 
for the activity 

(staff time, 
curriculum, etc.) 

Activities 
What you actually 

do (classroom 
presentation, 

mentoring 
program, etc.) 

Outputs 
Direct products 

that can be 
counted (# of 
sessions and 

participants, etc.) 

Short & 
Intermediate-

Term 
Outcomes 

Long-Term 
Outcomes 

Process Evaluation 
 

Outcome Evaluation 

What the 
program and its 
staff actually do 

Results of activities 
for participants: who 
and what will change 

Tip Sheet 
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Translating Outcome Lingo 
What’s the difference between SMART Objectives, United Way Targets, and ABCDE Outcomes? 
	  
An outcome statement is a sentence that states a specific effect that a program is designed to achieve.  Outcome 
statements are more specific than goals and are sometimes referred to as “objectives.”   
 
Although different funders use different terminology when they refer to outcome statements, most are really 
looking for the same thing.  Funders typically want to see programs that can: 

1. Clearly state the impact of what they do (outcome vs. process) 
2. Be as specific as possible when stating what they hope to accomplish (measurable changes in 

participant’s knowledge/attitudes/behavior/skills during a specific period of time) 
 
The Centers for Disease Control’s (CDC) PIES framework (Planning, Implementation, Evaluation, and 
Sustainability) uses the “ABCDE” format for developing outcome statements.  This format is very similar to two 
other formats that are commonly used: “SMART” objectives and United Way’s “indicators” and “targets.”  Don’t let 
the different acronyms confuse you!  These frameworks have essentially the same components.  The table below 
will help you to “translate” between the different models. 
 
SMART ABCDE United Way 
Specific: Who and what will change Audience: Who will change? 

Behavior: What will change? 
(specific knowledge, attitude, skill, 
behavior, etc.) 

Indicator: Specific items of 
information that track a program’s 
success on outcomes.  Observable 
and measurable characteristics. 

Measurable: Amount of change Degree: By how much? Target: Numerical objectives for a 
program’s level of achievement on 
its outcomes.  (number or percent) 

Achievable: Attainable within given 
time frame and resources 
Realistic: Can realistically happen 
given the scope of the program and 
the intensity of the problem(s) 

  

Time-specific: Date (by when) Condition: By when? Time frame: Time period the target 
will be achieved. 

 Evidence: How will the change be 
measured (name of evaluation tool) 

 

 

Tip Sheet 
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Here are three examples of the same outcome statement in the three different formats: 
SMART: By the end of the program in May 2011, at least 80% of participants will report that they are 
“somewhat” or “very” confident in their ability to control their temper when they are angry or frustrated with 
their partner. 
 
ABCDE: By the end of the program in May 2011, at least 80% of participants will report that they are 
“somewhat” or “very” confident in their ability to control their temper when they are angry or frustrated with 
their partner, as measured by the Expect Respect post-test survey. 
 
United Way: Indicator= Percent of participants who report improved ability to control their temper when angry 
or frustrated with their partner (“somewhat” or “very” confident).  Target: 80%.  Time frame: By the end of the 
program (May 2011). 

 
Translating other outcome terms 
It is important to distinguish between the outcomes that your program hopes to achieve, and the outcomes your 
program has actually achieved.  The table below displays different terms you may encounter. 
 

Planning Phase Evaluation Results Reporting Phase 

Projected Outcomes 
Expected Outcomes 
Desired Outcomes 
Proposed Outcomes 
Targets 
Benchmarks 

Actual Outcomes  
Outcome Results 
Results 
Outcomes 
Impact 

 
Some logic model frameworks simply refer to “outcomes,” while others distinguish between “short-term,” “medium-
term” (or, “intermediate-term”), and “long-term outcomes.”  There are no universally accepted definitions of these 
terms.   

Outcome Term General Guidelines on Timeframe Examples of Outcome Types and Evaluation 
Methods Used 

Short-term 
Outcome 

Typically achieved during the program 
or at the end of a program 

 Typically awareness, knowledge, attitude, 
skill, and behavioral intention outcomes 

 Can be assessed with pre/post-test, post-
test-only, or retrospective pre-then-post tools 

Medium-term 
Outcome or 
Intermediate-term 
Outcome 

May refer to outcomes achieved at the 
end of a program, or after a follow-up 
period of one month to one year 

 Typically refers to behavior or skill application 
outcomes, but could also include knowledge, 
attitude, or status/condition 

 Can be assessed with the above tools, or 
with a post-program follow-up 

Long-term 
Outcome 
 
 
 

May refer to outcomes achieved in 
one to five years, or longer 

 Typically refers to behavior or 
status/condition outcomes at the individual 
level, or to capacity, structural, policy, or 
social norm changes at the community or 
societal levels 
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Outcome Term General Guidelines on Timeframe Examples of Outcome Types and Evaluation 
Methods Used 

Long-term 
Outcome, 
continued 

  Difficult for local programs to evaluate, and 
may be monitored with secondary data (such 
as statistics reported by government 
agencies) 

Impact CDC defines impact as “The broader changes in the prevalence and incidence of IPV/SV or 
risk and/or protective factors associated with IPV” that the strategy is working toward, and 
suggests that the time frame for measuring impact is seven or more years. 

Sources: Writing SMART Objectives, Evaluation TA: Evaluation Briefs, Centers for Disease Control and Prevention, 2009. 
Measuring Program Outcomes: A Practical Approach, United Way of America, 1996. 
DELTA CCR Monitoring/Summative Evaluation Report, GTO 10 Step Checklist logic model definitions, Centers for Disease Control and Prevention, 
2010 
 
Setting measurable amounts, targets, or degrees 
The SMART, ABCDE, and United Way outcome statement frameworks all prompt you to be very specific about 
identifying the amount of change or impact your program aims to achieve.  This amount is typically expressed as 
a number or a percent, such as “80% of participants.”  During the first year of a new program it can be difficult to 
identify a specific amount that is feasible and meaningful.  However, funders may ask you to project a specific 
amount before the program has begun, possibly causing you to feel like you are closing your eyes and throwing a 
dart.  The following decision tree may help you to set meaningful and realistic amounts. 
 
 
 
 

Do you have any evaluation results for this program or a similar program? 

Use the previous evaluation 
results as a benchmark and set a 
target that is similar to past 
results, adjusting up or down for 
any program changes (e.g. 
higher amount (target) for older 
participants, lower amount for 
lower-dose activities).  If you are 
making improvements to the 
program, adjust the amounts 
upward to reflect the results you 
hope to achieve. 	  

Does your funder require you to set a target?	  

Think about what you 
would like the result to be 
in a best-case scenario. 
Then adjust downward 
slightly to be realistic.  
Typically, target amounts 
will range from 75% to 
100% of participants 
demonstrating the desired 
outcome.	  

Use your first year to 
collect baseline data.  
Wait until the second 
year to set your  
amounts (targets).	  

Yes No 

No Yes 
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From Awareness to Action: The continuum of outcome types 
	  
Intimate partner violence (IPV) and sexual violence (SV) prevention programs aim to impact many different kinds of outcomes from the individual to the 
societal level of the social ecology.  Effective primary prevention strategies typically address awareness and knowledge of IPV/SV, but also aim to affect 
real changes in behavior, skills, policies, and environmental conditions.  The table below illustrates different types of outcomes and how they align with 
levels of the social ecology. 
Level of 
Social 
Ecology 

Individual and Relationship Community and Society 

Outcome 
Type 

Awareness Knowledge Attitudes, 
values, 
beliefs 

Skills, 
competence, 
abilities 

Behavioral 
intentions 

Behaviors, 
actions 

Status, 
condition 

Capacity 
development, 
infrastructure, 
networks, 
media, events 

Policies, 
environmental 
conditions, 
norms, 
sanctions 

Outcome 
Examples 

Participants 
are aware of 
local resources 
for rape 
victim/survivors
1 
 
 
Parents are 
aware of the 
signs of cyber-
abuse 

Students can 
identify 
characteristics 
of sexual 
harassment 
 
 
 
Students can 
identify 
characteristics 
of a healthy 
relationship 
 

Participants 
support 
gender 
equality 
 
 
 
 
Students care 
about how 
their actions 
affect others 

Participants 
demonstrate 
communication 
skills 
 
 
 
Parents feel 
confident in their 
ability to discuss 
relationship 
skills with their 
children 

Students plan 
to intervene the 
next time they 
witness 
unhealthy 
relationships at 
their school 
 
Trainees plan 
to implement 
the teen dating 
violence 
prevention 
curriculum 

Bystanders 
intervened to 
stop verbal 
harassment in 
the school 
hallway 
 
 
Parents talked 
to their children 
about staying 
safe online   
 
 

Prevalence 
of IPV in a 
community 
 
 
 
 
 
High school 
graduation 
rate 
 
 
 

School districts 
agree to 
implement Second 
Step (sign MOU) 
 
 
 
 
Local media cover 
Teen Dating 
Violence 
Awareness events 

Coalition members 
advocate for 
legislative action 
 
 
 
 
 
Strong community 
sanctions against 
intimate partner 
violence and 
sexual violence 

Evaluation 
Tool 
Examples 

Pre/Post-test 
survey 

Short answer 
or multiple 
choice “quiz” 
 
Pre/post-test 
survey 

Focus group 
 
 
 
Survey 

Role play 
observation 
 
 
Post-test survey 

Pre/Post-test 
survey, pledge 
 
Post-training 
follow-up 
interview 

Observation 
 
 
 
Follow-up 
survey 

Survey 
 
 
 
Admins-
trative data 

Memorandum of 
Understanding 
(MOU) tracking log 
 
Media coverage 
log 

Legislative 
advocacy tracking 
 
Document review 
of institutional 
policies and laws 

Reference: Process and Outcome Evaluation, DELTA webinar presentation by Emily Rothman, 2009. 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1 Not an outcome for primary prevention, but often included in IPV/SV prevention programs. 

Tip Sheet 
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The ABCDE Method of Writing Outcome Statements 
 
A Audience: Who will change? Participants, students, community members, 

stakeholders, organizations 
B Behavior: What will change?  Specific statement about the desired change in 

awareness, knowledge, attitude, skill, behavior (at 
individual/relationship level), or resources, policies, 
coalition engagement, media exposure, etc. (at 
community level) 

C Condition: By when? Date or “end of program” 
D Degree: By how much? Percent or number 
E Evidence: How will the change be 

measured? 
Evaluation method 

 
Examples of short and medium-term outcome statements 
	  
Strategy 1: Child/Youth Knowledge and Skills 
1. By the end of the program, at least 60% of MOST Club participants will report that they told a peer to stop 

saying disrespectful things in the past three months, based on the MOST post-test survey. (post-program 
threshold) 

 
2. By the end of the program, at least 70% of MOST Club participants will report that they are “somewhat” or 

“very” confident in their ability to confront a friend who is saying harmful things about women and girls, as 
measured by the MOST post-test survey. (post-program threshold) 

 
3. By the end of the program, at least 80% of Safe Dates participants will be able to list two or more appropriate 

examples of positive ways to communicate with a boyfriend/girlfriend, as measured by the Safe Dates post-
test survey. (post-program threshold) 

 
4. By the end of the program, there will be an increase of at least 30% in the percent of Expect Respect 

participants who report that they “disagree” or “strongly disagree” with rigid attitude statements about gender 
roles, as measured by the Pre/Post-Test Survey. (percent change for group) 

 
5. At least 85% of Incredible Years Dinosaur School participants will demonstrate an improvement of 5 or more 

points in their Self-Control Score at the post-program assessment compared to the baseline, as measured by 
the DECA. (individual-level change) 

 
Strategy 2: Community Awareness and Education 
6. By the end of the Faith Initiative “Break the Silence” training session, at least 75% of participants will report 

that they are “highly” or “very” prepared to “do implement primary prevention strategies,” as measured by the 
CCAFV post-session survey. 

 
7. In July 2010, at least 15% of respondents surveyed at the Knox County fair report that they had ever heard of 

the Knox County DELTA Project, based on the Community Awareness Survey. 
 

Tip Sheet 
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8. By March 2011, at least 40% of Knox County parents of teens (ages 13-17) will report that they have talked 

with their teen child about dating relationships during the past 3 months, based on the Community Priorities 
Survey. 

 
9. At least 70 people will attend the Take Back the Night March and Vigil in April 2010, as measured by the 

event attendance tally (clicker). 
 
10. Compared to 2009, there will be an increase of at least 30% in the number of visitors to the Violence Free 

Coalition website, as measured by the website administrator log. 
 
11. By June 2010, at least three men from Lucas County will have attended the MCSR MOST Club Facilitator 

Training and will commit to facilitating a Club during the 2010-11 school year, as documented in training 
attendance records and signed letters of agreement. 

 
12. In February 2010, there will be at least three stories or interviews regarding Teen Dating Violence Awareness 

Week in local media (newspaper, radio, TV), as documented in the media tracking log. 
 
13. Between October 2009 and May 2010, at least three pastors (or other faith community representatives) will 

attend at least one DELTA committee meeting or event, as documented in attendance records. 
	  
Strategy 3: Coalitions and Policy Change 
14. By the end of the 2009-10 school year, at least two school districts will revise/improve their sexual 

harassment policy, as evidenced by a school district policy document review. 
 
15. By the end of the 2009-10 school year, at least three school districts will strengthen enforcement of their anti-

bullying policy through teacher/staff training, as evidenced by a review of school district training calendars. 
 
16. By August 2010, at least one additional school district or preschool/child care center will sign a Memorandum 

of Understanding (MOU) to implement Second Step during the 2010-11 school year. 
 
17. Between January and June 2010, at least 10 DELTA committee members will report that they contacted at 

least one legislative representative (by email, phone, or mail) to advocate for legislation supportive of IPV/SV 
prevention, based on a follow-up email to members. 

 
18. By September 2010, staff from at least three school districts will attend HB19 in-service training workshops, 

as documented in administrative records.  By the end of each in-service session, at least 75% of participants 
will report increased knowledge about teen dating violence prevention strategies, as measured by a 
retrospective pre-then-post survey. 

 
Note: Examples #9-17 are actually “outputs” and do not meet the traditional definition of “outcomes.”  In some 
cases, it may only be feasible to evaluate outputs for Strategy #2 or #3. 
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ABCDE Outcomes Statements Worksheet  
With 3 types of “degree” statements 
	  
  Option 1: Post-Program Threshold 

Can	  use	  post-program-only	  method	  	  
	  
By	  ________________________________________________________	  [condition/completion	  date],	  	  
	  
At	  least	  ___%	  of	  _________________________________________	  [audience/group	  of	  participants]	  
	  
will	  _____________________________________________________________________________	  	  
	  
_________________________________________________	  [“behavior”/what	  they	  will	  do	  or	  report],	  
	  
based	  on	  _________________________________________________	  [evidence/evaluation	  method].	  
 
  Option 2: Percent Change for the Group 
Must have pre-program and post-program measure 
	  
By	  ________________________________________________________	  [condition/completion	  date],	  
	  
there	  will	  be	  an	  increase/decrease	  [circle	  one]	  of	  at	  least	  	  ___%	  	  in	  the	  proportion	  of	  	  
	  
_______________________________________________________	  [audience/group	  of	  participants]	  
	  
who	  ___________________________________________________________________________	  	  
	  
__________________________________________________[“behavior”/what	  they	  will	  do	  or	  report],	  
	  
based	  on	  __________________________________________________	  [evidence/evaluation	  method].	  
	  
  Option 3: Individual-Level Change 
Must have one of the following: 
 Pre-program and post-program measure with individual-linked tracking (not anonymous) (most rigorous) 
 Retrospective pre-then-post design (could be anonymous) (less rigorous) 
 Survey question that specifically asks about individual change as a result of the program (could be 

anonymous) (less rigorous) 
 
At	  least	  ___%	  of	  __________________________________________	  [individuals	  in	  audience]	  
	  
will	  _________________________________________________________________________	  	  
	  
__________________________________________________[“behavior”/what	  they	  will	  do	  or	  report],	  
	  
in	  ___________________________________________________	  [time	  period	  for	  individual	  change],	  
	  
based	  on	  	  ________________________________________________	  [evidence/evaluation	  method].	  
 

Worksheet 



           

www.odvn.org  Ohio Empowerment Evaluation Toolkit, 2011 
	  

40	  
 
 

ABCDE Outcomes Statements Worksheet with examples 
With 3 types of “degree” statements 
	  
  Option 1: Post-Program Threshold 

Can use post-program-only method  
	  
By	  the end of the program	  [condition/completion	  date],	  	  
At	  least	  80%	  of	  Safe Dates Participants	  [audience/group	  of	  participants]	  
will	  be able to list two or more positive ways to communicate with a 
boyfriend/girlfriend	  [“behavior”/what	  they	  will	  do	  or	  report],	  
based	  on	  the Safe Dates post-test survey[evidence/evaluation	  method].	  
 
 
  Option 2: Percent Change for the Group 

Must have pre-program and post-program measure 
	  
By	  the end of the program	  [condition/completion	  date],	  
there	  will	  be	  an	  increase/decrease	  [circle	  one]	  of	  at	  least	  	  30%	  	  in	  the	  proportion	  of	  	  
Expect Respect participants	  [audience/group	  of	  participants]	  
who	  report that they “disagree” or “strongly disagree” with rigid attitude 
statements about gender roles	  [“behavior”/what	  they	  will	  do	  or	  report],	  
based	  on	  the Pre/Post-Test Survey	  [evidence/evaluation	  method].	  
	  
	  
  Option 3: Individual-Level Change 
Must have one of the following: 
 Pre-program and post-program measure with individual-linked tracking (not anonymous) (most rigorous) 
 Retrospective pre-then-post design (could be anonymous) (less rigorous) 
 Survey question that specifically asks about individual change as a result of the program (could be 

anonymous) (less rigorous) 
 
At	  least	  85%	  of	  Incredible Years Dinosaur School participants	  [individuals	  in	  audience]	  
will	  demonstrate an improvement of 5 or more points in their Self-Control Score 
[“behavior”/what	  they	  will	  do	  or	  report],	  
at the post-program assessment compared to the baseline	  [time	  period	  for	  individual	  
change],	  
based	  on	  	  the DECA assessment [evidence/evaluation	  method].

Example 



           

www.odvn.org  Ohio Empowerment Evaluation Toolkit, 2011 
	  

41	  

 
Percentage Point Change and Percent Change  
If you have ABCDE outcome statements that use the Option 2 type of degree statement (percent change for the 
group) or Option 3 (individual-level change), you will need to calculate change—usually from pre-program to post-
program.  This requires a few more analysis steps than the Option 1 type of degree statement, which simply looks 
at whether or not a post-program target was reached (e.g., “at least 80% of students”). 
	  
1. How to calculate percentage-point change for pre/post-test results 
	  
	  
	  
 
 

Example (group percentage-point change): “By the end of the program, there will be an increase of at 
least 30 percentage points in the proportion of MOST Club participants who report they are “somewhat” or 
“very” confident in their ability to confront a friend who is saying harmful things about women and girls, as 
measured by the MOST pre/post-test survey.” 
 

Percent who are “somewhat” or “very” confident 
Pre-Test Post-Test 

Percentage-Point 
Change 

55% 85% 30% 
 
85% - 55%= 30 percentage-point increase 

 
2. How to calculate percent change (“change rate”) for pre/post-test results 
 

Change Rate Formula: 
 
New Value  - Old Value 
---------------------------------    X 100% 
             Old Value 
 

Applied to Pre/Post-Test Results: 
 
Post-Test Percent  -  Pre-Test Percent 
-----------------------------------------------------  X 100% 
            Pre-Test Percent 
 

 
Example (group change rate): “By the end of the program, there will be at least a 20% increase in the 
proportion of MOST Club participants who report they are “somewhat” or “very” confident in their ability to 
confront a friend who is saying harmful things about women and girls, as measured by the MOST pre/post-
test survey.” 
 
85% - 55% 
----------------  X 100% = 55% increase 
       55% 

 
3. How to calculate individual-level change  
 
Example (individual-linked change): “At least 85% of Incredible Years Dinosaur School participants will 
demonstrate an improvement of 5 or more points in their Self-Control Score at the post-program assessment 
compared to the baseline, as measured by the Devereaux Early Childhood Assessment (DECA).” 
 

Post-Test Percent – Pre-Test Percent = Percentage-Point Change 

Tip Sheet 
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 Step 1: Administer the DECA at baseline and post-program, record item scores linked by individual child, and 
calculate the Self-Control Score for each child at each point in time. 

 Step 2: Count the total number of children with two completed Self-Control assessments; this is your 
denominator. 

 Step 3: Count the total number of children whose post-program Self-Control Score was 5 or more points 
higher than their baseline Self-Control Score; this is your numerator. 

 Step 4: Calculate the percent of children who achieved the increase of 5 or more points. 
 
 
 
 
 

36 children with >5-point increase 
-----------------------------------------------          X 100% = 90% of children demonstrated an improvement of >5 points 
40 children completed both assessments 
 
Example (retrospective pre-then-post-test item): “By the end of the program, at least 60% of “Flirting or 
Hurting?” participants will report increased awareness that sexual harassment can be harmful (any improvement 
from “before” to “after”), as measured by the Post-Test Survey (retrospective format).” 
 
Before this program... Definitely 

Yes 
Probably 

Yes 
Probably 

Not 
Definitely 

Not 
I understood that sexual harassment could 
be very harmful. 

1 2 3 4 

 
Now, as a result of this program... Definitely 

Yes 
Probably 

Yes 
Probably 

Not 
Definitely 

Not 
I understand that sexual harassment can 
be very harmful. 

1 2 3 4 

 
 Step 1: Count the total number of students who filled out both of these questions; this is your denominator. 
 Step 2: Count the total number of students who made any improvement from “before” to “after;” this is your 

numerator.  For example, students who went from “probably not” to “definitely yes,” or from “definitely not” to 
“probably yes.”  You can manually identify the students who made any improvement (“eyeball analysis”), or if 
you have the capability you can enter the results into Excel or SPSS and compute changes. 

 Step 3: Calculate the percent of students who made any improvement 
 

 
 
 
 

60 made improvement 
----------------------------------------   X 100% = 60% of students reported increased awareness 
100 answered both questions 

Number of children with post-program Self Control Score 5 or more points higher than baseline score 
--------------------------------------------------------------------------------------------------------------------------------------  X 100% 
                 Total number of children with two completed Self-Control Assessments 

Number of students who made any improvement from “before” to “after” 
----------------------------------------------------------------------------------------------   X 100% 
Number of students who filled out both “before” and “after” questions 
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Annotated Survey Examples: Process and Outcome Indicators 

 
Second Step Family Seminar 

Final Feedback Form 
 
 

1. How many of these Family Seminar sessions did you attend? 
 Only this one   4-5 sessions 
 2-3 sessions   All 6 sessions 

 
 
 
2. Since the first session you attended, how many times have you used these Second Step 

skills with your child (or children)? 
 Never Once Two 

or 
more 
times 

Not Applicable: I 
did not attend the 
session that 
covered that skill 

Modeled empathetic behavior for my child(ren) 0 1 2 NA 
Praised my child(ren) for being empathetic 0 1 2 NA 
Problem-solving steps 0 1 2 NA 
Family meeting for problem-solving 0 1 2 NA 
Anger management steps 0 1 2 NA 

 
 
 
 

3. How likely are you to keep using or start using these Second Step skills with your child (or 
children) during the rest of this school year? 

 Very 
Likely 

Somewhat 
Likely 

Not 
Sure 

Somewh
at 

Unlikely 

Very 
Unlikely 

NA 
Did 
not 

attend 
Modeling empathetic 
behavior for my child(ren) 

5 4 3 2 1 NA	  

Praising my children for 
being empathetic 

5 4 3 2 1 NA	  

Problem-solving steps 5 4 3 2 1 NA	  
Family meeting for 
problem-solving 

5 4 3 2 1 NA	  

Anger management steps 5 4 3 2 1 NA	  
 
 
 
 

4. As a result of this seminar, I am better prepared to help my child(ren)… 
 Definitely 

Yes 
Probably 

Yes 
Not 

Sure 
Probably 

No 
Definitely 

No 
Be caring and 
empathetic toward other 
children 

5 4 3 2 1 

Solve problems 5 4 3 2 1 
Manage their anger in an 
appropriate way 

5 4 3 2 1 

Process: Dose & 
Implemented as Intended 

Outcome: 
Behavior 

ABCDE Outcomes 
Statement: By the end of 
the seminar, at least 75% 
of participants (who 
attended relevant 
sessions) will report that 
they used the following 
problem-solving skills at 
least once since the 
beginning of the program, 
as measured by the Final 
Feedback Form. 

Outcome: 
Behavioral 
Intention 

ABCDE: ...at least 75% 
of participants (who 
attended relevant 
sessions) will report 
that they are “very 
likely” to use the 
following Second Step 
skills with their child 
during the rest of this 
school year... 

Outcome: 
Skill/Ability 

ABCDE: ...at least 90% 
of participants (who 
attended relevant 
sessions) will report that 
they are “definitely” or 
“probably” better 
prepared to help their 
children be caring, solve 
problems, and manage 
their anger... 

Example 
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5. How confident are you that you can reinforce (back up) at home what your child is learning 
from Second Step in school? 
4Very Confident     3Somewhat Confident 2Not sure        1Not at all confident 

 
 
 
 
 
 
6. This seminar was worth my time. 

4Strongly Agree  Agree  Disagree Strongly Disagree 
 
 
 
 
 
 
 

7. The facilitators…       Circle 1 rating number per row. 
 Strongly 

Agree 
Agree Disagree Strongly 

Disagree 
a. Were well prepared 4 3 2 1 
b. Were interested in helping me learn 4 3 2 1 
c. Related Second Step ideas to real-life situations 4 3 2 1 
d. Gave clear explanations 4 3 2 1 

 
 

8. How well did this program fit your family’s needs?  How could this program better fit what your family 
needs right now? 

 
 
 
 
 
 

9. What suggestions do you have for improving this program?  
 
 
 
 
 
 
 
 
 

10. How many children do you have? _________ 
 

11. How old are your children?  (check all that apply)  
 0-5 years old   5th-6th Grade  9th-12th Grade 
 Kindergarten-4th Grade  7th-8th Grade  

 

Thank	  you!	  

Outcome: 
Skill/Ability 

ABCDE: ….at least 
90% of participants 
will report that they 
are “very” or 
“somewhat” 
confident in their 
ability to reinforce at 
home what their child 
is learning from 
Second Step at 
school… 

Process:  
Participant Satisfaction Process:  

Participant Satisfaction 

Process: 
Appropriateness 

Process:  
Suggestions for Improvement 

Process: Reach 
Description (Participant 
Characteristics) 
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Flirting or Hurting? Post-Program Survey 

 
 

1. Grade Level: ______   
2. Gender:  1 male 2 female 

 
 
 
 

3. How often does sexual harassment happen at your school (among students)? 
1 Never  2 Rarely  3 Not Sure 4 Sometimes 5Often 

 
 
 
 
4. If I saw a student sexually harassing another student, I would (choose all that apply):  
   Tell an adult who I thought would help 

  Do nothing because it’s none of my business 
  Laugh and walk away 
  Tell the harasser to stop 

 
 
 

5. How much do you agree or disagree with these statements?   Circle one answer per row 
a. If a girl wears a short skirt or 

tight jeans, she is asking to be 
sexually harassed. 

Strongly 
Disagree 

Disagree Not 
sure 

Agree Strongly 
Agree 

b. Writing dirty things about 
someone on a bathroom wall at 
school is sexual harassment. 

Strongly 
Disagree 

Disagree Not 
sure 

Agree Strongly 
Agree 

c. As long as you’re just joking, 
it’s OK to touch someone 
without their permission. 

Strongly 
Disagree 

Disagree Not 
sure 

Agree Strongly 
Agree 

d. Sexual harassment in school 
can make it difficult for a 
student to get a good 
education. 

Strongly 
Disagree 

Disagree Not 
sure 

Agree Strongly 
Agree 

  
 

Think about what you knew BEFORE doing these two Flirting or Hurting sessions, and how 
much you know now AFTER you’ve been through the sessions. 

 
6. Before this program...                     Circle one number per row 

    BEFORE Definitely 
Yes 

Probably 
Yes 

Probably 
Not 

Definitely 
Not 

a. I understood what sexual 
harassment was. 

1 2 3 4 

b. I understood that sexual 
harassment could be very 
harmful. 

1 2 3 4 

c. I knew what to do if someone 
sexually harassed me. 

1 2 3 4 

d. I safely intervened if I ever saw 
someone being harassed or 
teased. 

1 2 3 4 

Outcome: 
Awareness 

ABCDE Outcomes Statement: 
By the end of the session, 
10% or fewer students will 
report that sexual harassment 
“never” happens at their 
school, as measured by the 
post-program survey. 

ABCDE Example: …at least 
80% of students will select 
one of the top two desired 
responses for each 
knowledge item [reverse-
order items-- a & c: strongly 
disagree or disagree; b: 
strongly agree or agree]… 

ABCDE Example: …at 
least 60% of students will 
report increased 
understanding that sexual 
harassment can be 
harmful (any 
improvement from 
“before” to “after”; 
retrospective pre-then-
post format)… 

Process: Reach Description 
(Participant Characteristics) 

Outcome: 
Behavior 
Intention 

ABCDE Example: … at least 
80% of will report that they 
would “tell an adult” and at 
least 70% would “tell the 
harasser to stop” if they saw a 
student sexually harassing 
another student… Outcome: 

Knowledge, 
Attitude 

Outcome: 
Awareness 

Outcome: 
Knowledge, 
Awareness 

Outcome: 
Skill, 
Ability 

Example 
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7. Now, as a result of this program...       Circle one number per row 
AFTER Definitely 

Yes 
Probably 

Yes 
Probably 

Not 
Definitely 

Not 
a. I understand what sexual 

harassment is. 
1 2 3 4 

b. I understand that sexual 
harassment can be very harmful. 

1 2 3 4 

c. I know what to do if someone 
sexually harasses me. 

1 2 3 4 

d. I know how to safely intervene if I 
see someone being sexually 
harassed. 

1 2 3 4 

 
 

8. List two things you could do if someone was sexually harassing you: 
1. 
 
 
 
2. 
 
 
 

 
 
9. What suggestions do you have for improving this program? 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
Thank you! 
 

ABCDE Example: …at 
least 75% of students will 
be able to list two or more 
appropriate things they 
could do if they were 
being harassed… 

ABCDE Example: …at least 
60% of students will report 
increased intention to 
intervene if they witness 
harassment (any 
improvement from “before” 
to “after”)…	  

Outcome: 
Knowledge 

Process: 
Suggestions 
for 
Improvement 
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ABCDE Outcome Statements Check-Up Worksheet 
	  
1. Write one of your short or medium-term outcomes from your logic model here: 

✎ 
 
 
 
2. Does the statement describe… 

 The result or impact of an activity (such as a change in awareness, attitude, knowledge, skill, behavior at 
the individual level; or policy, number of trained individuals, or media contacts at the community level)  

 Good! You’re on the right track! 
 An activity (such as “will offer sessions,” or “will disseminate brochures” at the individual level; or “will offer  
     training,” “educate individuals in the organization,” “create a fact sheet,” “provide schools with team     
     approach,” or “provide a forum for discussion” at the community level)  

 Oops! This might be an Output instead of an Outcome.   
 Try to clarify what the end result will be of this activity, making sure that it is feasible for you to measure it. 

 
3. Given the scope and intensity of the activity/strategy, is it realistic to expect that you can achieve this 

outcome in the short or medium-term (within one year)? 
 Yes  Good!   
 Maybe/Not sure   
 No  Try to scale it down and make it more realistic.  Think of some shorter-term steps that will help you get to the longer-term  
                 goal. 

 
4. Given your existing evaluation capacity and resources, is it feasible that you can measure this 

outcome? 
 Yes  Good!   
 Maybe/Not sure   
 No  If this is a longer-term outcome that you simply cannot evaluate at this time, think of some shorter-term steps that you  
                could evaluate.  If this outcome statement is “too squishy” (vague) to evaluate, then use the ABCDE method to make it  
               more specific.  

 
5. Does the statement have the following elements?   

 Audience (who will change) 
 Behavior (what will change) This should be a specific and measurable statement that you can evaluate. 
 Condition (by when) 
 Degree (by how much) This should be a number or a percent. 
 Evidence (how the change will be measured) 

 
6. Revise your outcome statement (if you are missing any of the ABCDE elements, or if you answered 

“no” to #3 or #4 above) 
 

 
 
 
 
 

✎	  

Worksheet 
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Decision Tree for Transforming Learning Objectives into ABCDE Outcome Statements 

	  
	  
	  

For an Evidence-Based or other existing program: Does the curriculum or model include a list of objectives  
                                                                                                       or desired outcomes? 
 
For a “Home-Grown” program: Have you written out learning objectives or desired outcomes? 

Yes No 
 

Select the most important objectives 

	  

Develop a list of objectives by answering 
the question, “As a result of this 
program/activity, participants will…”   
This should be a list of specific desired 
changes in awareness, knowledge, 
attitudes, skills, intentions, or behavior. 

List of most important 
learning objectives or 

desired outcomes (“B”) 

Do you have an existing survey you are using or modifying? Yes No 
 

Brainstorm possible survey items 
that will help to address the 
objectives (see “Decision Tree for 
Selecting Measures”) 

Identify survey items that relate 
directly to the objectives you have 
selected (see “Evaluation Tool 
Check-Up Worksheet”) 

List of possible 
survey items 

Use the “ABCDE Outcome Statements 
Development Worksheet” to write outcome 
statements that flow directly from the 
objectives and can be evaluated using the 
possible survey items. (add “A,” “C,” and 
“D” to your “B”) 

ABCDE 
Outcome 

Statements 

Tip Sheet 
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Examples of Moving from “Desired Outcomes” and “Learning Objectives” to “ABCDE Outcome Statements” 

Second Step Family Seminar: Session 6 
Learning Objective: At the end of the 
session, parents will be able to… 

Post-Session Survey Item  ABCDE Outcome Statement 

Identify the four steps for Anger Management in 
the Second Step curriculum. 

List the four steps of Anger Management that 
children learn in the Second Step program. 

By the end of the session, at least 75% of 
parents will be able to recall all four steps, as 
measured by the post-session survey. 

Identify at least four ways to calm down when 
you are angry (Step 2). 

List two things you can to calm down when you 
are angry. 

…at least 75 will recall two things… 

Help their child learn how to calm down when 
they are angry. 

As a result of this session, I will be able to help 
my child calm down when they are angry: 
Definitely yes, Probably yes, Probably no, 
Definitely no 

…at least 75% “definitely yes”… 

 

Flirting or Hurting 2-session program 
Desired Outcome  Survey Item ABCDE Outcome Statement 
Increase student awareness that sexual 
harassment is harmful 

#6b & #7b 
(retro) 
 

By the end of the program, at least 60% of students will report increased 
understanding that harassment can be harmful (any improvement from “before” 
to “after”), as measured by the post-session survey. 

Increase student knowledge of the definition of 
what is considered sexual harassment 

#5a-c 
 

…at least 80%* will select one of the top two desired responses…  

Increase student knowledge, skill, and intention 
for how to respond if they are sexually harassed 

#8 
 
 

#6c & #7c 
(retro) 

…at least 75%** of students will be able to list two or more appropriate things 
they could do if they were being harassed… 
 

…at least 60% of students will report increased ability to respond to sexual 
harassment (any improvement from “before” to “after”)… 

Increase student knowledge, skill, and intention 
to intervene if they witness sexual harassment 

#4 
 
 
 

#6d & #7d 
(retro) 

…at least 80% of students will report that they would “tell and adult” and at 
least 70% will “tell the harasser to stop” if they saw a student sexually 
harassing another student… 
 

…at least 60% of students will report increased intention to intervene if they 
witness harassment (any improvement from “before” to “after”)… 

Example 
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*These items were used in the 2008-09 school year Flirting or Hurting post-test.  Responses ranged from 78% to 86% favorable for these items, providing a basis for establishing this 
target.  **This item was used in the 2008-09 school year Flirting or Hurting post-test.  73% of students could list two or more correct responses. 
 

Teen Advisory Council Retreat 
Learning Objective: At the end of 
the session, participants will be 
able to… 

Post-Session Survey Item  ABCDE Outcome Statement 

Cite three teen dating violence facts* 
 

#3a. Please rate your level of ability before 
and after this retreat: None, Low, Moderate, 
High (retrospective pre-then-post): 
Knowledge of teen dating violence facts 

By the end of the session, at least 75% of participants will 
report increased knowledge of teen dating violence facts 
(any improvement from “before” to “after”), as measured 
by the post-session survey (retro pre-then-post format). 

Be prepared to discuss teen dating 
violence with their peers 
 

#3b. Please rate your level of ability before 
and after this retreat: None, Low, Moderate, 
High (retrospective pre-then-post): Ability to 
talk with peers about teen dating violence 

… at least 75% of participants will report increased ability 
to discuss teen dating violence with their peers (any 
improvement from “before” to “after”)… 

Facilitate healthy relationships and 
teen dating violence prevention 
activities with their peers 

#1. As a result of this retreat, how confident 
are you in your ability to lead “healthy 
relationships” or “teen dating violence 
prevention” activities with your peers?: Less 
confident, No change, A little more confident,   
A lot more confident 
 
#2. How likely are you to use what you 
learned today to implement “healthy 
relationships” or “teen dating violence 
prevention” activities with your peers over the 
next six months?: Very unlikely, Unlikely, 
Likely, Very Likely  

…at least 75% of participants will report they are “a lot 
more confident” or “a little more confident” in their ability to 
“healthy relationships” activities with their peers… 
 
 
…at least 75% of participants will report that they are “very 
likely” or “likely” to implement healthy relationships 
activities with their peers over the next six months… 

*Note: This learning objective would best be evaluated with a “short answer”-format item (“list 3 facts…”).  A close-ended format is used here to keep the survey at one page, and to 
minimize survey coding time. 
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Logic Model Lingo 
 
A logic model is a “graphic representation of a program showing the intended relationships between investments and 
results.”2  A logic model explicitly spells out the desired outcomes of a program and the steps that need to be taken to 
accomplish those outcomes.  Logic models are also sometimes referred to as the “theory of change” because they show the 
“if-then” steps from resources to impact, or as an “outcome map” because they serve as a “road map” to outcomes. 
 
Different funders and planning models have different formats for logic models.  Some are presented in a matrix, while others 
are diagrams or flow charts.  Most models include the following core components: 
 Inputs: Resources dedicated to or used by the program, such as staff and staff time, equipment, materials, supplies, and 

volunteers. 
 Outputs: Tangible and countable products of program activities, usually measured in terms of the volume of work 

accomplished, such as number of classes taught, number of materials distributed, or number of participants. 
 Outcomes: Benefits or changes to individuals or populations during or after participating in program activities, such as 

changes in awareness, knowledge, attitudes, skills, behavior, or condition. 
 
Other components you may find in logic models include: 
 Activities: What the program does with the inputs (resources), such as classroom presentations, mentoring program, 

hosting training sessions, or legislative advocacy. 
 Evaluation methods: List of evaluation tools, data collection and sampling methods, and persons responsible for 

evaluation tasks. 
 Evaluation results: In addition to presenting desired outcomes or outputs, you can also present actual outcomes and 

outputs—results of your evaluation—right in the logic model. 
 Timeline: Specific time periods for securing inputs, and accomplishing activities, outputs, and activities. 
 Goal Statement: Attainable and ambitious change in a universal population, risk group, or selected population that you 

believe your state, community, or program can actually accomplish. More general than an outcome. 
 Impact: The social, economic, civic and/or environmental consequences of the program. Impacts tend to be longer-term 

and are often equated with goals.  In the context of intimate partner violence/sexual violence prevention, impact refers to 
changes in the prevalence and incidence of IPV/SV (or risk and/or protective factors associated with IPV/SV). 

 Situation: Originating problem, or issue, set within a complex of sociopolitical, environmental and economic 
circumstances.  

 Assumptions: Beliefs we have about the program, the people involved, and how we think the program will work.  
 External factors: Elements that effect the program over which there is little control, including culture, economic structure, 

demographic make- up, family circumstances, values, political environment, media, etc. Also referred to as “contextual 
factors.” 

 Needed Capacity: If the current capacity is not sufficient to implement a strategy/program/comprehensive program, this 
category reflects the motivation/willingness and abilities that need to be built prior to implementation of a 
strategy/program or comprehensive program. 

 

We include three different examples of logic models in this section: 
 United Way logic model example 
 DELTA Project recommended template 
 Ohio Department of Health Rape Prevention Education format 
 
Sources: Taylor-Powell, E., & Henert, E. Developing a logic model: Teaching and training guide. Madison, WI: University of Wisconsin- 
Extension, Cooperative Extension, Program Development and Evaluation, 2008. http://www.uwex.edu/ces/pdande 
United Way of America, Measuring Program Outcomes: A Practical Approach, 1996. 
DELTA CCR Monitoring/Summative Evaluation Report, GTO 10 Step Checklist logic model definitions, Centers for Disease Control and Prevention, 
2010.

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
2 Taylor-Powell, E., & Henert, E. (2008) Developing a logic model: Teaching and training guide. Madison, WI: University of Wisconsin- 
Extension, Cooperative Extension, Program Development and Evaluation. http://www.uwex.edu/ces/pdande 

Tip Sheet 
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Logic Model Formats: Three Examples of Frameworks Used in IPV/SV Prevention 
 
United Way of America’s “Program Outcome Model” 
 

INPUTS  ACTIVITIES  OUTPUTS  OUTCOMES 
 
Resources 

 Money 
 Staff 
 Volunteers 
 Equipment and supplies 

 
Constraints 

 Laws 
 Regulations 

 
Services 

 Training 
 Education 
 Counseling 
 Mentoring 
 Internships 

 

 
Products 

 Classes taught 
 Counseling sessions 

conducted 
 Educational materials 

distributed 
 Hours of service delivered 
 Participants served 

 
Benefits for People 

 New knowledge 
 Increased skills 
 Changed attitudes or 

values 
     

 Modified behavior 
     

 Improved condition 
 Altered status 

 
Source: United Way of America, Measuring Program Outcomes: A Practical Approach, 1996. 
 

Examples 
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DELTA Project recommended template 
 
 
 
 
 

DELTA CCR Logic Model for Universal Populations, Risk Groups and Selected Populations 
Population or Group: __________________________________________________________________________________________ 
Goal Statement:  Attainable and ambitious change in a universal population, risk group, or selected population that you believe your state or 
community can actually accomplish. The goal is based on risk and/or protective factors associated with the particular population or group.  
_____________________________________________________________________________________________________________________	  

Inputs 
(What you have 

now) 

Needed Capacity 
(What you need 

to build) 
Strategies/ 
Activities 

 

Outputs 
 

Outcomes 
Short-term Intermediate       Long-term 

Im
pa

ct
 

Th
e 

br
oa

de
r c

ha
ng

es
 in

 th
e 

pr
ev

al
en

ce
 a

nd
 in

ci
de

nc
e 

of
 

IP
V

/S
V

 o
r r

is
k 

an
d/

or
 p

ro
te

ct
iv

e 
fa

ct
or

s 
as

so
ci

at
ed

 w
ith

 IP
V
. 

Contextual and Influential Factors 
(Positive and Negative) 

Historical, political, economical, and social factors, inter-group relations, and the overall environment of a state or community that may influence whether 
the planned activities are able to achieve their intended outcomes 

	  

The current 
human, financial, 
organizational, 
community 
resources 
available to 
implement a 
particular 
strategy/ 
program/or 
comprehensive 
program 
(Frechtling, 
2007).  
	  

Capacities that 
need to be 
developed within 
the community, 
within the 
population that will 
be affected, within 
implementing 
organizations, and 
within the people 
who would 
implement a 
strategy/program/ 
comprehensive 
program.  

	  

A strategy is an 
approach intended 
to reduce violent 
behavior. These 
approaches often 
include multiple 
activities that 
together are 
intended to achieve 
goals and 
outcomes at a 
specific level of the 
social ecology. An 
activity is a 
process, tools, 
event, technology, 
and action required 
to implement a 
strategy.	  

The tangible, 
countable 
“products” that 
are produced 
by the 
strategies/ 
activities (e.g., 
# of PSA’s and 
people who 
viewed the 
PSA).	  

Immediate 
changes . . . 	  

Intermediate 
changes . . .  
	  

Long-term 
changes . . 
.  

. . . that can be reasonably attributed to the 
particular strategy/program/comprehensive 
program 	  
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Logic Model: Friend or Foe? 
1. How are you most likely to respond 

when you hear the term “logic 
model?” 

a. Yeah!  I love being 
organized and getting it 
all down on paper! 

b. I’m OK with doing 
logic models to meet 
funding requirements, 
but I probably wouldn’t 
do them otherwise. 

c. Arggghhhh!  Logic 
models are pointless 
paperwork that keep me 
from doing my real 
work! 

2. How long would it take you to find 
your logic model?  

a. 10 seconds—I know 
exactly where it is! 

b. Give me a minute, I 
think I know where it is. 

c. Mmmmm.  Logic 
what?  I think there’s a 
copy deep down in a file 
cabinet somewhere. 

3. Could someone outside your 
organization understand your 
program based on your logic model? 

a. Yes b. Maybe c. No way!  Too 
confusing! 

4. How often do you use your logic 
model as a way to “sell” your 
programs to other stakeholders? 

a. Frequently  b. Sometimes c. Never 

5. How often do you use your logic 
model to check in on how things are 
going and do “mid-course 
corrections”? 

a. Frequently b. Sometimes c. Never 

6. Did the staff who implement the 
activities help develop the logic 
model? 

a. Yes, they helped b. Some did, some 
didn’t/ Not sure 

c. They’ve never even 
seen the logic model! 

7. What do you see as the relationship 
between your logic model and your 
evaluation? 

a. Our logic model 
guides our evaluation.  
The inputs and outputs 
in the model link directly 
to our process 
evaluation, and the 
outcomes link directly to 
our outcome evaluation. 

b. They sorta kinda 
overlap, sometimes. 

c. Our logic model and 
our evaluation are 
totally separate.  Not 
sure what the 
connection is? 

8. How well does your logic model 
reflect the current status of your 
program? 

a. It’s fairly up-to-date. b. Not sure.  It might be 
a little out-dated. 

c. It’s rusty and dusty!  
Things have totally 
changed. 

9. Does your logic model have a logical 
“if-then” flow?  Is it realistic to expect 
that the activities and inputs will lead 
to the outcomes you have listed? 

a. Yes, our activities 
and inputs are logical 
steps to the outputs and 
outcomes we have 
listed. 

b. Mostly, but there may 
be a few gaps or a few 
unrealistic outcomes. 

c. Our logic model is 
pretty illogical.  Our 
outcomes seem 
unrealistic or really 
vague. 

 
If you answered…. 
 Mostly As: Your logic model is your friend!  You use your logic model to communicate with others about your program 

and to guide and monitor your evaluation and continuous quality improvement efforts.   
 Mostly Bs: You may be somewhat skeptical about the 

value of logic models or are still learning how to make the 
best of them.                                                                 >>> 

 Mostly Cs: Your logic model may be your foe!  Logic 
models make your skin crawl or have not been at all 
helpful for planning or improving your program.           >>> 

How to fix it: 
 Ask your funder for help, and/or see if you can simplify 

the format or content.   
 Think about what would make your logic model more 

useful.  What changes could you make to it so that it 
can be used for “mid-course check-ins”? 

 Sharpen up the outputs and outcomes so that they are 
realistic and align with your evaluation plan and tools. 

Worksheet 
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Additional Resources on Outcomes and Logic Models 
 
DELTA Project (2007).  GTO Step 2: Goals and Outcomes.  Note: “This document is intended for DELTA and 
EMPOWER Program purposes only. This is not an official CDC document.”  Available from Rebecca Cline, 
ODVN. 
 
McLaughlin, J.A., & Jordan, J.B. (1999). Logic models: A tool for telling your program’s performance story.  
Evaluation and Program Planning, 22 (1), 65-72. 
 
University of Wisconsin-Extension, Cooperative Extension, Program Development and Evaluation. Logic Model 
Resources.  Several templates and tip sheets available online at: 
http://www.uwex.edu/ces/pdande/evaluation/evallogicmodel.html 
 
Stringer, Gayle. Washington Coalition of Sexual Assault Programs (1999).  Community Development and Sexual 
Violence Prevention.  Available online at: 
http://www.njcasa.org/REFCommunityDev%20and%20Sexual%20Viol%20Prev.pdf 
 
United Way of America, Measuring Program Outcomes: A Practical Approach, 1996. Available from local United 
Ways or for purchase at: 
http://www.unitedwaystore.com/product/measuring_program_outcomes_a_practical_approach/program_film 
 
U.S. Department of Health and Human Services {DHHS}. (2005). Introduction to program evaluation for public 
health programs: A self-study guide. Atlanta, GA: Centers for Disease Control and Prevention. Available online at: 
http://www.cdc.gov/eval/framework.htm 
 
W. K. Kellogg Foundation. (2004). Using logic models to bring together planning, evaluation and action: Logic 
model development guide. Battle Creek, MI: W.K. Kellogg Foundation. Available online at: 
http://www.wkkf.org/knowledge-center/resources/2010/Logic-Model-Development-Guide.aspx	  
	  
Wong-‐Reiger,	  D.,	  &	  David,	  L.	  (1995).	  Using	  program	  logic	  models	  to	  plan	  and	  evaluate	  education	  
and	  prevention	  programs.	  	  In	  A.J.	  Love	  (Ed.)	  	  Evaluation	  methods	  sourcebook	  II.	  Ottawa,	  Ontario:	  
Canadian	  Evaluation	  Society. 
 
Work Group for Community Health and Development, University of Kansas.  Community Toolbox. Available online 
at: http://ctb.ku.edu/en/default.aspx 
 
 

Resources 
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Planning Your Evaluation:  
Four key decisions that need to be made in evaluation planning 
 
1. What: What kinds of process factors and outcomes are you evaluating?  

 List of ABCDE outcome statements and/or outcomes in your logic model 
 Outputs in your logic model and list of other process evaluation factors you want to address, such as 

fidelity, participant satisfaction, cultural appropriateness, etc. 
 

2. How: How are you going to evaluate it?  What research methods and instruments will you use? 
 Evaluation tools you have developed, acquired, or modified, such as a questionnaire or a focus group 

script 
 Data collection plan (e.g., in person vs. online, individual interviews vs. focus groups, etc.) 

 
3. When: When are you going to administer your tools? 

 Plan for collecting data before and after a program (pre/post-test), only after a program (post-test), or 
some other combination 

 Timeline for when data will be collected, analyzed, and used for program improvement 
 

4. Who: Who are you going to include? Can you involve all of your participants in the evaluation, or just 
some?  Who is going to collect, process, and analyze the data? 
 Sampling plan 
 Considerations for confidentiality and consent 
 Evaluation task assignments 

 
An “evaluation plan” is essentially a way to document the answers to these four questions.  Section 1b of this 
toolkit addressed the “what” question.  Section 1c includes tips for answering the “how,” “when,” and “who” 
questions, and provides evaluation plan templates and examples. 

Overview 
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Evaluation Lingo 
	  
Definitions of selected terms used in the “how,” “when,” and “who” of evaluation planning are listed below. 
 
Active vs. passive parental consent: Active parental consent requires the parent to sign an agreement of 
informed consent giving approval for their child to participate in an evaluation activity; parents must opt in to the 
evaluation.  Passive parental consent allows parents to opt out if they do not want their child to participate.  This is 
typically done by giving parents a letter describing the evaluation and saying that their child will be invited to 
participate unless the parent returns a form stating otherwise. 
 
Anonymous vs. confidential: “Anonymous” indicates that the identity of the respondent or participant is 
unknown to anyone.  For example, students are instructed to not put their names on a survey.  Data are 
“confidential” if the identity of the respondent or participant is known to those who control the data, but is not 
disclosed to others.  For example, using student ID numbers for a pre/post-test survey instead of names can still 
link the data and the student’s identity.  School administrators can link the ID numbers to the student names, but 
names are not shared with the evaluation team and are not reported with the evaluation results. 
 
Informed consent: Informed consent is an agreement by the participants in an evaluation of the use of their 
confidential information and other data, for stated purposes, and in light of possible consequences prior to the 
collection and/or release of this information in evaluation reports.  
 
Instrument: The tool being used, such as a specific questionnaire or an observation checklist. 
 
Item and item stem: An item is an individual question or statement on a questionnaire.  Some items are phrased 
as questions (e.g., “What is your gender?”), while others are phrased as statements (“I was treated with dignity 
and respect: Agree or Disagree”).  Items can also refer to individual rows in a matrix format.  An item stem refers 
to the first part of a multi-component item, often displayed in a matrix format. 
 
Response option or response category: The choices provided as a response to an item.  For example, the list 
of possible answers given on a multiple choice test, or a scale of “strongly agree” to “strongly disagree.” 
 
Response rate: The percent of eligible individuals who completed an instrument.  For example, if a program 
served 100 students and 80 of them completed the post-test survey, the response rate would be 80%. 
 
Retrospective post-then-pre-test: Participants are asked to recall their level of knowledge/attitude/skill prior to 
starting the program, and after participating in the program.  This is typically done by repeating the same set of 
items twice, once labeled as “before” and once as “after.” 
 
Quantitative and qualitative: Quantitative data is represented by numbers.  Qualitative data are collected and 
presented in narrative, not numerical, form, such as focus group or key-informant interview results, or written 
responses to open-ended survey questions. 
 
References: GTO IPV/SV Evaluation Step Grantee Draft; Evaluation Glossary, University of Western Michigan Evaluation Center, 
http://ec.wmich.edu/glossary/glossaryList.htm; and Evaluation Resources, University of Wisconsin Extension, 
http://www.uwex.edu/ces/pdande/evaluation/index.html 
 

Tip Sheet 
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Menu of Evaluation Methods 
	  
Method Advantages Disadvantages Situations when it might 

make sense to use this 
method 

Resources needed: Capacity, 
Skill, Time, Cost 

Surveys/Questionnaires 
(general) 

 Fairly easy to compare 
and analyze data 

 Can administer to many 
people 

 Can get lots of data 
 Can be adapted into 

many different formats 
and modules 

 Many high-quality 
questionnaires already 
exist to draw from; 
comparative data may be 
available 

 Can translate into 
different languages 

 Question wording 
can bias 
respondent’s 
answers 

 May seem 
impersonal 

 Doesn’t get the full 
story because it may 
lack context 

 

 Need to quickly and/or 
easily get a lot of 
information from people 
in a non-threatening way 

 Need quantitative data 
 Need standardized tool 

that can be repeated 
over time for consistent 
comparison data 

 Researching and adapting 
existing surveys takes time, 
while developing new surveys 
takes skill 

 Cost varies depending on 
volume of surveys and 
processing method (manual 
data entry, scanning, online) 

 

In-person self-
administered 
surveys/questionnaires 

 Can be anonymous 
 Very convenient when 

administered to program 
participants or clients 
(high response rate) 

 Might not get careful 
feedback  

 Won’t work for 
young children or 
adults with limited 
literacy 

 End of a program or 
training session 

 In schools 

 Can be low-cost compared to 
other methods 

 Requires document 
formatting skills 

 
 

Face-to-face 
surveys/interviews 

 Can conduct longer, 
more in-depth interviews 

 Requires time and 
skill of interviewer 

 Respondents with low 
literacy levels 

 Need skilled interviewer 
 

Online surveys (such 
as Survey Monkey or 
Survey Gizmo) 

 No need for separate 
data entry 

 Online sites provide 
summary reports 

 Easy access for some 
types of respondents 
(e.g. workplace) 

Not appropriate for 
populations with limited 
internet access 

Need quick response from 
population that is busy and 
highly computer-literate 

Online survey service 
memberships are fairly low-cost 
and require minimal skill 

Tip Sheet 
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Method Advantages Disadvantages Situations when it might 
make sense to use this 
method 

Resources needed: Capacity, 
Skill, Time, Cost 

Mail surveys  Can do random sample 
or stratified random 
sample if address list is 
available 

 Appropriate for older 
adults and others with 
limited internet access or 
discomfort with online 
data collection 

Low response rates  Need to reach broad 
population (“general 
public”) or some other 
large group for which you 
can identify mailing 
addresses 

 Need stratified sample by 
geographic areas (zip 
codes, towns, etc.) 

Purchasing address lists can be 
moderately expensive; postage 
and supplies costs will vary 
depending on the volume of 
surveys 
 

Phone surveys  Can administer longer 
surveys and clarify 
responses 

 Can do random sample 
or stratified random 
sample if phone list is 
available or use random-
digit-dial method 

Misses people without 
land-line phones (cell 
phone survey methods 
also available, but more 
costly) 

 Have a long and/or 
complicated 
questionnaire 

 Need to reach broad 
population (“general 
public”) and/or random 
sample 

 Expensive if you hire a 
professional survey firm 

 Requires high level of skill 

Key-informant interviews 
(semi-structured, open-
ended) (by phone or in-
person) 

 Can gather in-depth 
information and quotes 

 Flexible 
 May help to develop 

relationships with 
stakeholders 

 Can be hard to 
analyze and 
compare results 

 Interviewer can bias 
responses 

 Preliminary research to 
help develop a new 
survey 

 Need to explore 
attitudes, opinions, 
motivations, and 
stakeholder suggestions 

 Fairly inexpensive to do in-
house (assuming low volume) 

 Scheduling can be very time-
consuming 

 

Observation  Can be a good way to 
get at skills and 
behaviors that are 
difficult to assess with a 
survey 

 Observers may bias 
results (especially if 
they are program 
staff) 

 Can be difficult to 
interpret/categorize 

 Can influence 
behavior of 
participants  

 When participants are 
young children 

 When assessing skills or 
behaviors 

 Must have skill to develop 
standardized observation 
protocol and coding scheme 

 Observers must be highly 
trained to ensure accuracy of 
data collection 

 Staff time for data collection 
and coding drives the cost 
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Method Advantages Disadvantages Situations when it might 
make sense to use this 
method 

Resources needed: Capacity, 
Skill, Time, Cost 

Focus group interviews  Can gather in-depth 
information and quotes 

 Can be an efficient way 
to gather rich contextual 
information in a fairly 
short time 

 May be empowering for 
participants 

 Difficult to recruit 
and schedule 

 Note taking, 
transcription, and 
analysis are time- 
consuming 

 

 Exploring attitudes, 
opinions, motivations, 
satisfaction, perceived 
effectiveness, 
implementation issues, 
and stakeholder 
suggestions 

 Setting where it is 
possible to get a “captive 
audience” (such as a 
regularly scheduled 
group or class) 

 Analysis requires high level of 
skill and is vulnerable to the 
bias of the analyst 

 Requires trained facilitator 
(can be expensive if hired) 

 Recruitment will benefit from 
remuneration and other 
supports (food, transportation, 
child care), but these can be 
costly 

 

Administrative records 
(school, court, medical, 
etc.) 

 Data already exists (no 
new data collection) 

 May be able to compare 
participants to non-
participants 

 Confidentiality and 
access may be an 
issue for data with 
identifiers 

 Data quality may be 
poor or inconsistent 

Need quantitative data for 
outcomes related to status and 
behavior 

 Free 
 Staff time to analyze will vary 

depending on the complexity 
of the records 

 Collecting data from various 
sources and selecting/coding 
data can be time-intensive 
and requires some skill 

Developmental or clinical 
assessments (e.g., 
Devereaux Early 
Childhood Assessment 
[DECA], Protective 
Factors Survey, etc.) 

 Standardized tools  Time-intensive 
 May require training 

 When participants are 
young children 

 When assessing skills or 
behaviors 

 Requires skilled staff to 
administer 

 May have to purchase the 
instrument, while other tools 
are free (public domain) 

Document review or 
content analysis 

 Information already 
exists (no new data 
collection) 

 Limited application Need to evaluate policies, 
media campaigns, legislation, 
curricula, educational 
materials, or other written 
material 

 Must have skill to develop 
standardized content analysis 
protocol and coding scheme 

 Staff time is only cost 
 

References: 
Getting to Outcomes, 2003: Promoting Accountability through Methods and Tools for Planning, Implementation, and Evaluation.  Chinman, Imm, and Wandersman.   
Pages 105-106. And GTO IPV/SV Evaluation Step Grantee Draft.  Internal DELTA Empowerment Evaluation Document.  2009.  Pages 38-39. 
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Decision Tree for Selecting Instruments and Measures 
 

	  
 
Source: Adapted from: Siebold, W.  (2009) Measurement Decision Tree.  In GTO IPV/SV Evaluation Step Grantee Draft.  Internal DELTA Empowerment Evaluation document.

Evidence-Based or Other Existing Program 
Does the program/curriculum come with its own evaluation tools? 

YES 
Look at the tools to see if they are assessing 

your desired process and outcome 
objectives.   

Do they address the type of outcomes you are 
targeting (awareness, knowledge, skill, etc.)? 

 

NOT SURE 
Contact the people who designed the 

program/curriculum and ask them if they have 
evaluation tools to share with you.   
Do they have tools to send to you? 

Search online to find existing instruments 
that will help to evaluate your objectives.   

 
Violence Prevention Compendia from CDC 
 Measuring Violence-Related Attitudes, 

Behaviors, and Influences Among Youths: 
A Compendium of Assessment Tools 

 Surveys from existing curricula, such as 
Second Step, Safe Dates, MOST, and 
Choose Respect 

 
Links for General Youth/Family 
http://www.toolfind.org/ 
http://pridesurveys.com 
 

If you cannot find any that fit, develop your 
own instrument or mix and match (hybrid 

approach).  Be sure to avoid survey          
“pit-falls” and pilot-test your instrument 

before you use it. 
 

YES 
Great.  Use them!  

(If you need to 
shorten the 

instrument at all, 
be very cautious 
about breaking 

up scales or 
missing any key 

outcomes.) 

SOME DO, SOME DON’T 
Adapt the tool by deleting items 

that don’t fit with your objectives. 

NO 
This could be a 

sign that the 
program/ 

curriculum 
you’ve selected 
is not a good fit 
with your goals. 

Or, it could 
simply mean that 

the evaluation 
tools were poorly 

designed. 

YES NO 
Search online for other 

existing measures and/or 
create your own. 

 

“Home-Grown” Program 

Tip Sheet 
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How to Align ABCDE Outcome Statements with One Survey Item or a Group of Items  
The easiest way to develop survey items that align with ABCDE Outcome Statements is to explicitly link the 
wording of the ABCDE statement to the language of one specific survey item.  In some situations, however, you 
may want to link your ABCDE statement to more than one survey item.  Groups of survey items that address the 
same issue are called “domains” or “scales.”   
 
If you are using an existing survey instrument that includes scales that have been tested for validity and reliability, 
then it makes sense to use those scale scores for your outcome evaluation.  If you have developed your own 
survey, or are using a survey that does not include validated scales, you should be cautious about how you group 
items together.  It is important that all of the items that make up a scale or domain are actually measuring the 
same outcome, not a mix of different outcomes. 
 
Example: ABCDE Outcome Statement Aligned with One Survey Item 

 
ABCDE Statement: By the end of the session, at least 75% of parents will report that they “definitely” will be 
able to help their child calm down when they are angry, as measured by the post-program survey. 
 
Post-Test Survey item 
As a result of this session, I will be able to… 

 Definitely 
Yes 

Probably 
Yes 

Not 
Sure 

Probably 
No 

Definitely 
No  

Help my child calm down when 
they are angry 

5 4 3 2 1 

 
75% of parents reported “definitely yes” for this item.  The desired outcome was met. 
 

Example: ABCDE Outcome Statement Aligned with a Group of “Correct/Incorrect” Knowledge Items 
 
ABCDE Statement: By the end of the program, there will be an increase of at least 15 percentage points in 
the proportion of students who correctly answer 8 or more true/false questions in the 10-item Safe Dates 
knowledge domain, as measured by the pre and post-test responses. 
 
Pre-Post-Test Survey items 
Write “T” for True or “F” for False on the line in front of each question below. 

________ 1. Emotional and physical abuse are equally serious. 
________	   2. Any forced sexual activity is assault, even kissing. 
________	   3. Both females and males abuse other people. 
________	   4. Abuse goes away over time if you ignore it. 
________	   5. Abuse may be used to control the way a person thinks, acts, or feels. 
________	   6. Sometimes a person’s response to anger is uncontrollable. 
________	   7. Conflict will occur in all relationships 
________	   8. Gender stereotyping can lead to abuse 
________	   9. Both males and females are victims of abuse. 
________	   10. Date and acquaintance rape victims are most often teenagers. 

 
90% of students correctly answered 8 or more items in the knowledge domain on the post-test, up from 75% 
on the pre-test.  The desired outcome was met. 

Tip Sheet 
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Example: ABCDE Outcome Statement Aligned with a Group of Skill Outcome Items 
 
ABCDE Statement: By the end of the program, at least 80% of Expect Respect Support Group participants 
will demonstrate increased healthy relationship skills, as measured by a score of 21 points or higher on the 6-
item relationship skills domain on the Support Group Post Survey (24 points maximum). 
 
Post-Test Survey questions 

How much has this program helped you to… Not at 
all 

A little 
bit 

Quite 
a lot 

Very 
much 

Communicate your thoughts and feelings? 1 2 3 4 

Talk openly about what you want?                             1 2 3 4 

Tell your partner when you feel hurt or upset with him or her? 1 2 3 4 

Control your temper when you are angry or frustrated with your 
partner?  

1 2 3 4 

Control your temper when your partner is angry at you?  1 2 3 4 

Work out everyday problems with your partner? 1 2 3 4 

 
80% of participants scored 21 or higher on the relationship skills domain on the post-test.  The desired 
outcome was met. 

 
Tips for data entry and analysis for groups of survey items 
 
If you are using Survey Monkey as a data entry and analysis tool… 
Survey Monkey does not allow you to compute scale scores or domain tallies as part of the reporting function.  
You can download Survey Monkey results into Excel and then do further analysis in Excel (or SPSS or other 
programs with data analysis functions), or you can set up your data entry in Survey Monkey so that the domain 
tallies for each respondent are computed before you enter the data.  This will allow you to run a report in Survey 
Monkey that will directly align with your ABCDE statement (Note: This approach will not work if you have the 
respondents complete the survey online.) 
 
The following steps could be used for the Safe Dates true/false knowledge domain example from above: 
 Step 1: Using the “answer sheet” (correct answers from the curriculum guide), code each students’ true/false 

response as “correct” or “not correct” (write on each survey). 
 Step 2: For each survey, tally up the total number of correct true/false items (will range from 0 to 10 correct 

for each student, for each survey). 
 Step 3: Begin to set up the pre/post-test in Survey Monkey, making sure to include an item that denotes if 

each survey entered is a pre-test or a post-test. 
 Step 4a (Super Quick and Easy Tally Method): For the knowledge domain, set up one item (“multiple choice, 

one answer” question type) with two response options. Question: “Number correct in knowledge domain.”  
Response options: “0-7 correct” and “8 or more correct” 

 Setting it up this way will allow you to easily show if your ABCDE Outcome was met within the 
standard Survey Monkey reporting format (with cross-tabulation for pre or post-test). 

Or 
 Step 4b (Tally Method): For the knowledge domain, set up one item (“multiple choice, one answer” question 

type) with ten response options. Question: “Number correct in knowledge domain”  Responses: “0 correct,” 
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“1 correct,” “2 correct,” etc.  (Note: If you want to calculate averages, use the (“numerical textbox” question 
type). 

 Setting it up this way will show the number/percent of students who answered 0 correctly, 1 
correctly, 2 correctly, etc.  You will need to collapse categories (8-10 correct) to show if the 
ABCDE Outcome was met. 

Or 
 Step 4c (Detailed Method): Set up a separate question for each true/false statement (“multiple choice, one 

answer” question type).  Question: “Emotional and physical abuse are equally serious (etc.)”  Response 
options: “Correct” or “Incorrect” 

 Setting it up this way will require you to download the data into Excel or SPSS in order to do the 
analysis necessary to determine if the ABCDE Outcome was met. 

 Step 5: Run cross-tabulation report to compare the percent of students who answered 8 or more true/false 
items correctly at the pre-test compared to the post-test. 

 
For the Expect Respect relationship skills domain example, follow the same steps listed above with the following 
modifications: 
 Steps 1 & 2: For each completed survey, tally up the total score for the 6-item skills domain and write it on 

the survey.  This number will range from 4 to 24, with “very much”=4 and “not at all”=1. 
 Step 4a (Super Quick and Easy Tally Method): For the relationship skills domain, set up one item (“multiple 

choice, one answer” question type) with two response options. Question: “Total score for relationship skill 
domain.”  Response options: “21 or more” and “less than 21” 

 Setting it up this way will allow you to easily show if your ABCDE Outcome was met within the 
standard Survey Monkey reporting format. 

Or 
 Step 4b (Tally Method): For the relationship skills domain, set up one item (“numerical textbox” question 

type) called “Relationship Skill Domain Score.” 
 Setting it up this way will show the number/percent of students who scored 4, 5, 6, 7, etc.  You 

will need to collapse categories (21 or more vs. less than 21) to show if the ABCDE Outcome was 
met. 

Or 
 Step 4c (Detailed Method): Set up a separate question for each relationship skill question (“multiple choice, 

one answer” question type).  Question: “How much has this group helped you to communicate your thoughts 
and feelings? (etc.)”  Response options: “Not at all,” “A little bit,” “Quite a lot,” and “Very much.” 

 Setting it up this way will require you to download the data into Excel or SPSS in order to do the 
analysis necessary to determine if the ABCDE Outcome was met. 

 
Note: Missing data will skew domain scores.  If a respondent skipped one or more items in a domain, they should be excluded from the 
analysis. 
 
If you are using Excel… 
 Follow Step 1 above from the Safe Dates example.   
 Use Step 4c (Detailed Method) by setting up one column for each of the 10 true/false questions.  Enter “1” for 

correct and “0” for incorrect responses. 
 Step 5: Label the next column (after the last true/false item) “Total Correct.”     
 Step 6: Use the “AutoSum” function to tally the total number of correct true/false answers for each survey.  

(Click the “AutoSum” button on the menu, and select the 10 cells with the true/false results for the first 
survey.  Copy and paste formula into the remaining cells in the “Total Correct” column.) 

 Step 7: Use the “Countif” function or a Pivot Table to calculate the percent of students answered 8 or more 
true/false items correctly at the pre-test compared to the post-test. 
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Evaluation Tool Check-Up Worksheet 
Outcome Evaluation  

Strategy #1: Child/Youth Knowledge and Skills 
 
Name of activity: _________________________________________________________________________ 
Desired outcome(s) (use the ABCDE Outcome Statement, if possible):  
 
 
 
 
 
 
 

Evaluation method(s) being used to evaluate this activity 
Survey/Questionnaire 
Focus Group Interview 
Key-informant interview 
Formal developmental or clinical assessment 
Observation with structured protocol 
Administrative Records 
Other: ____________________________ 

When will you administer the instrument(s)? 
Post-program only 
Retrospective Pre-Then-Post 
Pre and Post-program 
Pre, Post, & Additional Follow-up 

 

Name of evaluation instrument(s): ____________________________________________________________ 
 

Step 1 Step 2 Step 3  
 
 
 
Outcome Types 

Does activity directly 
address outcome or 
protective/risk factor  

(“X” if yes) 

Does evaluation tool 
directly assess outcome 
or protective/risk factor  

(“X” if yes) 

Is there an “X” in the 
Step 2 column to line 
up with the “X” in the 

Step 1 column? 
Awareness, knowledge    
Attitudes, values, beliefs    
Skills, competence, abilities    
Behavioral intentions    
Behavior, actions    
Status, condition    
Protective Factors    
Empathy, respect for others    
Ability to evoke positive response in others    
Tendency to accept and take responsibility    
Anger management, conflict resolution    
Media literacy    
Other:     
Risk Factors    
Belief in strict gender roles    
Desire for power and control in relationships    
Other:     
 

Worksheet 
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Step 3: Does your evaluation tool assess all of the outcomes and protective/factors for this activity?       
(All “Yes” in Step 3 column.) 
❑ Yes➢ Great!  You’re on the right track! 
❑ No➢ You probably need to revise or expand your evaluation plan for this activity.  Look at existing evaluation tools to see if you can  
                find some measures that will assess your desired outcomes.  If you can’t find any existing measures that fit, develop your own. 
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Evaluation Tool Check-Up Worksheet 
Outcome Evaluation  

Strategy #2: Community Awareness and Education 
 
Name of activity: _________________________________________________________________________ 
Desired outcome(s) (use the ABCDE Outcome Statement, if possible):  
 
 
 
 
 

Evaluation method(s) being used evaluate this activity 
Survey/Questionnaire 
Focus Group 
Key-informant interview 
Program records/tracking logs (attendance logs, media 
    tracking, website traffic, implementation tracking) 
Document reviews 
Other: ____________________________ 

When will you administer the instrument(s)? 
Post-program only 
Retrospective Pre-Then-Post 
Pre and Post-program 
Pre, Post, & Additional Follow-up 
Other: _______________________________ 

Name of evaluation instrument(s): ____________________________________________________________ 
 

Step 1 Step 2 Step 3  
 
 
 
 
Outcome Types 

Does activity directly 
address outcome or 
protective/risk factor  

(“X” if yes) 

Does evaluation tool 
directly assess 

outcome or 
protective/risk factor  

(“X” if yes) 

Is there an “X” in 
the Step 2 column 
to line up with the 
“X” in the Step 1 

column? 
Awareness, knowledge    
Norms, attitudes, values, beliefs    
Skills, competence, abilities    
Behavioral intentions, behavior, actions    
Educated providers/training/capacity development    
Resource availability/infrastructure development    
Organizational/issue visibility    
Media coverage    
Event participation    
Protective Factors    
Healthy parent-child bonding    
Families set clear standards for behavior, family 
standards of nonviolence 

   

Family life provides love and support    
Schools teach healthy beliefs    
Neighbors monitor young people’s behavior    
Strong sanctions against domestic violence    
Access to community support services    
Other:     
Risk Factors    
Marital conflict, unhealthy family relationships    
Weak community sanctions against IPV    
Traditional gender norms    
Other:     
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Step 3: Does your evaluation tool assess all of the outcomes and protective/factors for this activity? (All “Yes” in 
Step 3 column.) 
❑ Yes➢ Great!  You’re on the right track! 
❑ No➢ You probably need to revise or expand your evaluation plan for this activity.  Look at existing evaluation tools to see if you can  
                find some measures that will assess your desired outcomes.  If you can’t find any existing measures that fit, develop your own.
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Evaluation Tool Check-Up Worksheet 
Outcome Evaluation  

Strategy #3: Coalitions and Policy Change 
 
Name of activity: _________________________________________________________________________ 
Desired outcome(s) (use the ABCDE Outcome Statement, if possible):  
 
 
 
 
 
 
 

Evaluation method(s) being used evaluate this activity 
Survey/Questionnaire 
Key-informant interview 
Program records/tracking logs (attendance logs, media 
    tracking, website traffic, implementation or  
    advocacy/legislation tracking) 
Document/policy reviews 
Resource assessment 
Other: ____________________________ 

When will you administer the instrument(s)? 
Post-program only 
Retrospective Pre-Then-Post 
Pre and Post-program 
Pre, Post, & Additional Follow-up 
Other: _____________________________ 

 

Name of evaluation instrument(s): ____________________________________________________________ 
 

Step 1 Step 2 Step 3  
 
 
 
 
Outcome Types 

Does activity directly 
address outcome or 
protective/risk factor  

(“X” if yes) 

Does evaluation tool 
directly assess 

outcome or 
protective/risk factor  

(“X” if yes) 

Is there an “X” in 
the Step 2 column 
to line up with the 
“X” in the Step 1 

column? 
Awareness, knowledge    
Norms, attitudes, values, beliefs    
Resource availability/infrastructure development    
Organizational/issue visibility    
Policies (developed, implemented, enforced)    
Legislation (developed, advocated, passed)    
Partnerships, alliances, champions    
Other:     
Protective Factors    
Ethical and responsible media portrayal of violence 
against women 

   

Intolerance of all forms of oppression    
Awareness of IPV and TDV as public health, criminal 
justice, and human rights issue 

   

Other:     
Risk Factors    
Traditional gender norms    
Other:     
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Step 3: Does your evaluation tool assess all of the outcomes and protective/factors for this activity? (All “Yes” in 
Step 3 column.) 
❑ Yes➢ Great!  You’re on the right track! 
❑ No➢ You probably need to revise or expand your evaluation plan for this activity.  Look at existing evaluation tools to see if you can  
                find some measures that will assess your desired outcomes.  If you can’t find any existing measures that fit, develop your own. 
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Top 10 Survey Design Pitfalls and How to Avoid Them 
 
1. Double-barreled question 

Unclear 
“How helpful were the video and the skit activity in helping you to identify warning signs of emotional abuse?” 
 
Better 
“How helpful was the video in helping you to identify warning signs of emotional abuse?” 
“How helpful was the skit activity in helping you to identify warning signs of emotional abuse?” 
 

2. Double negative 
Unclear  
Anger is never uncontrollable. (agree/disagree) 
 
Better 
Sometimes it is impossible for a person to control their anger. (agree/disagree) 
Or 
Individuals are responsible for controlling their own anger. (agree/disagree) 

 
3. Too few response options (low variation) or no response options (unnecessarily open-ended) 

Limited response options 
I think there should be more opportunities for teens to learn about healthy relationships. Yes     No 
	  
Better 
How important do you think it is to provide more opportunities for teens to learn about healthy relationships? 
Very important          Somewhat important          Not very important          Not at all important 

 
Unnecessarily open-ended 
What school do you currently attend? _________________________ 
 
Better 
What school do you currently attend? 
 Centerburg Middle School   Fredericktown Middle/Intermediate School 
 Danville Middle School   Mount Vernon Middle School 
 East Knox Middle School   Other: _____________________ 
 

4. Response options not mutually exclusive: Words 
Not mutually exclusive 
What kind of music do you like to listen to? (choose one) 
Rap/hip-hop  Country  Alternative rock/Emo  Hard rock/metal 
Classic rock  R&B/soul  Christian/Gospel  Other: _______ 
 
Better (with “choose all”)     
What kind of music do you like to listen to? (check all that apply) 
 
Better (with more specific wording) 
What kind of music do you listen to most often? (check one) 
 

Tip Sheet 
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Or 
What is your absolute, number-one favorite kind of music? (check one) 
 
Tip: Adding “choose all that apply” will get around the problem of mutual exclusivity.  But think carefully about 
how you will run the analysis and use the data before you do this.  If a survey question is “choose all that 
apply,” then each response option must be treated as its own “yes or no” variable (called “dichotomous”), 
such as “Classic Rock: Yes or No.” 
 

5. Response options not mutually exclusive: Numbers (overlapping number categories) 
Overlapping categories    Overlapping categories 
What was your annual household income in 2008? How many TVs do you have in your house? 
 $0-$20,000      0-1 TVs 
 $20,000-$40,000      1-3 TVs  
 $40,000-$60,000      3 or more TVs 
 $60,000 or more	  

 
Better      Better 
What was your annual household income in 2008? How many TVs do you have in your house? 
 $0-$20,000      None 
 $21,000-$40,000      1 TV 
 $41,000-$60,000      2-3 TVs 
 $61,000 or more      4 TVs 
 Don’t know	  

 
6. Response options not exhaustive 

Not exhaustive 
What is your race/ethnicity?	  
Black 
White 
Hispanic 

 
Better 
Which of the following best describes you?  (choose all that apply) 
 American Indian    Hispanic or Latino 
 Asian     Native Hawaiian or Other Pacific Islander 
 Black or African American   Other: _______________________ 
 White or Caucasian 

 
Tip: Adding “other” to a list of responses will make it exhaustive. But think carefully ahead of time of all 
possible responses you can think of to list.  If you have a large volume of surveys, it can be time-consuming to 
process all the open-ended “other specify” responses that respondents write in. 
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Not exhaustive 
Are you currently pregnant? Yes   No 

 
Better (with “not applicable” and “don’t know” categories) 
Are you currently pregnant?   Yes           No           Not sure           Not applicable (male) 
 
Tip: If it is possible that a question will not be applicable for many respondents, add a “not applicable” option.  
Add the “not sure” or “don’t know” option for questions that may be difficult for some respondents to answer. 

 
7. Vague or confusing wording 

Unclear 
Most people are raped by strangers. (disagree/agree) 
 
Better 
Most rapists are strangers to the victim. (disagree/agree) 
Or 
In most rape cases, the victim knew the perpetrator before the rape (disagree/agree) 
 

8. Confusing matrix format 
Unlabeled matrix	  
Rate these statements using the following scale: 5= Strongly Agree, 4= Agree, 3= Neutral, 2= Disagree, 1= 
Strongly Disagree. 
After participating in Re-Do Day, I am more… 

Aware that my actions affect others. 5 4 3 2 1 
Aware of the effects of teasing and bullying. 5 4 3 2 1 
Supportive of others. 5 4 3 2 1 

 
Better 
Please rate how much you agree or disagree with each of the following statements.   

After participating in Re-Do Day, I am more… 

 Strongly 
Agree 

Agree Neutral Disagree Strongly 
Disagree 

Aware that my actions affect others. 5 4 3 2 1 
Aware of the effects of teasing and 
bullying. 

5 4 3 2 1 

Supportive of others. 5 4 3 2 1 
 

Tip: If you have 6 or more rows in a matrix, use shading or spacing to break them up and make it easier for 
the respondent to follow. 
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9. Unclear where/how respondent should indicate response 
On how many days last week did you eat breakfast? 
___  Every day ____ 5 or 6 days  ____ 3 or 4 days  _____ 1 or 2 days _____ None 

 
On how many days last week did you eat breakfast? 
Every day  5 or 6 days    3 or 4 days  1 or 2 days  None 
 

10. Too long! 
 Pilot test it with participants to see how long it really is. 
 Review your SMART Objectives and delete any items that are not directly linked to your outcome or 

process objectives, or critical needs assessment or demographic information.  Get rid of those “nice to 
know” items. 

 Use formatting to make the survey as easy as possible to fill out.  Put questions with the same response 
options together in an easy-to-read matrix. 

 Reduce unnecessary “white space” and try to condense the survey to fit on fewer pages.  (But be careful 
to keep font at 12-point or higher if any of your respondents are children (8-12), elderly, or have vision 
impairment.) A 2-column format may help to cut down on white space. 

 If you will have a large number of respondents, you could break the survey out into modules and only 
administer certain modules to certain groups. 
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Menu of Common Response Options for Outcome Evaluation Surveys 
	  

Outcome Type  
In many cases, you will get more useful information if you replace a 
“yes/no” with one of the following….. 

Awareness Knowledge Attitude, 
Belief, 
Value 

Skill, Ability, 
Competence 

Behavior 
Intention 

Behavior, 
Action 

Very likely, Likely, Unlikely, Very unlikely     x  
Definitely yes, Probably yes, Probably no, Definitely no x  x x x  
Very confident, Somewhat confident, Unsure, Not very confident, Not at 
all confident 

   x   

Not at all, Very little, Somewhat, Very Much x  x x   
Never, Seldom, Sometimes, Always      x 
Never, Seldom, Sometimes, Often, A lot      x 
Never, 1 or 2 times, 3 or more times [or other frequency intervals]      x 
No harm, Some harm, Harmful, Very harmful x x x    
No risk, Slight risk, Moderate risk, Great risk x x x    
Not wrong at all, A little bit wrong, Wrong, Very wrong x  x    
True, False  x     
Poor, Fair, Good, Excellent    x   
Strongly Disagree                                                                Strongly Agree 
  1                      2              3              4              5              6                     7 

x  x x x  

Strongly agree, Agree, Neither agree nor disagree, Disagree, Strongly 
disagree 

x  x x x  

Strongly agree, Agree, Disagree, Strongly disagree x  x x x  
Agree, Somewhat agree, Somewhat disagree, Disagree x  x x x  
Don’t agree, Agree a little, Agree a lot, Completely agree x  x x x  
To what extent has this [program] helped you to do X?: No difference, 
Somewhat better prepared, Much better prepared, More confused 

 x  x  x 

References: University of Wisconsin-Extension, Program Evaluation Publications, and standardized surveys 
 

 
 
 

Tip Sheet 
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Decision Tree for Evaluation Design Options 
These are general guidelines that may not apply to some situations. 

Timing 

Lower dose 
program (such as 

1-3 sessions or 
contacts) 

Higher dose 
program (such as 

4+  sessions or 
contacts) 

Do your ABCDE outcomes 
address change in 

awareness, attitudes, or 
competence at the 

individual or group level?  
And, are you using a 

survey? 

No Yes 

Post-
Program 

Only 

Retrospective 
Post-then-Pre-

Test Survey 
 

Will you have access to 
participants after the 

program is completed?  
(such as 1 month to 1 year 
later)  And, do you have the 
resources to contact them 

(in person or by 
phone/email/mail)? 

No Yes 

Pre & 
Post- 

Program 

Pre & Post- 
Program 

with 
Additional 
Follow-up 

Do you have the ability to assign individuals or 
groups to get a program/service or to not get 

the program/service? 

Less Rigorous          More Rigorous 

No Yes 

Wow!   
You can do an 
Randomized 

Experiment or a 
Quasi-Experiment.   

Get help from a 
consultant or 

academic, and be 
cautious about 
human subjects 

protections (ethics) 
	  

Are there any sources of individuals 
who are very similar to your program 

participants, but are not in your 
program?  (such as participants from 
other organizations, or students from 
other schools; or applicants to your 

program who decide not to 
participate yet or are on a waiting list) 

Yes No 

If ethical and 
logistically possible, 

invite these non-
participants to be in 
a comparison group 

Look for other 
sources of 

comparison data, 
such as US or 

state-level results 

Less Rigorous          More Rigorous 

Comparison Group 

Tip Sheet 
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Decision Tree for Selecting Sampling Methods 

 These are general guidelines that may not apply to some situations. 

Does your program have  
100 or more participants? 

Invite all of your participants 
to participate in the 
evaluation method  

(“census”) 

Yes 

Do you have the capacity and resources to collect and 
process data from all of your program participants?   
And, is it ethical to include all participants in your 

evaluation method? 

No 

Do you have a list with the 
names (or some other unique 
identifier) of each individual 

program participant? 

No Yes 

What kind of evaluation 
method are you using? 

Invite all of your participants 
to participate in the 
evaluation method  

(“census”) 

Key-informant 
Interview 

Focus Group 

Observation 
Administrative 

Records 

Survey 

Purposive 
Sampling 

Random 
Sampling 
(simple, 

systematic, or 
stratified) 

Yes No 

Cluster  
Sampling 
(simple or 
stratified) 

Convenience  
Sampling	  

Tip Sheet 
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Sampling Methods Commonly Used in Program Evaluation 
 
Method What is it and how do you do it? Situations when it might make sense to use 

this method 
Random  Drawing a number of individuals from a 

larger group so that individuals in the group 
have the same chance of being selected. 

 You have a list of all participants and then 
use a random number generator or random 
number table to select a smaller number of 
participants to be involved in the evaluation. 

 There are three kinds of random sampling: 
“simple” (random draw from one list), 
“systematic” (select individuals based on a 
uniform interval, such as drawing every 20th 
name on a list), and “stratified” (split the 
original group of individuals into two or 
more separate groups based on a specific 
characteristic, such as grade level or 
gender, and then proceed with simple or 
systematic sampling for each sub-group) 

 You have a large number of participants 
(100+) and limited resources for processing 
large volumes of data 

 You have a list of participant names (or 
some other unique identifier) 

 Your evaluation methods are very time-
consuming for participants and those who 
are collecting the data (e.g.,  

 You are doing an experimental or quasi-
experimental evaluation design 

Cluster  Drawing a grouping (or “cluster”) from a 
larger population so that all clusters have 
the same chance of being selected. 

 You have a list of groupings (“clusters”) of 
participants (such as classroom groups) 
and then use a random number generator 
or random number table to select a smaller 
number of clusters to be involved in the 
evaluation. 

 There are two kinds of cluster sampling: 
simple or stratified (see definitions above) 

 You have a large number of participants 
(100+) and limited resources for processing 
large volumes of data 

 You are in any of the situations listed above 
for random sampling, but you do not have a 
list with names of individual participants.  
Instead, you have a list of groups of 
participants, such as classroom groups, 
schools, or training sessions. 

 

Purposive  Select “information rich” individuals based 
on specific criteria. 

 You identify specific individuals who you 
think have particular knowledge or 
experience with a topic you are exploring or 
evaluating.   

 You are doing key-informant interviews or 
focus group interviews 

 You are seeking information from “key 
stakeholders” 

 

Convenience Participants are selected because they are 
conveniently available, such as handing out 
surveys in a waiting room or at an event. 

 You don’t have a list of participants or 
potential respondents. 

 You are seeking needs assessment 
information from the “general public” and 
cannot afford a randomized phone, mail, or 
online survey. 

 There’s no other way to get the data. 
	  

Tip Sheet 
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Method What is it and how do you do it? Situations when it might make sense to use 

this method 
Census  
(not a 
“sample”) 

Include all participants.  For example, you ask 
all teachers in a training session to complete 
the post-training survey. 

 “Captive audience” that is easy to access 
(such as surveying a classroom of students) 

 Small number of participants (<100) and/or 
good capacity and resources for processing 
data 

 Using administrative data or other data that 
have already been collected 

 
 Random and cluster sampling are “probability” methods, while purposive and convenience sampling are “non-

probability” methods.  Probability sampling means that individuals have an equal chance of being chosen 
(“drawn from the hat”), while non-probability sampling means that some individuals will be more likely be 
chosen than others—introducing more of an opportunity for bias.   

 Probability sampling methods are more rigorous, while convenience sampling, in particular, is vulnerable to 
criticism.   

 The census approach is well regarded if the response rate is adequate.  (There is no hard-and-fast cut-off for 
what is considered an “adequate” response rate, but rates below 60% can be problematic and rates above 
80% are desirable.) 

 
For a more detailed description of sampling methods, read: 
Sampling.  University of Wisconsin-Extension Evaluation Publications. http://learningstore.uwex.edu/Sampling-
P1029C237.aspx 
 
For online sampling tools, go to: 
www.random.org (random number generator and list randomizer) 
www.surveysystem.com/sscalc.htm (sample size calculator) 
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Outcome Evaluation Plan Worksheet for Activity: _________________________________________________________________ 
 

WHAT HOW WHEN WHO 
ABCDE Outcome Statements  

 
 

Evaluation Methods  
& Tools 

Evaluation Timing  
& Design 

Evaluation  
Participants/Sampling 

ABCDE Outcomes Development Worksheet and/or 
 “Outcomes” column from your logic model 

Decision Tree for Selecting Instruments Decision Tree for Evaluation  
      Design Options 

Decision Tree for Selecting 
      Sampling Methods 

Write out 1 or more ABCD Outcome Statements: 
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
Type(s) of Outcomes(s): 
Awareness                             Knowledge 
Attitudes/Values/Beliefs         Intention/Aspiration 
Skill/Competence                   Status/Condition 
Behavior/Action                       

Evaluation Method(s) to be used: 
Survey/Questionnaire 
Focus Group Interview 
Key-informant interview 
Formal developmental or clinical assessment 
Observation with structured protocol 
Administrative Records 
Other: ____________________________ 
	  
Method #1: 
Name of instrument being used: 
 
 
Source of instrument(s) (check all): 
Tools that came with curricula/model 
Other external source (online, consultant, etc.) 
Internally developed (“home grown”) 
 
Describe any modifications being made to 
existing tools. 
	  
Method #2: 
Name of instrument being used: 
 
 
Source of instrument(s): 
Tools that came with curricula/model 
Other external source (online, consultant, etc.) 
Internally developed (“home grown”) 
Describe any modifications being made to 
existing tools. 

 
 
 
 
 
 
When will you administer the 
instruments? 
 
Method #1: 
Post-program (post or retro post) 
Pre and Post-program 
Pre, Post, & Addtl Follow-up 
 
Source of comparison data: 
Local comparison group that did  
not participate in program 
US or state comparative data 
Previous years  
None at this time 
 
Method #2: 
Post-program (post or retro post) 
Pre and Post-program  
Pre, Post, & Additional Follow-up 
Source of comparison data: 
Local comparison group that did  
    not participate in program 
US or state comparative data 
Previous years  
None at this time 

 
 
 
 
 
Who will participate in the method?  How 
will they be selected? 
 
 
Method #1: 
All Participants Invited (“census”) 
Some Participants Invited: 
Purposive  
Convenience  
Random or stratified random 
Cluster or stratified cluster 
Describe how selected: 
 
 
 
 
Method #2: 
All Participants Invited (“census”) 
Some Participants Invited: 
Purposive  
Convenience  
Random or stratified random 
Cluster or stratified cluster 
Describe how selected: 
	  

Worksheet 
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Process Evaluation Plan Worksheet for Activity: _________________________________________________________________ 
 

WHAT HOW 
Process Evaluation Areas  Process Evaluation Methods & Tools 

1 
  Implementation Description* 
 List of activities (name, date, location/setting, etc.) 
 Number of activities (# of school programs presented, training 

workshops held, events hosted, fact sheets disseminated, 
billboards, etc.) 

 
 

 Program records, internal tracking and monitoring 
 
 

2 	  Reach Description* 
 Number of participants (unduplicated count) 
 Participant characteristics (age, gender, sector, etc.)	  
 Dose (number of sessions or contacts)	  

Number of participants: 
 Roster or tally provided by hosting organization (e.g., class size reported by a teacher) 
 Sign-in sheet, head count, clicker, or other tally/count done by us 
 Implementation tracking form or follow-up tool given to external partners (e.g., phone or email 
     follow-up, or brief online survey, to track actual implementation of a program after a training workshop) 
 
Participant characteristics: 
 Demographic questions on a survey 
 Hosting organization’s records 
 
Dose: 
 Program records, internal tracking and monitoring 
 Survey question (e.g., “How many sessions did you attend?”) 
 

3 	  Fidelity Assessment (for EBPs) 
 Components of the model and extent to which they were 

implemented locally (e.g., dose, facilitator training/certification, 
population, setting, content, modality, etc.) 

	  
	  

 Systematic fidelity checklist or assessment developed by EBP organization 
 
 Systematic fidelity checklist or assessment developed by us 
 
 Informal debriefing with staff and/or hosting organization, internal monitoring 

4 	  “Implemented-as-Intended?” Assessment 
 Did the actual implementation match our planned inputs, 

activities, and outputs? 
 If not, what modifications were made and why 

	  Debriefing with staff, CCR, other stakeholders 
 
	  Focus group interview(s) 
 
	  Key-informant interviews 

Worksheet 
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 WHAT HOW 
5 	  Satisfaction 

 Did participants like the activity?	  
 Did other stakeholders like the activity?	  
	  
	  
	  

	  Survey question(s) 
 
	  Focus group interview(s) 
 
	  Key-informant interviews 
 

6 	  Appropriateness	  
 Goodness of fit with local setting and population 
 Cultural competence, linguistic competence, cultural 

inclusiveness, and cultural appropriateness 
 Organizational capacity	  
	  
	  

	  Debriefing with staff, CCR, other stakeholders 
 
	  Focus group interview(s) 
 
	  Key-informant interviews 
 
	  Survey question(s) 
 

7 	  Barriers to Implementation	  
 Challenges to implementation 
 Modifications we made to address challenges 
 How can we prevent or overcome these barriers in the future? 
	  
	  

	  Debriefing with staff, CCR, other stakeholders 
 
	  Focus group interview(s) 
 
	  Key-informant interviews 
 
	  Survey question(s) 
 

8 	  Outcome Evaluation Results Interpretation 
 Explore reasons for meeting or not meeting desired outcomes 
 Provide context or explanation for puzzling findings 

	  
	  

	  Debriefing with staff, CCR, other stakeholders 
 
	  Focus group interview(s) 
 
	  Key-informant interviews 
 

9 	  Suggestions for Improvement 
 Participant suggestions for improvement 
 Staff or other stakeholder suggestions for improvement 
 As a result of the process and outcome evaluation, what steps do 

we need to take to improve the program?  
	  

	  Debriefing with staff, CCR, other stakeholders 
 
	  Focus group interview(s) 
 
	  Key-informant interviews 
 
	  Survey question(s) 

*Describing implementation and reach are necessary components of any process evaluation.  The other components are optional, depending on the newness and scope of the activity, or 
other factors. 
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Outcome Evaluation Plan Worksheet for: Example- MOST Clubs (Strategy #1)  

WHAT HOW WHEN WHO 
ABCDE Outcome Statements  

 
Evaluation Methods  

& Tools 
Evaluation Timing  

& Design 
Evaluation  

Participants/Sampling 
ABCDE Outcomes Development Worksheet and/or 
 “Outcomes” column from your logic model 

Decision Tree for Selecting Instruments Decision Tree for Evaluation  
      Design Options 

Decision Tree for Selecting 
      Sampling Methods 

Write out 1 or more ABCD Outcome Statements: 
By the end of the program (May 2009)… 

a. At least 90% of MOST Club 
participants will report that they 
are aware of the harm caused by 
sexual harassment at their school. 
(awareness) 

b. At least 70% of participants will 
report that they are “somewhat” or 
“very” confident in their ability to 
confront a friend who is saying 
harmful things about women and 
girls. (competence/ability) 

c. At least 60% of participants will 
report that they told a peer to stop 
saying disrespectful things in the 
past 3 months. (action/behavior) 

	  
	  
	  
	  
Type(s) of Outcomes(s): 
Awareness                             Knowledge 
Attitudes/Values/Beliefs         Intention/Aspiration 
Skill/Competence                   Status/Condition 
Behavior/Action                      	  

Evaluation Method(s) to be used: 
Survey/Questionnaire –method #1 
Focus Group Interview –method #2 
Key-informant interview 
Formal developmental or clinical assessment 
Observation with structured protocol 
Administrative Records 
Other: ____________________________ 
	  
Method #1: 
Name of instrument being used: 
MOST Club Pre & Post Survey 
 
Source of instrument(s) (check all): 
Tools that came with curricula/model 
Other external source (online, consultant, etc.) 
Internally developed (“home grown”) 
 
Describe any modifications being made to 
existing tools. 
	  
Method #2: 
Name of instrument being used: 
MOST Focus Group Script 
 
Source of instrument(s): 
Tools that came with curricula/model 
Other external source (online, consultant, etc.) 
Internally developed (“home grown”) 
Describe any modifications being made to existing tools.  

 
 
 
 
 
 
When will you administer the 
instruments? 
 
Method #1: 
Post-program (post or retro post):  
Pre and Post-program:  
Pre, Post, & Additional Follow-up: 
 
Source of comparison data: 
Local comparison group that did  
    not participate in program 
US or state comparative data 
Previous years  
None at this time 
 
 
Method #2: 
Post-program (post or retro post):  
Pre and Post-program:  
Pre, Post, & Additional Follow-up: 
Source of comparison data: 
Local comparison group that did  
    not participate in program 
US or state comparative data 
Previous years  
None at this time 

 
 
 
 
 
 
Who will participate in the method?  
How will they be selected? 
 
Method #1: 
All Participants Invited (“census”) 
Some Participants Invited: 
Purposive  
Convenience  
Random or stratified random 
Cluster or stratified cluster 
Describe how selected: 
All participants asked to fill 
out survey at second (pre) 
and last (post) sessions. 
 
Method #2: 
All Participants Invited 
(“census”) 
Some Participants Invited: 
Purposive  
Convenience  
Random or stratified random 
Cluster or stratified cluster 
Describe how selected: 
All “core” participants 	  

Example 
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Outcome Evaluation Plan Worksheet for: Example- Youth Group Leader Training Workshop (Strategy #2) 

WHAT HOW WHEN WHO 
ABCDE Outcome Statements  

 
Evaluation Methods  

& Tools 
Evaluation Timing  

& Design 
Evaluation  

Participants/Sampling 
ABCDE Outcomes Development Worksheet and/or 
 “Outcomes” column from your logic model 

Decision Tree for Selecting Instruments Decision Tree for Evaluation  
      Design Options 

Decision Tree for Selecting 
      Sampling Methods 

Write out 1 or more ABCD Outcome Statements: 
By the end of the workshop session… 

a.  At least 75% of participants will be 
able to identify two teen dating 
violence resources (curricula, website, 
etc.) that they did not know about 
prior to the workshop, as measured by 
the Post-Session Survey (awareness, 
knowledge) 

b.  At least 75% of participants will 
report that they are “very likely” or 
“likely” to implement healthy 
relationships programming with their 
youth group over the next six 
months…(Intention) 

By July 2010… 
c. At least 50% of the workshop 

participants will report that they 
implemented any healthy 
relationships programming with their 
youth group, as assessed by the 
Implementation Tracking Tool 
(Behavior, Capacity/ Implementation)	  

Type(s) of Outcomes(s): 
Awareness                             Knowledge 
Attitudes/Values/Beliefs         Intention/Aspiration 
Skill/Competence                   Status/Condition 
Behavior/Action   +Capacity/Implementation 	  

Evaluation Method(s) to be used: 
Survey/Questionnaire –method #1 
Focus Group Interview 
Key-informant interview 
Formal developmental or clinical assessment 
Observation with structured protocol 
Administrative Records 
Other: Imp. Tracking Tool–method #2 

	  
Method #1: 
Name of instrument being used: YGL 
Workshop Post-Session  Survey 
 
Source of instrument(s) (check all): 
Tools that came with curricula/model 
Other external source (online, consultant, etc.) 
Internally developed (“home grown”) 
 
Describe any modifications being made to 
existing tools. NA 

Method #2: 
Name of instrument being used: 
Implementation Tracking Tool 

 
Source of instrument(s): 
Tools that came with curricula/model 
Other external source (online, consultant, etc.) 
Internally developed (“home grown”) 
Describe any modifications being made to 
existing tools. NA  

 
 
 
 
 
 
When will you administer the 
instruments? 
 
Method #1: 
Post-program (post or retro post):  
Pre and Post-program:  
Pre, Post, & Additional Follow-up: 
 
Source of comparison data: 
Local comparison group that did  
    not participate in program 
US or state comparative data 
Previous years  
None at this time 
 
 
Method #2: 
Post-program (post or retro post):  
Pre and Post-program:  
Pre, Post, & Additional Follow-up: 
Email & phone follow-up 6 
months after workshop 
Source of comparison data: 
Local comparison group that did  
    not participate in program 
US or state comparative data 
Previous years  
None at this time 

 
 
 
 
 
 
Who will participate in the method?  
How will they be selected? 
 
Method #1: 
All Participants Invited (“census”) 
Some Participants Invited: 
Purposive  
Convenience  
Random or stratified random 
Cluster or stratified cluster 
Describe how selected: 
All participants asked 
to fill out survey at end 
of workshop 
 
Method #2: 
All Participants Invited 
(“census”) 
Some Participants Invited: 
Purposive  
Convenience  
Random or stratified random 
Cluster or stratified cluster 
 
Describe how selected: 
NA	  
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Process Evaluation Plan Worksheet for Activity: Example- Triple P (Strategy #2; we provided the training and 
materials and partner organizations are implementing this evidence-based parenting program) 

WHAT HOW 
Process Evaluation Areas  Process Evaluation Methods & Tools 

1 	  Implementation Description*	  
 List of activities (name, date, location/setting, etc.) 
 Number of activities (# of school programs presented, training 

workshops held, events hosted, fact sheets disseminated, 
billboards, etc.) 

 Program records, internal tracking and monitoring 
Lew will document dates and locations of training workshops 
 

2 	  Reach Description* 
 Number of participants (unduplicated count) 
 Participant characteristics (age, gender, sector, etc.)	  
 Dose (number of sessions or contacts)	  
 
Must track number of training workshop participants 
(facilitators) and number of families receiving Triple P 
programming	  

Number of participants: 
 Roster or tally provided by hosting organization (e.g., class size reported by a teacher) 
  Sign-in sheet, head count, clicker, or other tally/count done by us Sign-in sheet for training 
workshop 
 Implementation tracking form or follow-up tool given to external partners (e.g., phone or email 
     follow-up, or brief online survey, to track actual implementation of a program after a training workshop) 
Triple P Semi-Annual Implementation Survey via Survey Monkey in January and July 
2010 
Participant characteristics: 
 Demographic questions on a survey  use Training Workshop post survey for trainees, and 
Survey Monkey implementation survey for demographics of families 
 Hosting organization’s records 
 
Dose: 
 Program records, internal tracking and monitoring for training workshops 
 Survey question (e.g., “How many sessions did you attend?”) track number of sessions per family 
on Survey Monkey implementation survey 

3 	  Fidelity Assessment (for EBPs) 
 Components of the model and extent to which they were 

implemented locally (e.g., dose, facilitator training/certification, 
population, setting, content, modality, etc.) 

	  

 Systematic fidelity checklist or assessment developed by EBP organization 
 Systematic fidelity checklist or assessment developed by us 
 
 Informal debriefing with staff and/or hosting organization, internal monitoring 
discuss at February facilitators’ meeting and consult with Triple P trainer 

4 	  	  “Implemented-as-Intended?” Assessment 
 Did the actual implementation match our planned inputs, 

activities, and outputs? 
 If not, what modifications were made and why? 
	  

	  Debriefing with staff, CCR, other stakeholders 
discuss at February and August facilitators’ meetings, and in Planning Committee 
meetings 
	  Focus group interview(s) 
	  Key-informant interviews 
 

Example 
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5 Satisfaction 

 Did participants like the activity?	  
 Did other stakeholders like the activity?	  
	  
	  

	  	  Survey question(s) facilitator satisfaction with training on post-training survey 
 
	  Focus group interview(s) 
 
	  Key-informant interviews 

6 Appropriateness	  
 Goodness of fit with local setting and population 
 Cultural competence, linguistic competence, cultural 

inclusiveness, and cultural appropriateness 
 Organizational capacity	  
	  
	  

	  Debriefing with staff, CCR, other stakeholders facilitators’ meetings 
 
	  Focus group(s) 
 
	  Key-informant interviews 
 
	  Survey question(s)  Survey Monkey implementation survey asks about fit with population 
and setting 
 

7 	  Barriers to Implementation	  
 Challenges to implementation 
 Modifications we made to deal with challenges 
 How can we prevent or overcome these barriers in the future? 
	  
	  

	  Debriefing with staff, CCR, other stakeholders facilitators’ meetings 
 
	  Focus group interview(s) 
 
	  Key-informant interviews 
 
	  Survey question(s) Survey Monkey implementation survey asks about barriers 
 

8 	  Outcome Evaluation Results Interpretation 
 Explore reasons for meeting or not meeting desired outcomes 
 Provide context or explanation for puzzling findings 

Not Yet—need to wait until August 2010 for Parenting 
Experience Survey results 

	  

	  Debriefing with staff, CCR, other stakeholders 
 
	  Focus group interview(s) 
 
	  Key-informant interviews 
 

9 	  Suggestions for Improvement 
 Participant suggestions for improvement 
 Staff or other stakeholder suggestions for improvement 
 As a result of the process and outcome evaluation, what steps do 

we need to take to improve the program?  
	  

	  Debriefing with staff, CCR, other stakeholders facilitators’ meetings 
 
	  Focus group interview(s) 
 
	  Key-informant interviews 
 
	  Survey question(s) 

*Describing implementation and reach are necessary components of any process evaluation.  The other components are optional, depending on the newness and scope of the activity, or 
other factors. 
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Basic Evaluation Plan Template 
 
Overall evaluation questions and purposes 
List out the questions you are trying to answer with the evaluation.  You may want to indicate which questions are the highest-priority, and note if there are 
any questions you will not be able to answer at this time due to resource constraints or the phase of development of the program. 
Process Evaluation Questions 

1. List at least one question related to implementation issues, outputs, fidelity, participant satisfaction, etc. 
2.  

 
Outcome Evaluation Questions 

1. List at least one question about the effectiveness of the activity. 
2.  

 
Desired Outcomes (ABCDE Outcome Statements) Evaluation Tool 
1. List out all desired outcomes for the activity.  Use the ABCDE method if possible.  These outcomes 

should align with your logic model. 
List the evaluation tool you will use to capture 
progress on those outcomes. 

2.   
3.   
4. Add more as needed  
 
Evaluation Tool Where did the tool come from, & 

what does it cover? 
Who & When How 

List name of each 
tool being used for 
Outcome and 
Process Evaluation 
 
 
 

 Document the source (came with 
curriculum, home-grown, hybrid, 
etc.) 

 List the topics addressed in the 
tool, and indicate Outcome 
Evaluation and/or Process 
Evaluation 

 Persons Responsible: Who will develop 
and administer the tool? 

 Sampling: Who will the 
participants/respondents be, and how will 
they be selected/recruited? 

 Timing and Design: When will the data be 
collected? (post, pre/post, etc.; and date)  

 Data Collection: How will the data be 
gathered? (in-person paper survey, online 
survey, Excel tracking sheet, etc.) 

 Analysis and Reporting: How will the data 
be analyzed and summarized? (Survey 
Monkey report, Excel, consultant, etc.) 

Add additional 
rows as needed 

   

 
Attach evaluation timeline, logic model, and brief narrative as needed (optional) 
Document when each evaluation task will need to be completed.  Attach logic model.  Could also add brief narrative about plans for dissemination and 
Continuous Quality Improvement (CQI,) and any concerns about evaluation capacity.

Worksheet 
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ODH Rape Prevention and Education Item Bank 
 
Developed by the Ohio RPE Project by Finnie, Malchus, Ortega, Seltzer, and Suttle, 2011 
 
 
 

Outcome	  Measurement	  Guidance	  

The	  following	  learning	  objectives,	  goal	  statements	  and	  accompanying	  outcome	  items	  were	  

prepared	  by	  the	  Ohio	  Department	  of	  Health	  Rape	  Prevention	  Education	  Team	  to	  assist	  you	  in	  

aligning	  your	  project’s	  learning	  objectives	  with	  items	  to	  measure	  participant	  changes	  in	  

knowledge,	  attitudes,	  behaviors,	  and	  skills.	  	  	  The	  items	  are	  generally	  geared	  toward	  youth	  ages	  

12-‐21	  and	  you	  should	  modify	  the	  language	  for	  younger	  participants.	  	  The	  outcome	  items	  are	  

based	  on	  levels	  one	  and	  two	  of	  the	  Spectrum	  of	  Prevention.	  	  Other	  important	  points	  for	  using	  this	  

guidance	  are	  presented	  below.	  

	  

 Make sure the items that you choose align with your curriculum. That is select the items that 
match the content that you present/teach. 

 Make sure the items are age appropriate in language and life experiences for your participants. 

 Make sure your items are aligned with the type of outcome you want to measure.  For example, 
the guidance includes measures for knowledge, attitudes, behaviors and skills.  The outcome 
level is in parenthesis next to the response category.  If you are interested in measuring changes 
in participant attitudes, choose items that are indicated as those that measure attitude.  You may 
also adapt the response categories by using Table 1 in the appendix so the response category 
aligns with the outcome level you intend to measure. 

 Make sure that you have a method for linking pre and post test results to the individual through 
a unique identifier if your intent is to determine individual change.  A unique identifier is a 
combination of numbers and/or letters that match between the pre and post-test for each 
respondent. 

 If your intent is to determine overall classroom or group change, make sure you have a way to 
link the pre and post test results to that classroom or group by using a unique identifier for the 
class or group that you can match between pre and post-tests. 

Appendix 
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Learning	  Objectives	  &	  Goal	  Statements	  by	  Content	  Area	  

Content	  Area	   Learning	  Objective	   Goal	  Statement	  	  

	  

Outcome	  Level	  

A. Sexual Assault, 
Coercion & Consent 

 Differentiate between sexual assault, 
sexual harassment, coercion and consent. 

Increase	  students’	  ability	  to	  differentiate	  between	  
sexual	  assault,	  sexual	  harassment,	  coercion	  and	  
consent.	  

Knowledge/Attitudes	  

Outcome	  Items	  for	  Sexual	  Assault,	  Coercion	  &	  Consent	  

Item Stem Item	  Response	  Categories	  

1. Rape is never the fault of the victim.    

2. Consent is informed, freely and actively given, mutually understandable 
words or actions that indicate a willingness to engage in agreed upon 
activity.  (High school & older) 

 b. Consent is a freely given agreement to be involved in a relationship. 
(Middle school & younger) 

	  
3. Consent can be revoked at any time. 

4. Sexual harassment is:  

5. Sexual assault is about the offender’s need to have power and control. 
b. Sexual violence is about the offender’s need to have power and 

control and NOT about sexual desire. 
c. Intimate partner violence is about the offenders need to have power 

and control and NOT about impulsive anger. 
 

6. The consequences for those that abuse others may include:  

1. Strongly Agree, Agree, Disagree, Strongly Disagree  OR  True/False      
(Attitude) 

	  
2. True/False  (Knowledge) 

 

b. True/False (Knowledge) 

 
3. True/False  (Knowledge) 

4. a) intimidation, bullying or coercion of a sexual nature, b) the 
unwelcome or inappropriate promise of rewards in exchange for 
sexual favors c) both a & b  d) neither a or b.  (Knowledge) 

 
5. Strongly Agree, Agree, Disagree, Strongly Disagree  OR True/False   

(Attitude/Knowledge) 
 
 

6. a)alienating friends and family b) losing respect of peers  c) being 
kicked out of school, d) getting a criminal record e) all of the above  
(Knowledge) 
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Learning	  Objectives	  &	  Goal	  Statements	  by	  Content	  Area	  

Content Area Learning	  Objective	   Goal	  Statement	  

 

Outcome	  Level 

B. IPV/SV Attitudes Identify	  (#)	  attitudes	  that	  support	  
gender	  equity	  and	  healthy	  relationships.	  	  

To	  increase	  students’	  attitudes	  that	  support	  gender	  
equity	  and	  healthy	  relationships.	  	  	  	  

	  

Knowledge/Attitude/	  

Skills	  

Outcome Items for Attitudes Supporting Intimate Partner and Sexual Violence 

Item Stem Item	  Response	  Categories	  

1. Males and females should share the expenses of a date. 

2.  It is important for all community members to play a role in keeping 
everyone safe.   

 

3. As long as a guy thinks he is being funny or giving a compliment it is 
not a problem if he makes sexual comments to a girl.   

 
4. I am confident in sharing the decision making in my friendships and 

dating relationships including where to go out, who to go out with, 
how long to stay out and who pays for it. 

 

5. I feel confident challenging norms that represent women as 
submissive or passive and males as dominant and in control. 

1. Strongly Agree, Agree, Disagree, Strongly Disagree  OR  True/False 
(Attitude/Knowledge) 

 

2. Strongly Agree, Agree, Disagree, Strongly Disagree  OR  True/False  
(Attitude/Knowledge) 

	  

3. Strongly Agree, Agree, Disagree, Strongly Disagree  OR  True/False   
(Attitude/Knowledge) 

 
 

4. Strongly Agree, Agree, Disagree, Strongly Disagree  OR  True/False  (Skill) 
 

 
 

5. Strongly Agree, Agree, Disagree, Strongly Disagree  OR  True/False (Skill) 
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Learning	  Objectives	  &	  Goal	  Statements	  by	  Content	  Area 
 

Content	  Area Learning Objective Goal	  Statement	  

 

Outcome	  Level 

C. Bystander Behavior Cite (#) examples where they would safely 
intervene in an unhealthy relationship. 

To	  increase	  the	  participant’s	  ability	  to	  safely	  
intervene	  in	  unhealthy	  relationships.	  

Knowledge/Attitudes/	  	  

Skills	  

Outcome	  Items	  for	  Bystander	  Intervention	  Behavior	  

Item	  Stem	   Item	  Response	  Categories	  

1. How confident do you feel talking to a friend who you suspect is in an 
abusive relationship?   

 

2. If I intervene in an unhealthy situation, I can potentially prevent someone 
from being hurt.   

 
 

3. I can help prevent violence against women and girls in my community.  

  

4. In my school, I feel confident speaking up when someone was picking on 
or making fun of another student, even when the student was not my 
friend. 

 

5. Your classmates are being mean to someone.  How confident are you that 
you would speak up for the person even if your friends thought it was not 
cool to speak up? 

1.Very Confident, Somewhat Confident, Not Sure, Not Very Confident, 
Not at All Confident  (Skill) 

 

2.	  Strongly	  Agree,	  Agree,	  Disagree,	  Strongly	  Disagree	  	  OR	  	  True/False	  	  	  
(Attitude)	  

	  

	  
	  
3.	  Strongly	  Agree,	  Agree,	  Disagree,	  Strongly	  Disagree	  	  OR	  	  True/False	  	  

(Knowledge/Attitude)	  
	  

	  
4.	  Strongly	  Agree,	  Agree,	  Disagree,	  Strongly	  Disagree	  	  OR	  	  True/False	  	  

(Behavior/Skill)	  
	  

	  

	  
5.	  Very	  Confident,	  Somewhat	  Confident,	  Not	  Sure,	  Not	  Very	  Confident,	  

Not	  at	  All	  Confident	  (Skill)	  
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Learning Objectives & Goal Statements by Content Area 

Content Area Learning Objective Goal	  Statement	  

 

Outcome	  Level 

D. Communication Demonstrate respectful communication 
with others. 

To	  increase	  respectful	  gender	  and	  sexuality	  
communication	  between	  students.	  	  

Knowledge/Attitudes/	  
Skills	  

Outcome	  Items	  for	  Respectful	  Communication	  

Item	  Stem	   Item	  Response	  Categories	  

1. If I’m having a problem with someone, I feel confident that I can stay 
calm and talk out the disagreement with them.   

	  
2. Listening to what others say is important to me.   

 
 

3. To what extent do you feel confident that you and your peers 
communicate respectfully with others regardless of race, gender or sexual 
orientation?   

 

4. I feel confident that I could solve an argument or conflict with a good 
friend in a way that will help us stay friends. 

 

5. I know it is OK to disagree with someone and still care about them. 

1. Strongly Agree, Agree, Disagree, Strongly Disagree  OR  True/False   
(Skill) 
 

2. True/False  (Attitude) 

 
 

 
3. Very Confident, Somewhat Confident, Not Sure, Not Very Confident, 

Not at All Confident  (Skill) 
 
 
 

 

4.  Always, Most of the time, Some of the time, Never  (Skill) 

 
 
5. True/False  (Knowledge) 
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Learning	  Objectives	  &	  Goal	  Statements	  by	  Content	  Area 

Content	  Area Learning Objective Goal	  Statement	  

 

Outcome	  Level 

E.	  Gender	  Stereotyping	  in	  
Media	  &	  Culture	  

	  

Recognize how stereotypes and societal 
factors contribute to sexual and intimate 
partner violence. 

To	  increase	  knowledge	  about	  how	  stereotypes	  and	  
societal	  factors	  contribute	  to	  sexual	  and	  intimate	  
partner	  violence.	  

Knowledge/Skills	  

Outcome Items for Gender Stereotyping in Media & Culture 

Item Stem Item	  Response	  Categories	  

1. Images used in advertising are often misleading in that they: 

 

 
2. Stereotypes can be defined as an over-exaggerated belief about 

members of a group or class.   

 

3. Gender stereotypes can lead to sexual and intimate partner violence.   

 
4. When I watch TV or look at advertisements, I notice the hidden 

messages (both positive and negative) about how men and women are 
supposed to act. 

1. a) promote stereotypes of gender roles, b) sexualize women and c) promote 
objectification of women and girls d) all of the above (Knowledge) 

 

 
2. True/False  (Knowledge) 

 
 

3. Strongly Agree, Agree, Disagree, Strongly Disagree  OR  True/False  
(Attitude/Knowledge) 

 
4. Definitely Yes, Probably Yes, Probably No, Definitely No (Skill) 
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Learning Objectives & Goal Statements by Content Area 

Content	  Area Learning Objective Goal	  Statement	  
 

Outcome	  Level 

F. Violence & Oppression Identify (#) how violence against women 
is linked to other forms of violence and 
oppression. 

To	  increase	  the	  youths	  knowledge	  of	  how	  violence	  
against	  women	  is	  linked	  to	  other	  forms	  of	  violence	  
and	  oppression.	  

Knowledge/Attitudes	  

Outcome Items for Linking Violence & Oppression 

Item Stem Item	  Response	  Categories	  

1. I want to help promote equality and reduce racism and prejudice.    

 

2. Which of the following is not part of the equality wheel?  

3. Oppression is any act that attempts to control another person and 
reduce their dignity. 

4. One form of abuse is interfering with someone’s job performance 
through harassing activities such as frequent phone calls, frequent 
texts or unannounced visits.   

5. The potential for  human trafficking increases in communities 
with: 

6. The potential for  human trafficking decreases in communities 
with: 

1. Strongly Agree, Agree, Disagree, Strongly Disagree  OR  True/False   
(Attitude) 
 

2. a) Communication, b) Dependent, c) Independence or d) Accountability 
e) all of the above are part of the equality wheel. (Knowledge) 
 

3. Strongly Agree, Agree, Disagree, Strongly Disagree  OR  True/False  
(Attitude/Knowledge) 
 

4.  True/False  (Knowledge) 

 
5. a) Lack of jobs  b) women aren’t seen as equal  c) high demand for 

cheap labor and jobs under the table, d) limited education opportunities  

e) all the above (Knowledge) 

 
6. a) Sufficient job opportunities, b) women are seen as equals to men, c) 

equal education opportunities for women d) strong families, e) all of the 

above (Knowledge)  
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Learning Objectives & Goal Statements by Content Area 

Content	  Area Learning	  Objective	   Goal	  Statement	  
 

Outcome	  Level 

G.	  Healthy	  Relationships	   Demonstrate	  #	  ways	  to	  build	  healthy	  
relationships.	  

To	  increase	  student	  understanding	  of	  ways	  to	  build	  
healthy	  relationships.	  

Knowledge/Attitudes/	  
Skills	  

Outcome Items for Demonstrating Healthy Relationships 

Item Stem Item	  Response	  Categories	  

1. Healthy relationships feel safe, honest and respectful.    

2. How confident do you feel that you could identify the signs of power 
and control in a relationship? 

    

3. I really care about how my actions might affect others.   

4. Healthy relationships include:  

5. An unhealthy relationship is characterized by: disrespect, fear, 
jealousy and possessiveness. 

 

1. True or False  (Knowledge) 

2. Very Confident, Somewhat Confident, Not Sure, Not Very Confident, Not 
at All Confident (Skill) 
 

3. Strongly Agree, Agree, Disagree, Strongly Disagree  OR  True/False 
(Attitude) 

	  
4. a) support b) trust in communication, c) equality d) freedom e) all of the 

above f) none of the above. (Knowledge) 
 

5.   True or False (Knowledge) 
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Learning	  Objectives	  &	  Goal	  Statements	  by	  Content	  Area 

Content	  Area	   Learning	  Objective	   Goal	  Statement	  

	  

Outcome	  Level	  

H.	  Conflict	  Management	   Demonstrate	  communication	  techniques	  
to	  manage	  conflict.	  

Increase	  student	  knowledge	  of	  communication	  
techniques	  to	  manage	  conflict.	  

Knowledge/Attitudes/	  

Skills	  

Outcome Items for Understanding & Demonstrating Conflict Management 

Item Stems Item	  Response	  Categories	  

1. How confident do you feel to speak up and tell someone about an unjust 
(unfair or inappropriate) situation, even when you’re being pressured by 
others to remain silent?  

2. I am sensitive to other people's feelings, even if they are not my friends.   
 

	  
3. When you're having a problem with someone, how easy is it to 

understand his or her point of view?   
	  

4. When I am not getting my way, I am able to negotiate with the other 
person to make the situation a win-win even if I have to give up some of 
the things I want. 

	  

5. Ensuring fairness and using negotiation are two ways to manage conflict. 

1. Very Confident, Somewhat Confident, Not Sure, Not Very Confident, 
Not at All Confident (Skill) 

 

2. Strongly Agree, Agree, Disagree, Strongly Disagree (Attitude) 

 
 

3. Very Easy, Somewhat Easy, Not Easy at All, Never Would be Able to 
Do It  (Attitude/Skill) 
 

 
4. Strongly Agree, Agree, Disagree, Strongly Disagree (Skill) 

 
 

5. True or False (Knowledge) 
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Table1.	  Menu	  of	  Response	  Items	  for	  Outcome	  Measurement	  

Response Categories for Outcome 
Measurement Items 

Awareness Knowledge Attitude, 
Belief, 
Value 

Skill, Ability,  
Competence 

Behavior or 
Behavioral 
Intention 

Behavior 
Action 

Very Likely, Likely, Unlikely, Very Unlikely     X  

Definitely Yes, Probably Yes, Probably No, 
Definitely No 

X  X X X  

Very Confident, Somewhat Confident, 
Unsure, Not Very Confident, Not at all 
Confident 

   X   

Not at all, Very little, Somewhat, Very Much X  X X   

Never, Seldom, Sometimes, Always      X 

Never, 1 or 2 times, 3 or more times (or 
other frequency intervals) 

     X 

Not at all harmful, Somewhat harmful, 
Harmful, Very Harmful 

X X X    

True/False  X     

Poor, Fair, Good, Excellent    X   

Strongly Agree  to Strongly Disagree                                                   

 1      2     3      4       5       6       7 
X  X X X 

 

Strongly Agree, Agree, Neither Agree Nor 
Disagree, Disagree, Strongly Disagree X  X X X 

 

Agree, Somewhat Agree, Somewhat 
Disagree, Disagree 

X  X X X  

To what extent has program X helped you 
do X 
No difference, Somewhat better prepared, 
Much better prepared, More confused 
(hence less prepared) 

 

X  X  X 



	  

www.odvn.org  Ohio Empowerment Evaluation Toolkit, 2011 
	    

99	  
Table 2: Outcome Type, Response Format and Measurement Methods 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Outcome Type Typical Method: Questionnaire Item/Response Formats Other Outcome Measurement 
Methods 

Knowledge Multiple choice, true/false, or short answer “quiz” (open-
ended) items 

Test scores 

Awareness “Have you ever heard of...?” or “strongly agree” – 
“strongly disagree” to awareness statements 

Focus group interviews, Document 
reviews 

Attitudes, Values, Beliefs “strongly agree” – “strongly disagree” to attitude 
statements 

Focus group interviews, Key-
informant interviews 

Behavioral Intentions “very unlikely” to “very likely” to do specific behaviors; “I 
have decided that…;” “I plan to…,” “I intend to….” 

Signed pledges 

Behaviors, actions Self-report of the behavior, such as “during the past 30 
days, have you…?” 

Follow-up Questionnaires, Trained 
observers, Observation by parent or 
teacher, Records 

Skills, competence, abilities “how confident are you…?” or “how easy is it for you 
to…?”, etc. 

Trained observers, Situational 
assessments 

Status “Is the child currently living at home?” or “Are you 
currently employed?”  

Administrative records 
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Part 2.  
Collecting, Managing, & 
Analyzing Evaluation Data 
Ohio Primary Prevention of Intimate Partner Violence & Sexual Violence 
Empowerment Evaluation Toolkit 
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How to Tame the “Survey Beast” 
Overview of strategies for reducing the time and resources needed to conduct evaluation surveys on a shoestring budget 
 
Local programs are often required to collect data for evaluation and accountability purposes.  Surveys are 
commonly used as a way to gather the information.  Finding the resources to process and analyze all that 
data can feel overwhelming and sometimes you may not be sure where to begin.  The following tips are 
designed to reduce the burden of managing surveys and to make the most of the data you collect. 

Use short, smart surveys 
 Delete any survey questions that don’t tie directly to your program objectives and critical demographic 

information.  Be sure to develop a list of concrete, specific objectives (desired outcomes) that you 
hope the program will accomplish; use this list as your guide for what should be covered in the survey. 

 Don’t reinvent the wheel.  Before you start to develop your own survey, look for existing survey tools 
that might be useful.  If you are using a curricula or model that was developed by someone else, 
check to see if it comes with any surveys or other assessment tools.  If you are using a survey 
developed by someone else, make sure that it is in the “public domain” or that you permission to use 
it.  Sometimes it makes sense to create a “patchwork” survey that incorporates some existing items 
from other sources with some new items you develop yourself.   

 Limit the number of open-ended questions you ask on surveys.  These “write in” questions can yield 
some interesting information, but they can also take a lot of time to process.  If possible, use three or 
fewer open-ended questions. 

 
Collect fewer surveys: sampling and research design tips 
 If your program has 100 or more participants, you can consider using sampling to reduce the number 

of surveys you collect.  Cluster sampling allows you to systematically choose some groups of 
participants to fill out surveys, and others who do not.  Sample size calculation helps you to identify 
the minimum number of surveys you need to collect, given the number of participants in your program. 

 The scope of the survey should match the scope and intensity of the program being evaluated.  If you 
are doing a one-time presentation, it does not make sense to collect a pre and post-test.  If you are 
doing a comprehensive strategy that involves 18 sessions, you will want to consider a more extensive 
survey design, such as pre/post-tests.  The following diagram provides general guidance on how to 
match the scope of a program with the scope of research design: 

   Program Scope & Intensity  Survey Research Design 
 
More  
Rigorous 
 
 
 
 
 
 
 
Less  
Rigorous 

Pre & Post-Test  
w/ comparison/control group  

and/or additional post-program follow-up  

Pre & Post-Test 

Retrospective Post-Test 

Post-Test Only 

Higher Dose/Resources 
 

Comprehensive strategy w/ 10+ contacts 
& 2+ teaching methods 

 
Activity w/ 3-10 contacts 

 
Activity w/ <3 contacts 

 

Lower Dose/Resources 

Overview 
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Make data entry as easy as possible, or skip it all together 
 Design your survey to be data-entry friendly.  Consider putting response category numbers on the 

survey (such as having respondents circle a number or putting subscript numbers next to check 
boxes).  Make instructions and formatting as clear as possible to avoid respondent confusion and 
errors. 

 Avoid manual data entry by using any of the following methods: 
o Online survey or other direct computer entry by respondents (using Survey Monkey, 

Survey Gizmo, etc.) 
o Scanning (need software to use scanable survey forms) 
o Get someone else to do your data entry: professional data entry firm, volunteers, college 

students, etc. 
 
Make data analysis as easy as possible 
 Make sure all the hard work you put into collecting surveys is worth it: analyze your data!   
 If you cannot afford to hire a consultant or academic to analyze your data, you can crunch your 

numbers in-house using any of the following methods: 
o Summary report functions on online survey sites 
o Excel (you can calculate percentages and averages, and even run statistical tests in Excel) 
o StatCrunch.com (online analysis tool) 
o MyStat (free student software available at www.systat.com/Products.aspx) 
o Epi Info (free software from CDC available at  http://wwwn.cdc.gov/epiinfo/ ) 
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How to use Sampling to Reduce the Volume of Participant Evaluation Surveys You 
Collect and/or Enter	  
A brief introduction to Simple Random and Stratified Cluster Sampling 
 
A sample is a portion of a larger group.  In program evaluation, a sample is usually a group of program 
participants that participate in an evaluation activity, such as a survey. Sampling is typically used to select a 
feasible (smaller) number of evaluation participants that will represent all program participants.  There are 
many different kinds of sampling.  Refer to the “Sampling Methods Commonly Used in Program Evaluation” 
Tip Sheet for descriptions about various approaches.  This tip sheet focuses on cluster sampling because it 
can be very useful for reducing the number of surveys you need to collect (or enter), particularly for 
classroom-based programs. 
 
This strategy is applicable in the following situations: 
 You are evaluating a program using surveys (pre/post-test, post-only, or retrospective post-test 

surveys) 
 The program has 100 or more participants (If the program has fewer than 100 participants, you should 

collect/enter surveys for all participants.) 
 You have limited resources for data entry and are looking for an efficient way to reduce the volume of 

surveys you process. 
 
When should I make my sampling plan? 
Ideally, you will develop a sampling plan before you collect your surveys.  But, if you have already collected 
your surveys, you can still use sampling to reduce the number of surveys you actually data enter and 
analyze. 
 
Step 1: Make Your List (develop your sampling frame) 
In order to do sampling, you need to have a “sampling frame”—the list you will use to draw your sample.  
This could be a list of individual participants, or of groups of participants (also known as “elements”).  For 
most prevention education programs, it makes sense to have a list of groups of participants, such as 
classrooms or implementation sites (these groups are known as “clusters”).  It is preferable to have a larger 
number of small clusters (such 20 classroom groups) than to have a small number of larger clusters (such 
as 4 schools).  Number your list (numbering is necessary if you are using random number table or random 
number generator).  Here’s an example of classroom groups numbered 1-5: 
 
Step 1 Example: A Sampling Frame of Classroom Groups 

Safe Dates classroom groups Number of participants 
Acme High School  

1. Mrs. Walters 31 
2. Ms. Moreno, 2nd period 27 
3. Ms. Moreno, 4th period 32 

  
Acme Middle School  

4. Mr. Smith 29 
5. Mrs. Jackson 27 

Etc.  
 

Tip Sheet 
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Step 2: Determine how many surveys you need (calculate your sample size) 
The easiest way to calculate your sample size is to use an online calculator such as the one provided on 
the Creative Research Systems website: http://www.surveysystem.com/sscalc.htm#one 
Use the “Determine Sample Size” box: 
 Check the “95%” button (95% confidence level) 
 Enter “5” into the “confidence interval” box 
 Enter your total number of program participants in the “population” box (in the context of program 

evaluation, the “population” refers to program participants) 
 
The calculator will then provide you with a number in the “sample size needed” box.  That’s the total 
number of completed surveys you will need to have to adequately analyze your data.  In the example 
below, we have 500 participants, but only need to collect or enter surveys for 217 of them. 

Step 2 Example: Calculating sample size online 
 
 
 
 
 
 
 
 
 
Step 3: Pick your groups (draw a random sample of clusters) 
Now that you have your list of participant groups and the target number of surveys you need to collect or 
enter, you are ready to actually draw your sample.  In order to minimize bias, you should draw a random 
sample—meaning that all the groups on your list have an equal chance of being picked.  The traditional 
way to do this is by using a random number table, or by using an online random number generator, such as 
http://stattrek.com/Tables/Random.aspx  Instructions for using a random number table are provided at the 
end of this document. 
 
The fastest and easiest way to do draw your sample is to use the List Randomizer Function on 
Random.org: http://www.random.org/lists/  To use this website function: 
 Enter your list in the “Part 1” box, with each item/group on a separate line 
 Click on the “Randomize” button 
 Start at the top of the list and work your way down until you have enough surveys to meet your 

Sample Size (the result of Step 2). 
 

Determine Sample Size 
Confidence Level: 95%  99% 
Confidence Interval: 5 
Population:  500 
 
Sample size needed: 217 
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In the example below, you would plan to survey students in the first 8 randomly selected classroom groups 
only—Mrs. Valle through Mr. Hamilton.  If you had already collected surveys from all classroom groups, 
then you would enter the surveys from the first 8 groups, and set aside surveys from Ms. Cline onward. 
 

Step 3 Example: Using List Randomizer to Select Classroom Groups 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Special considerations and additional information 
 
If there are specific groups you want to make sure you include… 
Sometimes you may want to make sure that you are analyzing information about a specific group, such as 
a specific school or grade level or gender.  When you do random sampling, it is possible that you may not 
get adequate representation from some key groups that you are particularly interested in.  In order to avoid 
this issue, you can use “stratified cluster sampling”—meaning that you first categorize (or “stratify”) your 
groups of participants (“clusters”) by the characteristic you are interested in (or, the “stratification variable”).   
 
For example, next year you have to decide if you are going to implement Safe Dates in middle or high 
schools.  This year you have surveys from both levels, and you are very interested in comparing results for 
8th graders and 11th graders.  In the “Step 3 List Randomizer Example” above, all but one of the 8 
classroom groups you selected are11th grade classrooms.  In order to avoid this issue, and to ensure that 
you have enough surveys from 8th graders, you could stratify your classroom groups by grade level.  To do 
this, you would create two separate sampling frame lists—one for 8th grade classrooms and one for 11th 
grade classrooms.  You would then repeat Steps 1-3 for each list separately. 
 

List Randomizer 
There were 16 items on your list.  Here they are in random order: 

1. Mrs. Valle (27) 
2. Ms. Moreno, 4th period (32) 
3. Ms. Moreno, 2nd period (27) 
4. Mrs. Jackson (31) 
5. Mr. Smith (29) 
6. Mrs. Crouch (35) 
7. Mr. Hamilton, Health Class (30) 
8. Mr. Hamilton, afterschool program (6) 
>>> Stop here.  Groups 1-8 add up to 217 participants. 
9. Ms. Cline 
10. Etc. 
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Example: Sampling Frames for Stratified Cluster Sample 
Cluster Strata #1: 8th grade 
classroom groups 

Cluster Strata #2: 11th grade 
classroom groups 

1. Mr. Smith 1. Mrs. Jackson 
2. Mrs. Valle 2. Ms. Moreno, 2nd period 
3. Ms. Cline 3. Ms. Moreno, 4th period 
4. Ms. Stevens 4. Mrs. Crouch 
5. Ms. Williams 5. Mr. Hamilton, Health Class 
6. Mr. Porter 6. Mr. Hamilton, afterschool 

program 
 7. Dr. Ortega 
Population= 200 students Population= 300 students 
Sample size needed=132 Sample size needed=169 

 
 
If you are developing your sampling plan before collecting your surveys… 
Ideally you will know ahead of time how many program participants you will have.  In the case of classroom 
presentations, school staff can tell you how many students are in each classroom, section, or group.  In 
reality, however, there may not be as many participants as expected.  It’s important to keep this in mind 
when developing your sampling plan so that you will make sure you end up with enough completed 
surveys.  This is called “anticipating non-response.”  To compensate for this, estimate ahead of time the 
percent of participants you think will not complete the survey.  For example, you may assume that 10% of 
students will be absent from the classroom on the day of the post-test (90% present).  If your desired 
sample size is 200, then you would actually attempt to get surveys from 222 participants (200/.90; desired 
sample # divided by anticipated percent present). 
 
If you would like to learn how to do more sophisticated sampling techniques…. 
There are many different kinds of sampling techniques.  If you have large numbers of participants, complex 
evaluation questions, and/or a high capacity for conducting research in your organization, you may want to 
explore additional concepts, such as proportionate and disproportionate stratified sampling (for focusing in 
on special populations), multi-stage sampling (for several different stratification variables), and random 
sampling of individual participants (instead of clusters).  You can also choose to use different confidence 
intervals and levels. The following resources are available online and provide additional information about 
sampling: 

Research Methods Knowledge Base: Sampling: 
http://www.socialresearchmethods.net/kb/sampling.php 
Stat Trek Statistics Tutorial: Survey Sampling Methods:  
http://stattrek.com/AP-Statistics-2/Survey-Sampling-Methods.aspx?Tutorial=Stat 
 
For a general overview of sampling, including probability and non-probability techniques, see University 
of Wisconsin-Extension site: 
http://learningstore.uwex.edu/Sampling-P1029C237.aspx 

 
References: Above websites, and Wolfer, Laureen.  Real Research: Conducting and evaluating research in 
the social sciences.  Pearson Education, Inc. 2007. 
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How to Choose the Most Efficient Data Entry and Analysis Tools for Processing Evaluation Surveys 
Unless you need to use sophisticated statistical analysis techniques, or process very large volumes of survey data, it is not necessary to spend lots of 
money on data entry and analysis.  Each method has advantages and disadvantages, and implications for sustainability.  Table 1 describes several 
different data entry methods commonly used in local evaluation research, and Tables 2 and 3 describe tools for data analysis.  Figure 1 illustrates some 
possible combinations of data entry and analysis methods.    

Table 1: Data Entry Methods 
Method Advantages Disadvantages Situations when 

it makes sense to 
use this method 

Skill 
level and 
time 

Cost Potential for 
sustainability 
within local 
organizations 

Microsoft Excel  Readily available 
 Easy to link to other data 

in Excel or Access, and 
to create charts/graphs 

 Easy to transfer into 
SPSS or other statistical 
analysis software 

 Easy to clean your data 

Interface may not be as 
easy as online survey 
tools 
 
 

When you are going 
to transfer the data 
into SPSS or other 
analysis software, or 
when you plan to 
analyze the data 
using Excel or 
Access 

Set up: 
Medium 
Entry: Low 

No cost 
(assuming 
organization 
already has 
Excel) 

Medium 

Survey Monkey*  
When entering hard-copy 
surveys, use “manual data 
entry” button in “collect 
responses” tab (or, for 
multiple data entry 
staff/volunteers, select 
“yes, allow multiple 
responses per computer” in 
Collector Settings and do 
kiosk-style entry) 

 Readily available and 
widely used 

 Easy to use for entry and 
basic analysis 

 Can download data into 
Excel 

 Can get cross-tab 
function at Monthly Pro 
rate (cheaper than 
SurveyGizmo) 

 Prevents some sources 
of data errors and 
reduces time spent on 
data cleaning 

 Must pay for 
subscription for 
some features (101+ 
responses, 11+ 
questions, filter and 
cross-tab, text 
analysis) 

 Can’t collapse 
categories or do 
other data set 
modifications 

 
 

Almost any situation, 
particularly 
when some surveys 
will be collected 
online (can combine 
hand-entered and 
online data) 

Set up: 
Low/Med 
Entry: Low 

Basic: Free 
Select:  
$204/year 
Gold: 
$300/year 

High 

Tip Sheet 
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Table 1 continued 
Method Advantages Disadvantages Situations when 

it makes sense to 
use this method 

Skill 
level and 
time 

Cost Potential for 
sustainability 
within local 
organizations 

Survey Gizmo*  
When entering hard-copy 
surveys, make sure 
“duplicate response 
protection” is turned off, 
and then do kiosk-style 
entry 

 Readily available 
 Easy to use for entry and 

basic analysis 
 Can download data into 

Excel and SPSS 
 Nonprofit discount 
 Free option handles 

higher volume/more 
questions than SM’s free 
option 

 Wide variety of summary 
report format options 

 Prevents some sources 
of data errors and 
reduces time spent on 
data cleaning 

 Must pay for 
subscription for 
some features (251+ 
responses per 
month, email 
invitation system, 
cross-tabs); Must get 
Enterprise rate to get 
cross-tab function 

 Can’t collapse 
categories or do 
other data set 
modifications 

 Can’t “edit” cases 
(for data cleaning) 

Almost any situation, 
particularly 
when some surveys 
will be collected 
online  

Set up: 
Low/Med 
Entry: Low 

Basic: Free 
Personal: 
$19/mo 
Pro: $49/mo 
Enterprise: 
$149/mo 

High 

Scanning  Fast, labor-saving way to 
enter data 

 Can import directly into 
Excel or SPSS 

Expensive initial 
investment in software 
and hardware 

 Large volume 
of surveys 
(1,000+) 

 Repeating 
same survey or 
items over time 

Set up: 
High 
Scanning: 
Low, Fast 

ReMark 
Office OMR 
software: 
$995 (or $795 
with discount)** 
Scanner: 
$350+ 

Low (relies on 
staff knowledge 
of software and 
hardware) 

Professional data entry firm 
(such as ACS Computer 
Services Corp. in 
Columbus, 614-351-8298) 
(2009) 

 Don’t need to rely on own 
staff time or volunteer 
help 

 High-quality data entry 
(can do “double-key” 
quality checks) 

 Cost 
 Turn-around and 

logistics could be an 
issue 

Large volume of 
surveys and/or long 
or complex surveys 
 

Low; turn-
around 
time may 
be an 
issue 

ACS price 
quote for 
entering 1,000 
surveys with 55 
questions 
each= $620 
($0.62 per 
survey) 

Low (relies on 
availability of 
funding) 
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Data collection 
methods that do not 
require separate data 
entry 

Advantages Disadvantages Situations when 
it makes sense to 
use this method 

Skill 
level and 
time 

Cost Potential for 
sustainability 
within local 
organizations 

Online survey via email, 
computers in schools, or 
kiosk in waiting room or at 
event 

No need for data entry  May be difficult to 
capture adequate 
numbers of 
respondents 

 Online surveys via 
email not accessible 
for all 

 Kiosk: 
Computers are 
available 

 Email: All 
potential 
respondents 
have email and 
internet access 

Low/med. See pricing 
for Survey 
Monkey and 
Survey Gizmo 
above 

Medium (relies 
on availability of 
computers) 

CATI (computer-assisted 
telephone interview), or CAI 
(computer-assisted 
interview) with laptops 

No need for data entry  CATI: Some 
populations not 
accessible by phone 

 CAI: In-person 
interviews very 
resource-intensive 

 Evaluating a 
large project 
with high 
resources 

 Using a long, 
complicated 
survey 
instrument 

 Need to survey 
non-English 
speakers/ESL 
and/or non-
literate 
respondents 

Very high 
(hire 
survey 
firm) 

Very high 
($10,000+) 
 
 

Low (relies on 
availability of 
funding) 
 
 
 

*Survey Monkey is listed here because it is widely used by local IPV prevention programs in Ohio.  Survey Gizmo is a similar online survey service.  To get more 
information about the features and quality provided by these two sites and several other online survey sites, review the side-by-side comparison/review of web 
accessibility prepared by the Web Accessibility Center at The Ohio State University at: http://wac.osu.edu/workshops/survey_of_surveys/ 
Note that online survey sites periodically update their features; some of the information presented in this table may be outdated at the time you are reading it.  Survey 
Gizmo features were last reviewed in 2009 and Survey Monkey features were last reviewed in 2011. 
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Table 2: Data Analysis Methods 
Method Advantages Disadvantages Situations when 

it makes sense to 
use this method 

Skill 
level and 
time 

Cost Potential for 
sustainability 
within local 
organizations 

Survey Monkey or Survey 
Gizmo summary report 
functions 

Cross-tabulation and filter 
capabilities (for example, you 
can compare responses for 
males and females side-by-
side as a cross-tab, or filter out 
males so that you only look at 
results for females) 

 Little control over 
data (cannot 
collapse categories, 
re-code, compute, 
etc.) 

 Cannot upload Excel 
data into online data 
set (for example, to 
merge data entered 
in Excel with data 
collected online) 

When you only need 
to run basic 
frequencies and 
cross-tabulations, 
and when your data 
are already entered 
onto the site 

Low/Med., 
fast 

See pricing 
information 
above 

High 

Excel  
(***see resources below for 
instructions in how to run 
analysis in Excel) 

Readily available, low cost 
 

“Clunky” and time-
consuming to set up 
analysis 

When you have data 
already entered into 
Excel and have 
strong Excel skills 

Initial set 
up: High 
Ongoing 
use: Med 

No cost 
(assuming 
already have 
Excel) 

Med/Low (relies 
on staff skills) 

StatCrunch.com (online 
analysis tool) 

 Can easily import data 
from Excel 

 Low cost and quick 
 Can run statistical tests 

(although interface is a 
bit clunky) 

Output interface is very 
minimal (variables and 
values are not labeled) 

When you have your 
data in Excel and 
quickly want to run 
basic frequencies 
and cross-tabs 

Med, fast 
once you 
are 
familiar 
with it 

$12 for 6 
months, 
$22.50 for 1 
year 

Med 

MyStat (free student 
software available at 
http://www.systat.com/Prod
ucts.aspx )** 

 Can run statistical tests 
(although not as 
advanced as SPSS or 
SAS) 

 Free 
 Can import data from 

Excel 

 Will only read up to 
100 variables 

 Requires high-level 
skills 

When you need to 
run statistical tests 
(t-tests, chi-squares, 
regression, etc.) 
and/or need to be 
able to modify your 
dataset 

High, very 
fast for 
experienc
ed user 

Free Med/Low (relies 
on high-level 
skills) 

SPSS, SAS, or other 
professional statistical 
software 

 Can run statistical tests 
 Have a great deal of 

control over the data and 

 Expensive 
 Requires high-level 

skills 

When you need to 
run statistical tests 
(t-tests, chi-squres, 

High, very 
fast for 
experienc

SPSS 
software 
price: $1,799 

Low (relies on 
expensive 
software and 
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flexibility 
 Can handle large data 

sets 
 Can import data from 

Excel 

regression, etc.) 
and/or need to be 
able to modify your 
dataset 

ed user high-level skill 
and/or 
consultant) 

**For information abut MyStat analysis software and ReMark Office scanning software are being used in Ohio, contact evaluator and trainer Jerry Bean, The Evaluation Support Group, 
Columbus, 614-848-5134. 
 
See also: Epi Info public domain software at http://wwwn.cdc.gov/epiinfo/ 
 
 
***Instructions for analyzing data using Excel can be found in the following resources: 
 How to Manage and Analyze Data for Outcome-based Evaluation, Section III: Using Excel for Data Analysis; Organizational Research Services, Inc.; 

available at: http://www.organizationalresearch.com/publications_and_resources.htm 
 Using Excel for Analyzing Survey Questionnaires; University of Wisconsin-Extension; available at: http://learningstore.uwex.edu/Using-Excel-for-

Analyzing-Survey-Questionnaires-P1030C0.aspx 
 Excel for Dummies, and Statistical Analysis with Excel for Dummies; available at your local or bookstore or Amazon.com 

	  

Note that online survey sites periodically update their features; some of the information presented in this table may be outdated at the time you are reading it.  Survey 
Gizmo features were last reviewed in 2009 and Survey Monkey features were last reviewed in 2011. 
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Table 3: What kind of analysis do you need to do?:  

Choose an analysis tool that can easily produce the kind of information you need 
 Not possible   
 Possible, but lower usability/functionality    
  Possible, with high usability/functionality 

Basic functions More complex functions  
 
 
 
 
 
Analysis Tool/Software 

Frequencies and cross-
tabs (number and percent 

of respondents who 
reported each response 

option) 

Averages (means) and 
medians 

Statistics such as  
Chi-Square test, T-tests, 

ANOVAs, standard 
deviations, correlations, 

etc. 

Flexibility to collapse 
categories, recode 
variables, compute 

scores, and other data 
manipulation/data set 

modifications 

Survey Monkey summary report 
function 

  
Cross-tabs only possible 

with Select or higher 
account type 

 Means possible for 
some question types 

Medians not possible 

  

Survey Gizmo summary report 
function 

  
Cross-tabs only possible 
with Enterprise or higher 

account type 

    

Excel      
StatCrunch.com       

MyStat       
Some more advanced 
functions not available 

 

SPSS         
Note: The above ratings are based on the author’s personal experience with Excel, StatCrunch, SPSS, and Survey Monkey, and a review of the Survey 
Monkey, Survey Gizmo, and MyStat websites as of June 2009.  Please check with the specific websites and software companies for complete descriptions 
of their available functions.  Survey Monkey features were updated in 2011. 
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Figure 1: Possible data processing pathways from hard copy surveys 
 

 
 
 
 
 
 
 
 
 
 
 
 

Hard Copy  
Surveys 

Enter into online survey tool 
(such as Survey Monkey or 
Survey Gizmo) 

Enter directly into Excel 

Scan surveys (using 
scanning software such as 
ReMark Office OMR)	  

Run summary and cross-tab 
reports online (on Survey 
Monkey or Survey Gizmo site) 

Analyze data in Excel,  
Upload onto StatCrunch.com, or 
Export to SPSS, SAS, or MyStat 

Export into 
Excel file 

Data Entry Options Data Analysis Options 

Or 

Or 

Or 
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How to Set Up Data Entry Worksheets in Excel and Clean Data in Excel or Online	  
 
The following instructions were designed for setting up traditional data entry spreadsheets in Microsoft Excel.  
Many of the concepts listed below are also relevant for setting up surveys in online survey tools such as Survey 
Monkey or Survey Gizmo.  Special instructions for online surveys are marked with this symbol: . 
 
Helpful terms to know: 
 Variable: When we enter and analyze survey data, we must break down the survey into a set of variables.  

Examples of variables include gender, age, and level of satisfaction with a video.  Survey questions are often 
variables, although it is possible for a survey question to be broken out into several different variables.  

 Respondent: A respondent is the person who filled out (i.e., responded to) the survey.  In evaluation 
research, this is generally a program participant. 

 Response option or, response category: The possible “answers” a respondent can give to a survey 
question are called response options.  For example, for the variable “Ohio DELTA site,” the respondent can 
choose from the following response options: “Knox County,” “Lucas County,” or “Warren County.” 

 Mutually exclusive: When a survey question asks the respondent to “choose only one” of the response 
options, these survey options are said to be “mutually exclusive”—meaning that only one of the responses 
can be true. In contrast, questions that allow respondents to “select all that apply” must be treated differently 
when you are setting up variables. 

 
Question type Example How to set it up as a 

variable for data entry 
in Excel 

How to set it up as a 
question type in online 
surveys 

“Choose only one” 
(mutually exclusive 
response options)  

What school do you 
currently go to? 
 Centerburg High School 
 Danville High School 
 East Knox High School 
 Other: _____________ 

                                          

Set up as one variable for 
“school” (one column of 
data) 
 
Note: If lots of kids wrote in 
names of schools in “other,” 
then you will need to code 
those and/or create a column 
for typing in these names. 

Survey Monkey: Select 
“Multiple Choice (Only 
One Answer), appears as 
“radio dial” 
Survey Gizmo: Select 
“Radio Button (single 
select)” 

“Select all”  What would you do if you 
were being sexually 
harassed or bullied at 
school? 
 Fight back 
 Do nothing 
 Tell my parents 
 Tell a teacher or principal 
 Try to keep myself away 
from them 
Other: ____________  

Set each response option 
up as a separate yes/no 
variable 
 
For example: 
“Fight”: 1=yes, 2=no 
“Nothing”: 1=yes, 2=no 
Etc. 

Survey Monkey: Select 
“Multiple Choice (Multiple 
Answer), appears as 
“check box” 
Survey Gizmo: Select 
“Checkboxes (multi-
select)” 

 

Tip Sheet 



   

www.odvn.org  Ohio Empowerment Evaluation Toolkit, 2011 
	  

115	  

Step 1: Make a Data Entry Key (a.k.a. “Data Entry Master Sheet”) 
 Print out a hard copy of the survey 
 Label each variable in colored pen 

o These labels will be your “variable names” and will become the column headers in your Excel 
sheet. 

o Variable names can be short, descriptive words (such as, “school,” and “age”), or they can simply 
be the number of the question on the survey (such as Q1, Q2), Q3a, Q3b).  Caution: If you plan 
to use any of the same survey questions on different surveys of differing lengths, then you should 
avoid using the “Q1” approach, as your question numbering may change. 

o Is the question a “select all that apply” or a “choose one answer” format?  If your question allows 
for “select all that apply,” then you need to set up each response option as its own separate 
yes/no (“dichotomous”) variable. 

 
 Label each response option in colored pen 

o In order to put the responses into the spreadsheet, they need to be turned into numbers.  Write a 
number (1, 2, 3, etc.) next two each response option. 

o Use “0” for “not applicable” options 
 
Step 2: Set up the columns in the Excel spreadsheet 
 Open a new Excel spreadsheet and give it a name that indicates the survey and the date (such as 

SafeDatesPrePostSpring09.xls). 
 Label the top of the first column “ID.”  This will be where you put each survey’s ID number. 
 Going from left to right along the top row, label the top of each column with names of your variables (from 

your Data Entry Key sheet). 
 
Step 3: Put ID numbers on surveys  
 Write an ID number in the top corner of each survey.  Each ID number should be unique (don’t re-use the 

same ID numbers.  
 ID numbers are important to have in case you discover later that data were entered incorrectly.  You can go 

back to the hard copy survey to correct data entry errors. 
 If you are doing a linked longitudinal design where you need to match up data at the individual level, then it is 

very important to set up your ID numbers at baseline and to consistently use the same ID numbers in your 
data files. 
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Step 4: Give the surveys an “eyeball” check for possible data problems  
(“pre-cleaning” the data before entry or as you enter it) 
 
Response problems to look for How to correct them on the paper surveys before 

entering them into the spreadsheet, or during data entry 
Respondent wrote something in for “other specify” 
that was actually listed in the survey question.  For 
example: 

What school district is your child enrolled in? 
 Centerburg 
 Danville 
 East Knox 
 Other: Danville high school 

 This problem can happen with online surveys. 

Errors like this need to be “back-coded,” meaning you cross 
out the “other” response and check the appropriate one.  
For example: 

What school district is your child enrolled in? 
 Centerburg 
 Danville 
 East Knox 
 Other: Danville high school 

 
Respondent selected two or more responses for a 
question that was “choose one only.”  For example: 

If I saw someone at school being threatened by their 
partner, I would tell an adult (choose one) 
 Yes 
 Maybe 
 No 
 Don’t know 

 
This problem can be prevented in online surveys if you 
choose the “radio dial” response type. 

You can only enter one response.  Randomly select which 
response to enter into the spreadsheet.  You can do this 
with a coin toss.  For example, 

Heads= “maybe” and Tails= “don’t know” 
Coin toss results in heads up 
Circle and enter “maybe” response and cross out “don’t know” 
response 

Note: If a large number of respondents did this, then it probably means 
your survey instructions were not clear enough or that the question 
needs to be worded differently.  In this case, you may need to treat each 
response option as it’s own yes/no (dichotomous) variable.  And then 
revise your survey in the future. 

Unclear which number respondent circled or which 
box they checked.  (example: “pregnant chad,” 
sloppy circles) 
 This is not a problem in online surveys. 

Ask several different people in your office to see if there is 
any consensus about which option the respondent intended.  
If not, use the above coin toss method to select one 
response to enter. 

Respondent skipped a question 
 This problem can be prevented in online surveys if you 
require a question to be answered. 

Leave the cell blank; do not enter anything.  This is “missing 
data.” 

Respondent answered a question that was not 
applicable to them (for example, a male checking 
“not pregnant”) 
 This problem can be prevented in online surveys by 
including “not applicable” or by creating a skip pattern. 

Cross the response out and do not enter it. 
Note: You can generally prevent this problem by including a “not 
applicable” response option, or by creating a “skip pattern.”   

 
Step 5: Enter the data 
 With each row representing a different respondent, type in the numbers that correspond with the response 

options. 
 If you have written responses to open-ended questions, you can enter those into Excel (format cell for “text” 

and check “wrap text”), or type them up in a Word document, or code them directly on the hard copy surveys. 
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 Instructions for downloading raw data from Survey Monkey into Excel 
If you are using an online survey tool, such as Survey Monkey, you will not need to enter your data.  
However, you may need to download your raw data into Excel in order to do some types of analysis. 
 Click “Analyze Results” tab 
 Click the “Download Responses” button on the left 
 Click the “All Responses Collected” button 
 Select: Columns= “Condensed” (The condensed format is easier to use than the expanded format.) 
 Select: Cells= “Numerical Value” 
 Once Survey Monkey has prepared the file (this takes a few minutes), click the “Download file” button 
 Open the file in Excel 
 In Excel, select the first two rows, go to “Format Cells,” select “Alignment” and check “Wrap Text.”  This will 

make the survey questions/variable names readable.  
 In Excel, the numbers represent the response options in the same numerical order they were presented in 

the survey. 
 
Once you have your data in Excel, you can analyze it in Excel, or upload it into StatCrunch.com, or export it to 
SPSS, SAS, or MyStat. 
 
Step 6: Clean the data (systematically check for inconsistencies and errors) 
 You can do “eyeball” checks for data errors by scanning the Excel columns.  It often helps to “sort” the data 

by specific columns in order to easily spot incorrect values. 
 When you run your initial analysis of the data (basic frequencies or percentages for each question), look for 

inconsistencies, odd patterns, or surprising findings.  These may indicate systematic or one-time data entry 
errors. 

 
Common data entry errors to look for How to spot and correct them  
Numbers typed in that are not on the Data Entry Key 
Master Sheet (incorrect values).   For example, if the 
question is “gender” and the possible responses are 
“male”=1 and female=2, but a “5” is typed into the cell 
for that question. 
 

You can spot this problem through a visual check or 
initial analysis. 
Look at the survey ID number and go back to the 
original survey to get the correct response.  Type in 
the correct response. 

Numbers transposed (shifted over or flipped digits) You can spot this problem through in initial analysis.  
Look for odd patterns. 

Missing data entered as “0” Do a visual check to see if there are any “0”s for 
variables that do not have “0” as an option. 

Reversal Items (positive direction/negative direction 
items) not entered correctly (see example below) 

You can spot this problem through initial analysis.  
Look for odd patterns. 

 

Example of “reversal item” attitude items 
If you survey includes a set of items that express positive (desirable) and negative (less desirable) attitude 
statements, be very careful in setting up the variables and entering the data.  In the example below, the value “5” 
represents the most desirable response; for the first and third statements, 5= “strongly disagree,” and for the 
second statement, 5= “strongly agree.”  When you are entering data from these types of questions form hard copy 
surveys into Excel, it is helpful to make a clear plastic overlay sheet with the response values written on it so that 
your values (such as numbering 1-5) are consistent. 
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10. How much do you agree or disagree with these statements? 
e. If a girl wears a short skirt or tight jeans, 

she is asking to be sexually harassed. 
Strongly 
Disagree 

5 

Disagree 
 

4 

Not sure 
 

3 

Agree 
 

2 

Strongly 
Agree 

1 
f. Writing dirty things about someone on a 

bathroom wall at school is sexual 
harassment. 

Strongly 
Disagree 

1 

Disagree 
 

2 

Not sure 
 

3 

Agree 
 

4 

Strongly 
Agree 

5 
g. If a girl says she is being sexually 

harassed and they boy says he is just 
joking, then it’s not really harassment. 

Strongly 
Disagree 

5 

Disagree 
 

4 

Not sure 
 

3 

Agree 
 

2 

Strongly 
Agree 

1 
Note: The italics, bold, and response option numbers are added here as they would be on a Data Enter Master Sheet.  The 

survey itself that respondents get should not indicate which items are positive or negative. 
            

 A note about cleaning data when using online survey tools 
Most of the potential data errors discussed above are avoided when you use an online survey tool, with the 
following two exceptions: 
 Respondent writing in something for “other specify” that was actually listed in the survey question.  These 

errors will still need to be back-coded. 
 Respondent answered a question that was not applicable to them.  You can generally prevent this problem 

by including a “not applicable” response option, or by creating a “skip pattern.”  Survey Monkey and Survey 
Gizmo allow you to create skip logic if you subscribe above the basic level. 

 
To do data cleaning in Survey Monkey: 
 Click the “Analyze Results” tab 
 Click the “Browse Responses” button 
 View each respondent’s entries and click the “Edit Response” or “Delete” buttons to make changes 
 
If you pilot-test your online survey (which is advisable), be sure to delete your pilot respondents from the final data 
file if they were not really part of your intended respondent group. 
 
Step 7: Now that your data are squeaky clean, you are ready to jump in and analyze your data! 
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How to Design Data-Entry-Friendly Surveys	  
Survey design tips that will help to improve data quality and make data processing easier 
 
The following tips will help to make data processing easier and improve data quality.  They are mostly relevant to 
paper surveys, although the tips with the  symbol also apply to setting up online surveys.  This is not an 
exhaustive list of survey design considerations, but rather a list of considerations specifically related to data 
processing concerns. 
 
Make instructions and layout as clear as possible: 
 Tell respondents if you want them to check, circle, “X,” or write in their response.  You can also use 

formatting to make this very clear. 
 Tell respondents if you want them to “choose one” or “select all” of the response options. It’s very important 

to plan ahead of time if you want your survey question to be used as one variable with a list of mutually 
exclusive options, or as a “select all” question stem with several yes/no (dichotomous) variables. 

 If you are using a skip pattern, be sure to give very clear skip instructions and emphasize them with bold, 
large, or italics font.  Arrows are also helpful. 

  For retrospective post-test surveys, clearly label the “before” and “after” reference periods, and 
emphasize them with bold, large, or italics font. 

 Provide adequate space between questions, and ample room for checking boxes, circling values, or writing 
in comments.   

 
Put response values (numbers) on the survey: 
If you will be doing manual data entry into Excel, it is sometimes helpful to put your response value numbers 
directly on the surveys.  This is particularly helpful if data entry will be done by a volunteer or student, and/or if the 
entry will be done by several different people.  Numbers can be included by having respondents circle numbers, 
or with checkboxes that have subscript numbers next to them.  Here are two examples: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
If it is not possible or desirable to put the numbers on the survey, you can also use a clear plastic overlay sheet.  
Use permanent marker to write the response values on the plastic, and then lay it over each survey as you enter 
it. 
 

1A. Subscript number checkboxes  
How often do you read the Mount Vernon News? 
0 Never  1 Every once in a while 2 Almost every day  
           

 
 
 
 
	  

1B. Numbers to circle 
Circle the number that best describes how you feel or what you think about the sentence.  
All survey responses will be kept confidential. 
 Strongly 

Agree 
Agree Neutral Disagree Strongly 

Disagree 
I like coming to school. 5 4 3 2 1 
My peers like coming to school. 5 4 3 2 1 
	   	   	   	   	   	   	   	   	   	    

Tip Sheet 
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Make your response options fool-proof: 
 Whenever possible, use a closed-ended question with a list of options (especially if the response options are 
words).  In the following examples, 2A will require you to code your data (turn the words into numbers), while 2B 
will save you that step.  
 
 
 
 
 
 
 
 
 
 
 Think about how you will use the data and what your analysis capabilities are, and let that guide the level of 
specificity you collect.  This is particularly important when the response options are numbers. Examples 3A-3D 
illustrate four different ways to ask the same type of question.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2A. Open-ended 
What school do you currently go to? 
_____________________________	  

2B. Close-ended	  
What school do you currently go to? 
 Centerburg Middle School 
 Danville Middle School 
 East Knox Middle School 
 Fredericktown Middle/Intermediate School 
 Mount Vernon Middle School 
 Home-schooled 
 Other: _____________________           
 
	  

3A. Simple dichotomous	  
Do you have any children under age 18? 
 Yes         No 
 

Pros: Short and easy to answer and process; Useful 
if you only need to know if they have any children 
Cons: Won’t know how many children they have 

3B. Closed-ended 
How many children do you have under age 
18?    0      1            2 or more 
	  
Pros: Short and easy to answer and process; Useful 
if you only need to know these categories; Includes 
“0,” which makes the response options mutually 
exclusive 
Cons: Can’t calculate average number of children; 
Not useful if you want to know exact number of 
children  
	  

3E. Closed-ended with categories 
How old are your children?   
(check all that apply)  
 0-5 years old   15-17 years old 
 6-10 years old  18-21 years old 
11-14 years old  22 or older 
Pros: Easy to enter and process 
Cons: Can’t calculate average       	  

3C. Open-ended (specific) 
How many children do you have under age 
18?   ______ 
	  
Pros: Short and easy to answer and enter; Can 
calculate average (though not possible in Survey 
Monkey); When you have data in this format, you 
can always collapse it into categories later 
(assuming you have the right software to do this) 
Cons: May need to “collapse” responses for 
meaningful reporting (not possible in Survey Monkey 
or Survey Gizmo); May be difficult to read 
handwriting 
	  

3D. Open-ended (vague) 
How old are your children?   ______ 
	  
Cons: Will be confusing for data entry and analysis; 
may be difficult to read handwriting 
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 Include a “not applicable” option if it is possible that some respondents may not be able to select one of the 
options. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Make sure that your response options are “exhaustive”—meaning that they include all the possible options 
your respondents might want to select.  Pilot testing your survey can help you to identify options you may not have 
thought of.  Adding an “other” category is a catch-all way to make sure you are capturing everything.  Example 5A 
below is not exhaustive, while example is exhaustive. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

4A. Not applicable option 
Since participating in the Safe Dates program last year…  
How often have you used what you learned to….        Circle one answer for each question. 
Communicate better with a boyfriend or 
girlfriend 

Never1 Sometimes2 Often3 Have not had a 
boyfriend/girlfriend 

this past year0 
Help a friend in an abusive relationship Never1 Sometimes2 Often3 Don’t have any 

friends in abusive 
relationships0 

Take action in a situation where you 
witness someone being abused or 
threatened 

Never1 Sometimes2 Often3 Have not 
witnessed any 

abuse0 

	   	   	   	   	   	   	   	   	   	   	  	  	  	  	  	  	  	   

5A. Not exhaustive 
What is your race/ethnicity?	  
Black 
White 
Hispanic 

 
Note: Don’t use this one! 

5B. Exhaustive, with “other” 
Which of the following best describes you? 
 American Indian 
 Asian 
 Black or African American/ Non- 
     Hispanic 
 Hispanic or Latino 
 Native Hawaiian or Other Pacific  
     Islander 
 White or Caucasian/ Non-Hispanic 
 Other Ethnicity 
 Two or more races 

Note: Because this question does not say “choose 
only one” or “mark all that apply,” and includes the 
“two or more races,” it is a little unclear how a multi-
racial person should respond, and how the 
variable(s) should be set up. 
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 When you have numbers as response options, make sure they are “mutually exclusive”—meaning that you 
don’t have overlapping number categories.  In example 6A below, someone earning $20,000 would not be sure 
which option to select.  Example 6B is more clear. 
 
 
 
 
 
 
 
 
 
 
 
Make Likert Scales and matrix questions easy to read: 
 Use spacing and/or shading to help respondents’ eyes stay in the right row (see example 7A). 
 If a matrix is split between two pages, be sure to label the columns again at the top of the next page. 
 Clearly label the response options along the top of the matrix (example 7A), or in the matrix itself (see 

example 4A above).  Do not simply list the response options at the beginning of the survey (example 7B). 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

6A. Not mutually exclusive options, 
overlapping number categories 
How many ? 
 $0-$20,000 
 $20,000-$40,000 
 $40,000-$60,000 
 $60,000 or more	  

 
Note: Don’t use this one! 

6B. Mutually exclusive options 
What was your annual household income in 
2008? 
 $0-$20,000 
 $21,000-$40,000 
 $41,000-$60,000 
 $61,000 or more 
 Don’t know	  

 
	  

7A. Clearly labeled and formatted Likert scale matrix 
Please rate how much you agree or disagree with each of the following statements.  Each 
statement begins with: 

After participating in Re-Do Day, I am more… 
 Strongly 

Agree 
Agree Neutral Disagree Strongly 

Disagree 
Aware that my actions affect others. 5 4 3 2 1 
Aware of the effects of teasing and 
bullying. 

5 4 3 2 1 

Supportive of others. 5 4 3 2 1 
	   	   	   	   	   	   	   	   	   	   	   (Warren) 7B. Unlabeled Likert scale matrix	  
Rate these statements using the following scale: 5= Strongly Agree, 4= Agree, 3= Neutral, 2= 
Disagree, 1= Strongly Disagree. 

After participating in Re-Do Day, I am more… 
Aware that my actions affect others. 5 4 3 2 1 
Aware of the effects of teasing and 
bullying. 

5 4 3 2 1 

Supportive of others. 5 4 3 2 1 
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Instructions for setting up Survey Monkey data entry in the “Quick ABCDE Format” 
The purpose of the “Quick ABCDE Format” for online data entry is to provide a quick and easy way to create 
evaluation reports that directly align with a program’s desired outcomes.  Online survey sites such as Survey 
Monkey do not allow you to collapse response categories, calculate change for retrospective pre-then-post items, 
or compute scale scores or domain tallies.  It is often necessary to download data from Survey Monkey into Excel 
and/or other data analysis programs in order to analyze the data in a way that demonstrates if your desired 
outcomes have been met.  This can be time-consuming and requires a moderate to advanced level of skill with 
data analysis. 
 
Caution 
 If you plan to download the online data into Excel, SPSS, or another program for more detailed analysis (such 

as testing differences for statistical significance), it does not make sense to use the “Quick ABCDE Format.”  
This format makes it easier to analyze data, but it may also obscure nuances and details in the data, and make 
it difficult or impossible to go back and run additional analysis.  It should only be used if you have limited 
resources for program evaluation (lack of time, limited analysis skill) and need an efficient way to assess 
progress toward ABCDE outcomes to report to funders and/or to guide program improvement (CQI planning). 

 This format only works for manual data entry into Survey Monkey, and will not work if respondents are filling out 
the survey online.  

 
Steps for setting up the “Quick ABCDE Format” 
 Step 1: Look at your survey instrument and your ABCDE outcome statements.  Identify the survey items that 

are: 
 

o “Ready:” Have response categories that directly align with ABCDE outcomes   (no need for extra 
steps) 

 
 
 
 
 
 

 
 

Example 
ABCDE Outcome: By the end of the session, at least 80% of students will report that they would “tell an 
adult” if they saw a student sexually harassing another student, based on the post-test survey. 
 
Survey question: If I saw a student sexually harassing another student, I would (choose all that apply): 

  Tell an adult who I thought would help 
  Do nothing because it’s none of my business 
 Laugh and walk away 
  Tell the harasser to stop 

 
 

Tip Sheet 
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o “Not Ready:” Will require collapsing response categories, tallying, “grading,” coding, or some 
other step to get results that align with the ABCDE outcome language 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Step 2: For the items that are “not ready,” identify the steps that need to happen to make them align with the 

ABCDE statement.  Examples include: 
o Collapsing response categories (such as, “agree” plus “strongly agree”) 
o Measuring progress on retrospective pre-then-post items (such as, “got better,” “stayed the 

same,” or “got worse” from “before” to “after”) 
o “Grading” knowledge quiz-style items or short answer items (such as, got 8 out of 10 true/false 

items correct, or, provided 2 correct examples of abuse) 
o Tallying scores from scales or domains (see the TA handout How to Align ABCDE Outcome 

Statements with One Survey Item or a Group of Items for more information) 
o Coding open-ended responses 

 Step 3: Write up instructions or notes (internal documentation) about the process you will use to transform the 
data into outcomes that align with the ABCDE statements (describe how the variable goes from “not ready” to 
“ready”).  This will help you remember the process in case you need to replicate it in the future. 

 Step 4: Set up the survey in Survey Monkey with all items in the “ready” format so that they automatically align 
with the ABCDE statement.  Set up the data entry with the final summary report in mind. 

 
 
 
 
 
 
 
 
 
 
 
 
The following sources were consulted in the development of Part 2 of the toolkit: 
 GTO IPV/SV Evaluation Step Grantee Draft (undated DELTA/CDC document) 
 University of Wisconsin-Extension, Evaluation Publications,  

www.uwex.edu/ces/pdande/evaluation/evaldocs.html  

Example 
ABCDE Outcome: By the end of the session, at least 60% of students will report increased ability to 
respond to sexual harassment (any improvement from “before” to “after”), based on the post-test survey. 
 
Survey items:  
 
BEFORE this program… 

Definitely 
Yes 

Probably 
Yes 

Probably 
Not 

Definitely 
Not 

I knew what to do if someone sexually 
harassed me. 

1 2 3 4 

Now, as a result of this program…     
I know what to do if someone sexually 
harassed me. 

1 2 3 4 

 
 

Example 
ABCDE Outcome: By the end of the session, at least 60% of students will report increased ability to 
respond to sexual harassment (any improvement from “before” to “after”), based on the post-test survey. 
 
Survey Monkey item:  
 
 

Got Worse Stayed the 
Same 

Got Better 

Before: I knew what to do if someone sexually 
harassed me. > After: I know what to do if 
someone sexually harasses me. 

❍ ❍	   ❍	  
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When does it make sense to use statistical analysis?  
 

First, before we get into tips about when does it make sense to use statistical analysis, let’s define what it is. 
 
Definition:  Statistical analysis is the manipulation, summarization, and interpretation of quantitative data.  
 
So, basically whenever you want to take a look at the differences your programs make for the participants you 
serve it makes sense to do some type of statistical analysis.  In our case we want to look at the change in 
outcomes (knowledge, attitudes, behaviors, skills and status) of our participants to determine if our programs are 
achieving the results they set out to achieve. 
 
For the most part you will be reporting the outcomes of your program activities based on your logic model and the 
benchmarks you set.   
 
Question:  Did we reach our desired outcomes based on the change in the pre-post test scores or other 
form of evaluation that we used? 
 
Reporting whether or not you reached your outcome benchmark for your activities might be enough as far as your 
reporting requirements go, but there may be situations where you want to look a little more deeply at your 
program data.  For instance, you may want to see if changing the frequency and duration of your activities makes 
a difference in your outcomes.  Or, you may notice some difference in outcomes based on the staff conducting the 
activities or the age group of the participants that you want to investigate further. 
 
If you want to take on this investigation on your own, then the following information will help you do that.  If you 
feel overwhelmed already, then its time to turn to someone to help you….read no more…… 
 
So if you are still reading, then you think you want to try this on your own OR you want to know the nuts and bolts 
so you can understand what the outside help that you are working with is going to need. 
 
Question:  Do you have enough cases that include a pre and a post test to analyze? 
A general rule is that you should have at least 75 cases that include a matched pre and a post test (or some type 
of “before” measurement and some type of “after” measurement).  Now, if you want to look at your results for 
specific groups (such as grade levels) you will also need to have at least 75 students in each group for both the 
pre and post test scores.  It is even better if you have at least 100 cases that include a matched pre and a post 
test.  This is based on the assumption that you will be conducting an analysis to compare the pre-test “score” with 
the post-test “score”. 
 
The question then becomes:  When does it make sense to use what type of statistical analysis? 
Ask yourself:  What is my research question…do I want to compare between pre-program and post-
program, do I want to know if there are specific factors that influence the differences in change 
scores….think carefully about your research question(s). 
 
The choice of a data analysis method is affected by several considerations.  These include: 

• the level of measurement for the variables to be studied;  
• the unit of analysis;  
• the shape of the distribution of a variable, including the presence of outliers (extreme values);  
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• the completeness of the data;   
• the number of cases you have, and; 
• most importantly the evaluation question(s) you want to answer. 

 
First, knowing the level of measurement helps you decide how to interpret the data from that variable. When you 
know that a measure is nominal, then you know that the numerical values are just short codes for the longer 
names. Second, knowing the level of measurement helps you decide what statistical analysis is appropriate on 
the values that were assigned. If a measure is nominal, then you know that you would never average the data 
values or do a t-test on the data. 
 
Levels of measurement 
There are four types of levels of measurement.  Often, the last two levels of measurement are grouped together in 
analysis even though you may use different types of analysis on the last two levels. 

Level of Measurement Description Example 

Nominal The attributes of a nominal variable have no 
inherent order.  For purposes of data analysis, we 
can assign numbers to the attributes of a nominal 
variable but must remember that the numbers are 
just labels and must not be interpreted as 
conveying the order of the attributes.  

Gender is a nominal variable in 
that being male is neither better nor 
worse than being female.  Persons, 
things, & events characterized by a 
nominal variable are not ranked or 
ordered by the variable. 

Ordinal With an ordinal variable, the attributes are 
ordered.  Although the ordinal level of 
measurement yields a ranking of attributes, no 
assumptions are made about the “distance” 
between the classifications. For data analysis, 
numbers are assigned to the attributes (for 
example, greatly dislike = –2, moderately dislike = 
–1, indifferent to = 0, moderately like = +1, and 
greatly like = +2), but the numbers are 
understood to indicate rank order and the 
“distance” between the numbers has no meaning. 

Observations about attitudes are often 
arrayed into five classifications, such as 
greatly dislike, moderately dislike, 
indifferent to, moderately 
like, greatly like. 

Interval   The attributes of an interval variable are assumed 
to be equally spaced.  However, it is not assumed 
that a 90-degree object has twice the temperature 
of a 45-degree object (meaning that the ratio of 
temperatures is not necessarily 2 to 1).  The 
condition that makes the ratio of two observations 
uninterpretable is the absence of a true zero for 
the variable. In general, with variables measured 
at the interval level, it makes no sense to try to 
interpret the ratio of two observations. 

Temperature on the Fahrenheit scale is 
an interval variable. The difference 
between a temperature of 45 degrees 
and 46 degrees is taken to be the same 
as the difference between 90 degrees 
and 91 degrees. 

Ratio  The attributes of a ratio variable are assumed to 
have equal intervals and a true zero point.  With 
ratio variables, it makes sense to form ratios of 
observations and it is thus meaningful, for 
example, to say that a person of 90 years is twice 
as old as one of 45. For analysis purposes, it is 
seldom necessary to distinguish between interval 
and ratio variables so we usually lump them 
together and call them interval-ratio variables. 

Age is a ratio variable because the 
negative age of a person or object is not 
meaningful and, thus, the birth 
of the person or the creation of the 
object is a true zero point. 
Pre/Post-test scores can be considered 
ratio if there is the option of the 
individual to score a “0” on the pre/post 
test. 
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Unit of analysis  
Units of analysis are the persons, things, or events under study—the entities that we want to say something 
about. Frequently, the appropriate units of analysis are easy to select. They follow from the purpose of the study. 
For example, if we want to know how people feel about the primary prevention of sexual violence, individual 
people would be the logical unit of analysis. In the statistical analysis, the set of data to be manipulated would be 
variables defined at the level of the individual. 
 
However, in some studies, variables can potentially be analyzed at two or more levels of aggregation. Suppose, 
for example, that evaluators wished to evaluate a the Safe Dates program and had acquired pre and post test 
scores on a large number of students, some who participated in the program and some who did not. One way to 
analyze the data would be to treat each child as a case. 
 
But another possibility would be to aggregate the scores of the individual students to the classroom level. For 
example, they could compute the average scores for the students in each classroom that participated in their 
study. They could then treat each classroom as a unit, and an average pretest and post-test score would be an 
attribute of a classroom. Other variables, such as presenter’s years of experience, number of the classroom level. 
The data analysis would proceed by using classrooms as the unit of analysis. For some issues, treating each 
student as a unit might seem more appropriate, while in others each classroom might seem a better choice. And 
we can imagine rationales for aggregating to the school, school district  and even state level. 
 
In summary, the unit of analysis is the level at which analysis is conducted. We have, in this example, five 
possible units of analysis: student, classroom, school, school district, and state. We can move up the ladder of 
aggregation by computing average pretest/posttest scores across lower-level units. In effect, the definition of the 
variable changes as we change the unit of analysis. The lowest-level variable might be called student-
pretest/posttest-score, the next could be classroom-average-pre-test/post-test-score, and so on. 
 
In general, the results from an analysis will vary, depending upon the unit of analysis. Thus, for studies in which 
aggregation is a possibility, evaluators must answer the question: What is the appropriate unit of analysis? 
Several situation-specific factors may need consideration, and there may not be a clear-cut answer. Sometimes 
analyses are carried out with several units of analysis. 
 
Distribution of a variable 
The cases we observe vary in the characteristics of interest to us. For example, students vary by class and by 
pre/post-test scores. Such variation across cases, which is called the distribution of a variable, is the focus of 
attention in a statistical analysis.  For example, some techniques are suitable only when the distribution is 
approximately symmetrical, while others can be used when the observations are asymmetrical. Once data are 
collected for a study, we need to inspect the distributions of the variables to see what initial steps are appropriate 
for the data analysis.   Sometimes it is advisable to transform a variable (that is, systematically change the values 
of the observations) that is distributed asymmetrically to one that is symmetric.  Another aspect of a distribution is 
the possible presence of outliers, a few observations that have extremely large or small values (or scores on their 
pre/post tests) so that they lie on the outer reaches of the distribution. 
 
Completeness of the data 
When we design an evaluation, we plan to obtain data for a specific number of cases. Despite our best plans, we 
usually cannot obtain data on all variables for all cases. For example, in a pre/post survey, some persons may 
decline to respond at all and others may skip certain items. Or responses to some questions may be inadvertently 
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“lost” during data editing and processing.   Almost inevitably, the data will be incomplete in several respects, and 
data analysis must contend with that eventuality.  
 
Incompleteness in the data can affect analysis in a variety of ways. The classic example is when we draw a 
probability sample with the aim of using inferential statistics to answer questions about a population. To illustrate, 
suppose you request that a teacher administers the pre/post test to all of his/her students, but only 45 percent of 
the teachers that you ask provide data. Without increasing the response rate or satisfying themselves that non-
respondents would have answered in ways similar to respondents (or that the differences would have been 
inconsequential), you would not be entitled to draw inferential conclusions about the student population that attend 
your program. You can write this up in your results section as a “caveat” or limitation to your evaluation. 
 
The methods of statistical analysis provide us with ways to compute and interpret useful statistics. Those that are 
useful for describing a population are called descriptive statistics. They are used to describe a set of cases upon 
which observations were made.  
 
Methods that are useful for drawing inferences about a population from a sample of cases are called inferential 
statistics. They are used to describe a population using merely information from observations on a sample of 
cases from the population. Thus, the same statistic can be descriptive or inferential or both, depending on its use. 
 
Descriptive statistics 
 A descriptive statistic is a number, computed from observations of a group, that in some way describes the group of cases. The 
definition of a particular descriptive statistic is specific, sometimes given as a recipe for the calculation. Measures of central tendency 
form a class of descriptive statistics each member of which  characterizes, in some sense, the typical value of a variable—the central 
location of a distribution. 
 
Measures of Central Tendency 

Use of Measure Measurement Level 
Mode Median Mean 

Nominal Yes No No 
Ordinal Yes Yes No 
Interval Yes Yes Yes 
Ratio Yes Yes Yes 
 
Spread refers to the extent of variation among cases—sometimes cases cluster closely together and sometimes they are widely spread 
out. When we determine appropriate policy action, the spread of a distribution may be as much a factor, or more, than the central 
tendency. 
 
Measures of Spread 

Use of Measure Measurement Level 
Index of Dispersion Range Interquartile Range Standard Deviation 

Nominal Yes No No No 
Ordinal Sometimes Sometimes Yes No 
Interval No Yes Yes Yes 
Ratio No Yes Yes Yes 
Note:  The index of dispersion is a measure of spread for nominal or ordinal variables. With such variables, each case falls into one of a 
number of categories. The index shows the extent to which cases are bunched up in one or a few categories rather than being well 
spread out among the available categories. 
 
See the tip sheet “Different ways to present quantitative evaluation results” for additional information about descriptive statistics. 
 
Inferential statistics 
With inferential statistics, you are trying to reach conclusions that extend beyond the immediate data alone. For 
instance, we use inferential statistics to try to infer from the sample data what the population might think. Or, we 
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use inferential statistics to make judgments of the probability that an observed difference between groups is a 
dependable one or one that might have happened by chance in this study. Thus, we use inferential statistics to 
draw conclusions from our data to more general conditions.   
 
 
Types of evaluation questions you might ask and the statistical method to use 
(T-tests, ANOVA and/or Chi Square) 
 
Evaluation Question Scenario 1:  T-test 
Whenever you wish to compare the average performance between two groups you should consider using the t-
test.  Perhaps your question is: Do the boys participating in the program score differently than the girls 
participating in the program?  The t-test will analyze the scores and let you know if there is a statistically 
significant difference between the scores of the boys and girls. 

Evaluation Question Scenario 2:  Analysis of Variance (ANOVA) 

So you are wondering if you really need to work with the participants for 3 hours a day 2 days a week or if you 
could perhaps change your time with the students to 3 days a week for 1 hour each time.  Perhaps the evaluation 
question is:  Does the dose of the program make a difference to the program outcomes?  In this case is the 6 hour 
program more effective than the 3 hours of program?  If you have the scores for a large enough sample of 
participants in both program situations then you can compare the effectiveness of the dosage by using an 
ANOVA.  

Evaluation Question Scenario 3: Chi-Square 

So you have a group of surveys that ask questions about attitudes toward sexual harassment and you want to 
know if males are more likely than females to support attitudes about sexual harassment.  Evaluation question:  
Do the male students more often hold attitudes that support sexual harassment than the female students in the 
schools we work in? You can use the data from your likert-type scale to develop collapsed categories of attitudes 
about sexual harassment (Pro/Con).  Because you basically have “nominal” data (categories without true values), 
you can look at the data using a chi-square analysis.  The chi-square analysis will tell whether or not the 
proportion of females that support attitudes toward sexual harassment is higher than the males (or vice versa).  
You could also expand this question by using the chi-square to look at differences between male/female and also 
grade level. 

For more information   
One hour video on “the joy of stats” by Hans Rosling 
http://www.gapminder.org/videos/the-joy-of-stats/ 
 
Research Methods Knowledge Base, Web Center for Social Research Methods 
http://www.socialresearchmethods.net/kb/stat_t.php 
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Coding, analyzing, and presenting qualitative results 
 
What is qualitative data?  Words!  Generally, the responses to open-ended questions in your pre/post test 
questionnaires.  It is also collected through individual interviews, focus groups, or reviews of documents or other 
types of written records. 
 
What do I do with it? 
Step 1. Check your data.  Make sure you have everything together that you need to conduct analysis.   
Ask:  Do I have enough resources and responses to analyze the data.  
 
Step 2.  Add ID numbers to each questionnaire, respondent, group or site so you can identify and go back to the 
data later. 
 
Step 3.  Prepare your data for analysis.  You may want to make copies of the data files (either hard copies or 
electronic copies) in case you are going to mark up a document during your analysis (I often use different colored 
highlighters to begin my sorting).  You will also want to identify the source of your data such as by individual case 
number, source or site. 
 
Ask:  Are my questionnaires, interviews or other documents organized so I can go back to the original documents 
to check my work? 
 
Step 4:  Get to know your data.  Take a look at it, read over it and start jotting down your initial impressions on 
what you are learning about the data.  This first review also includes considering the quality of the data.   
 
Step 5:  Start to focus your analysis.  
 
Ask:  How does it make sense to focus all of this data?  Why am I doing the analysis and what questions do I 
want to answer with it? 
 
Basically, what you are going to do is content analysis of the narrative responses.  So you will want to start 
thinking about the best way to organize your data.  If you have text that responds to questions on a survey, then it 
makes sense to start organizing by the survey questions.  Organizing your data around the main questions you 
are trying to answer with your research is another way to start (if you have focus group or other interview data).  
You can also focus your data around topic, time period or event.  Another way to organize your data is around 
case, individual or group.  For instance a “case” may be one school or school district.  An individual may be a first 
time participant in the program.  And one group may be your 8th grade student participants in your “clubs”. 
 
Step 6:  Categorize Information.  Once you get your thoughts together about how you are going to organize your 
data…you will start sorting your data into those “buckets” or themes that seem to emerge through your review of 
the data. 
 
Ask:  What patterns or themes in the data are popping out at me?  Do I see a good example of that theme or 
pattern? 
 
Identify themes or patterns:  Look through the responses for ideas, concepts, behaviors, interactions or terms that 
are used by the respondents. 
 

Tip Sheet 
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Example 1:  Looking for patterns or themes in the data 
Text:  What are some of the ways we can improve 
the program? 

Themes/Patterns 

Do more activities be hands on. Talk more about 
real incidents. 
Talk more about real cases.  Have more people 
come in 
Talk more about sexual harassment because that is 
bigger than alcohol. 
To improve the program they should make it last 
longer. 
Do more activities.  Keep having volunteers. 
Find a way to make it more interactive and by that I 
mean get people that have experienced it first hand.  
Make it longer. 
Do more events with the students in the class.  
More demonstrations to make it seem like we could 
stand it. 
Shorten the lesson on some topics, & involve the 
teens more. 
None because I like it just the way it is. 
 

Activities 

Make it real, have people tell their stories. 

Focus on sexual harassment. 

Make it longer or look at the frequency/duration of 
the topics. 

No changes or no comment 

 

 

 

 
Organize these themes or patterns into coherent categories that summarize the crux of the text/narrative. 
As you read through the data pull out examples (called exemplars) to illustrate the idea, them or meaning of the 
text. 
 
As you review data and start your organizing you may also notice more themes, categories start to emerge.  Jot 
these down and start to include other responses that fit into these categories.   
Start using codes to identify your themes or patterns.  For example, if you have a question what about the 
program was most helpful to you…..you might get responses like:  I liked the sharing with other kids.  You might 
code  this as Sharing or S.  All other responses about sharing or being with friends you would indicate with an S. 
 
Example 2:  Starting my coding schema 

Note:  Possible code abbreviations are designated in the parenthesis. 

 
Step 7.  Identify patterns and connections within and between the categories you have created.  When you are 
organizing your data you will start to see patterns and links both within between the categories.  
 

Question Categories 
What are some of the ways we can improve the 
program? 

Include real life examples of the topics and have 
people who have experienced the topic present 
information on it. (RLE) 12 
Include activities that involve the teens more; make 
the curriculum more engaging (ITM)  18 

None, it’s great the way it is  (NC) 22 Look at the topics and spend more time on those 
that resonate with the students (RWS)  14 
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Ask:  How do the responses, themes, patterns appear to be linked? Is there any thread that runs through 2 or 
more of the themes that could suggest subthemes or linkage between the responses? 
 
Assess the importance of the different themes and then determine if those variations are important to your 
analysis. 
 
Ask:  What are the key similarities and differences in the way your participants are responding…are there 
subtle differences or are they substantial?    
For example, if you have 3 groups of 8th graders and one group of respondents is very positive in their responses 
and the other seems to be mixed in their responses about what they learned.  You may want to tease through 
those different groups to compare between them. You’ll want to write a summary for each of the categories and 
themes that emerge. 
 
Ask:  Do some themes appear to be included in the data more than others?  This question can help you 
identify the relative importance of various data.  After you code all of your themes or categories, you may want to 
actually count the number of times a theme or category comes up.  The count will provide an estimate of the 
importance of this theme to your group of participants. 
 
Example 3:  Looking for connections in the themes 

What you liked most What you liked least Ways to improve the program 
The speakers that had personal 
knowledge and we could relate to 
them 

Lecture format from the teacher 
and the part on laws about 
consent 

Include real life examples of the 
topics and have people who have 
experienced the topic present 
information on it. (RLE) 
 

The drama pieces and hands on 
activities 

Lecture format and stuff on laws 
and school policies blah, blah, 
blah…. 

Include activities that involve the 
teens more; make the curriculum 
more engaging (ITM) 

Information on sexual harassment 
and how to stop it because it 
happens a lot at school 

Not being able to talk about what 
goes on at this school 

Look at the topics and spend 
more time on those that resonate 
with the students (RWS) 

 
Step 8 Interpretation:  Telling a Coherent Story with the Data. 
Use your themes and the connections you find in the data to explain your findings.  Determine, what is really 
important from the information you analyzed; both positive and negative.  You will want to organize your “story” 
around the format you chose at the beginning of your analysis whether that was based on the item number in your 
pre/post questionnaire or by another type of grouping logic. 
 
Ask:  What format makes the most sense for my audience?  You can use various formats for summarizing 
your findings whether in tables, text or diagrams.  Be sure to include exemplars that really capture the essence of 
the themes or patterns from the data. 
 
Step 9:  Peer Review…Have someone check your analysis to validate your findings and interpretation of the 
data.  Your peer reviewer should challenge your findings so you can reflect on them and fine-tune them if needed. 
Ask:  Have I looked at the data from the respondents’ perspective and captured the essence of their ideas in my 
analysis? 
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Step 10:  Write up your report and share with your stakeholders.  Make sure to address limitations and 
alternatives to your interpretation as well as using the data to support the data interpretation and tell the program 
story from the perspective of the participants. 
 
Ask:  Who is my audience and how do I want to package the findings so they resonate with the audience? 
 
Example 4:  Summary of Qualitative Results 
The students that participated in XYZ Workshops on Dating Violence Prevention in general felt the information 
was useful to help them understand dating violence.   The participants especially liked the hands-on activities that 
engaged them in learning about dating violence prevention.  For example, several participants mentioned the 
drama and acting activities were useful and also mentioned having presenters with real life experiences on the 
issues helped the participants understand the impact of dating violence and sexual harassment. 
 
 
Additional resources: http://www.uwex.edu/ces/pdande/resources/pdf/Tipsheet20.pdf 
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Part 3.  
Presenting & Using Evaluation 
Findings 
Ohio Primary Prevention of Intimate Partner Violence & Sexual Violence 
Empowerment Evaluation Toolkit 
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Presenting Evaluation Results: Creating an Evaluation Report 
 
Why write an evaluation report? 
Evaluation reports can serve many purposes.  First, they provide a way to document the successes and 
challenges of a project in a cohesive way that can be shared with stakeholders.  Second, reviewing an evaluation 
report is a great way to begin a Continuous Quality Improvement (CQI) process.  Finally, evaluation reports can 
be critical for sustainability because they can help to demonstrate effectiveness to current and potential funders 
and other supportive stakeholders.  
 
Different formats for different purposes 
Before preparing an evaluation report, think about how the report will be used and who will read it.  If you have 
several different purposes and audiences you may need to prepare separate versions of reports.  Examples of 
evaluation report formats include: 
 Comprehensive evaluation report: covers a year or longer period of time; includes all activities evaluated within 

a comprehensive prevention strategy; provides detailed description of evaluation methods, results, and 
recommendations; typically 20 pages or longer 

 Executive summary of a comprehensive report: Short version of the comprehensive report that presents the 
key findings in a concise manner; typically 1-4 pages long 

 Activity-specific report: brief report that presents the results of an evaluation of one activity 
 Report generated from an online survey service, such as Survey Monkey: displays all survey results but does 

not include program description, methods, or recommendations 
 “Empowerment Scrapbook” report: eclectic compilation of evaluation reports that may have been generated by 

different sources (such as results of a post-training survey provided by the trainer’s organization, online survey 
reports, reports prepared by an evaluation consultant, and actual outcomes inserted into a logic model) 

 PowerPoint presentation: Slides presenting key findings; good format for presenting charts and graphs 
 Dashboard report: Brief, visually appealing report on key outputs and outcomes 
 Press release: Brief summary of key “take-home” points or “headlines” followed by short description of how the 

data were collected and where to go for additional information about the program and evaluation results 
 
Getting Started 
Once you have collected lots of data, it can seem overwhelming to begin to make sense of it.  Before getting lost 
in a forest of data, look to the following guideposts to see if they can provide you with some structure for your 
evaluation report: 
 Logic model and ABCDE outcome statements (What outputs and outcomes do you need to report on?) 
 Evaluation plan (What evaluation questions do you need to answer?) 
 Funder requirements for evaluation reporting (Is there specific content or a particular format you need to use to 

meet funder evaluation requirements?) 
 Examples of evaluation reports from other organizations (What aspects of these reports would you like to 

replicate or avoid? What was helpful or not helpful about the way they presented results?) 
 
The tip sheets, templates, and examples in this section provide ideas for how to organize, present, and use your 
results.

Overview 
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Key elements of an evaluation report 
The following sections are typically included in a formal evaluation report.  Items marked with an asterisks (*) are 
core elements that should be included in any evaluation report, while the other items may only be necessary for 
certain audiences.  
 
 *Title, author/organization, and date of report 

 Let the reader know what the program/organization is and when the evaluation was conducted. 
 Identify if the evaluation was conducted by an outside evaluator, or by program staff. 

 
 *Page numbers 

 Always put page numbers on your documents. 
 
 Table of contents 

 Give the reader an overview of the topics addressed. 
 Make it easier to refer to specific sections. 
 In Microsoft Word, click Insert > Reference > Index and Tables. 

 
 Acknowledgements 

 Say “thank you” to everyone who made the evaluation research possible, including participants, school 
staff and other “program hosts,” volunteers, staff, funders, etc. 

 
 Executive summary 

 Most people will only read the short version, so summaries are very important. 
 Include a brief description of the program and the evaluation methods, and then present the key findings 

and recommendations in dot points or short paragraphs. 
 Summaries should typically be 1-2 pages long.  For long evaluation reports (20+ pages), the “rule of 

thumb” is 1 page of summary (maximum) for each 10 pages of report (e.g., a 60-page report could have a 
6-page summary). 

 
 Program description 

 Describe the setting, audience/participant groups, activities, and dose (number of sessions). 
 If an evidence-based program or model was used, identify it and say something about fidelity and local 

adaptations. 
 Level of detail should fit with what the audience needs.  If the evaluation report audience is already very 

familiar with the program, less description is needed. 
 
 *Methods (also referred to as “Methodology,” “Research Design,” or “Evaluation Plan”) 

 Describe the What, How, When, and Who of the evaluation (refer to the evaluation planning guidance in 
Part 1 of this toolkit). 

 Components of a Methods section: 
What 
o Purpose of the evaluation, evaluation/research questions (identify process evaluation and outcome 

evaluation questions), and/or the desired outcomes being assessed (desired outcomes can be included 
in the Program Description section or the Methods section) 

 
 

Checklist 
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How 
o *Evaluation method(s) used (survey, focus group, key-informant interview, observations, records, 

clinical assessment, etc.) 
o *Data collection method (self-administered, face-to-face interview, phone, mail, online, etc.) 
o *Instrument name and source (homegrown, external, or mixed) 
o Topics or indicators covered by the instrument(s) 
o Definitions of measurement terms, if needed 
o Specify if the evaluation method was anonymous or not 
o *Describe any consent process that was used (e.g., active or passive parental consent) 
o Payment (sometimes called “remuneration”) or incentives given to evaluation participants 
o Describe statistical analysis, if done 
 
When 
o *When the data were collected (time period or dates) 
o *Timing relative to program participation/evaluation design (post-program only, retrospective post, pre 

and post, pre/post with follow-up) 
 
Who 
o *Sampling method (census, purposive, convenience, random, cluster; see Sampling Methods 

Commonly Used in Program Evaluation Tip Sheet in Part 1 of this toolkit for descriptions) 
o *Total number of program participants AND total number of respondents/participants for each 

evaluation method: What percent of program participants completed the evaluation tool(s)?  (also 
referred to as the Response Rate) 

o Fully describe any comparison groups that were used (how they were selected, similarities and 
differences with treatment group) 

 
 *Participant/respondent characteristics 

 Describe the basic demographic characteristics of those who participated in the evaluation methods 
(gender, age, grade level, site/setting where participated, etc.). 

 This information is sometimes presented in the Methods section, or in the Results section, or as a stand-
alone section. 

 
 *Results (also referred to as “Findings”) 

 The heart of the evaluation report, this will likely be the longest section. 
 Use headers and sub-headers to break up the results section by topics, method types, or program 

components. 
 Present basic frequencies first (e.g., numbers and percents for each response category), and then 

present cross-tabulations or other additional analysis if available. 
 Use a combination of tables and narrative.  Charts and graphs can help to highlight key points, or to 

visually display trends or other phenomena that are easier to comprehend in a visual format. 
 Stick to the facts and wait until the Discussion and/or Conclusions sections to begin interpreting or 

contextualizing results.  The tone of a Results section should be cool and objective. 
 
 Discussion 

 An optional section that synthesizes results and may make connections to other sources of data, such as 
evaluation results from previous years. 
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 Limitations of the evaluation research 

 All research has limitations and it is important to acknowledge them and to identify possible ways these 
limitations may have biased the results. 

 Examples of common limitations are: small sample sizes; low generalizability of results due to non-
probability sampling methods, such as convenience or purposive sampling (in other words, the people 
who filled out the survey may not be typical of program participants in general because of the way they 
were invited to do the survey, which means the results cannot be generalized to the broader population); 
missing components of the evaluation in current report; low response rate; data collection problems; flaws 
in an instrument. 

 This information could be presented as its own section, or as part of the methods or discussion sections. 
 
 *Conclusions (also referred to as “Key Findings,” or “Lessons Learned”) 

 Give the reader the “take-home points.” 
 Briefly list the main findings of the evaluation in bullet points or concise paragraphs with sub-headers. 
 Refer back to your evaluation questions, ABCDE outcome statements, and/or logic model to help frame 

the conclusions. 
 
 *Program recommendations/policy implications, or suggestions for improvement 

 Very important section!  This is the reason for doing the evaluation. 
 Let key findings drive the recommendations and avoid making recommendations that are clearly beyond 

the scope of the evaluation results. 
 Recommendations can include specific strategies for improving programs/services, and general 

recommendations about issues that need to be explored further. 
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Different ways to present quantitative evaluation results 
 
“Quantitative” data is represented by numbers.  Numbers can be reported in many different ways, for example: 
 Number (such as, “35 teachers attended”) 
 Percent (such as, “60% of survey respondents were female”) 
 Average, also called “mean” (such as, “youth reported an average of 9.3 hours of ‘screen time’ per week”) 
 
Most program evaluation reporting involves basic “descriptive statistics”—meaning numbers that simply 
summarize or describe a data set.  There are several different types of descriptive statistics that are commonly 
used in basic program evaluation: 
Characteristic Type of Descriptive Statistic Example 

Frequency as a Raw Number: the 
number of times a response is 
represented in the data set for a specific 
variable or item 

35 out of 60 participants reported that 
they “strongly agreed” 

Frequency as a Percent: the percent of 
times a response is represented in the 
data set (numerator= the response you 
are interested in; denominator= total 
number of respondents who completed 
the item) 

58% of participants reported that they 
“strongly agreed” (35 participants 
“strongly agreed” out of the 60 
participants who filled out an answer for 
this item) 

Basic summary 

Cross-tabulation (“break-outs”): reporting 
frequencies broken out by categories, 
such as gender, age groups, schools, or 
zip codes 

67% of females “strongly agreed,” 
compared to 51% of males 

Mean: the average value in a data set 
(the sum of all values divided by the 
number of values) 

Youth reported an average of 9.3 hours 
of “screen time” per week. 

Median: the mid-point in a data set; half 
of values in the data set are lower than 
the median and half are higher than the 
median 

The median annual household income in 
the community was $32,000. 

Central tendency 
(identifies the most 
common result) 

Mode: the value that occurs most 
frequently in a data set 

The mode age was 17 years. 

Range: the lowest and highest numbers 
in a data set 

Participants’ ages ranged from 13 to 18. Dispersion (shows how 
spread out the results are 
and how much variation 
there is in the responses) 

Standard deviation (“SD”): indicates how 
the responses “spread out” around the 
mean; a low standard deviation indicates 
that most of the data points are clustered 
close to the mean; a high standard 
deviation indicates that the data points 
are spread out (dispersed more widely 
from the mean) 

The average rating on the five-point 
scale was 4.5, with a standard deviation 
of 0.5. 

	  

Tip Sheet 
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Characteristic Type of Descriptive Statistic Example 

Percentage-point change for a group  There was an increase of 30 percentage 
points in the proportion of MOST Club 
participants who reported they were 
“somewhat” or “very” confident in their 
ability to confront a friend who was 
saying harmful things about women and 
girls. 

Percent change for a group (change 
rate) 

There was a 20% increase in the 
proportion of MOST Club participants… 

Change from one time 
period to another*  

Individual-level change 85% of Incredible Years Dinosaur School 
participants demonstrated an 
improvement of 5 or more points in their 
Self-Control Score at the post-program 
assessment compared to the baseline. 

*see Percentage-Point Change and Percent Change Tip Sheet in Part 1 of this toolkit. 
 
Which kind of descriptive statistics should you present in your evaluation report? 
The answer to this question should be guided by the following considerations: 
 Refer to your evaluation questions and your ABCDE outcome statements for guidance on how you need to 

frame your results.  For example, if you have an ABCDE outcome statement that refers to a percent change 
from the pre-test to the post-test for a group of participants, then you will need to present your results in a 
percent-change format. 

 Think about the level of detail that your report’s audience will need.  If you will be presenting your report to a 
group of school administrators, for example, it might be important to present cross-tabulations by grade level 
or school building. 

 Consider the limitations of your data analysis tools.  In Excel, for example, it is very easy to calculate means 
and medians, while it is more time-consuming to calculate frequency percents.  In SurveyMonkey, some 
account types include a cross-tabulation feature, while the “Basic” account does not. 

 Treat “discrete” and “continuous” variables differently. Continuous variables have data that can flow gradually 
along a scale.  For example, hours of screen time per week could vary from 1.0 hour to 2.5 hours to 9.7 hours, 
or, a child’s score on a developmental assessment could range from 20.0 to 35.5 to 52.0.  “Discrete” variables, 
on the other hand, have data in finite “chunks.”  For example, true/false or multiple-choice style survey 
questions about knowledge are discrete variables.  Discrete variables are typically more common in IPV/SV 
prevention program evaluation. 

o Means, medians, and modes should be used for continuous variables, not for discrete variables. 
o Continuous variable data often needs to be organized into categories before it can be displayed 

in user-friendly frequencies or cross-tabulations.  For example, categorizing children’s ages (a 
continuous variable) into age-group categories (such as, 0-5 year-olds, 6-12 year-olds, and 13-
17-year olds) will provide data that is easier to read in a concise table format. 

 
Collapsed categories 
In order to make quantitative results easier to display and read, it is sometimes helpful to “collapse” several small 
categories into a few larger categories.  This is particularly helpful for continuous data (such as the age group 
example above) or for survey items with four or more response options.  For example, data from a five-point scale 
(not effective, somewhat effective, moderately effective, very effective, extremely effective) could be collapsed into 
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three categories: “not effective,” “somewhat or moderately effective,” and “very or extremely effective.”  This would 
provide most stakeholders with sufficient information, and would be easier to read in a table or graph. 
 
Present results for the group, not for individuals 
The purpose of an evaluation report is to show the results for the group overall, not to present specific results for 
each participant.  For example, if you had 250 students complete pre and post-test surveys about a teen dating 
violence prevention program, do not simply list the results for each student.  That would be cumbersome for the 
reader and would not help to answer the overall evaluation questions.  Instead, present the aggregate results—
meaning the results for the group overall, such as the percent of students who demonstrated positive bystander 
skills at the end of a program.  Plus, always remember to protect the confidentiality of participants; never include 
the names of participants in an evaluation report (unless it is in the acknowledgements section). 
 
Narrative, tables, charts, or graphs? 
While it is helpful to have some narrative to describe evaluation methods and to highlight key findings and 
recommendations, numbers can sometimes be “lost” in a narrative format.  Tables, charts, and graphs provide a 
visually appealing way to present quantitative results that will catch the readers’ attention and will be easier to 
process.  A strong evaluation report typically includes a balance of narrative that provides context, tables that 
present detailed results, and a few charts and/or graphs that highlight key findings or help to illustrate more 
complex data.  The following table presents some considerations for using tables, charts, and graphs. 
 
Type of data 
display 

When to use Potential pit-falls 

Table When displaying lots of detailed data with many 
categories or response options; Easy to create 
in Word or Excel 

Tables with multiple columns can be difficult 
to read; Complex tables do not work well in 
PowerPoint 

Bar chart Good for group comparisons, such as pre-test 
vs. post-test, or School A vs. School B. vs. 
School C; Easy to create in Excel or 
PowerPoint 

May need to collapse categories or could be 
too confusing, especially if you can only print 
in black and white 

Line graph Useful for showing trends over time, such as 
three or more years of data; Easy to create in 
Excel or PowerPoint 

Too many data lines can be confusing, 
especially if you can only print in black and 
white 

Pie chart Shows percentage of a whole; Data must equal 
100%; Easy to create in Excel or PowerPoint 

Won’t work for “choose all that apply” items 
(must equal 100%); Too many “slices” in the 
pie can be confusing 

Box Plots, Dot 
Plots, Scatter 
Plots, 
Trellis/Lattice 
Graphs 

For more information about these alternative forms of graphical display of data, go to: 
http://assets.en.oreilly.com/1/event/55/Communicating%20Data%20Clearly%20Presentation.pdf 
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How to create accurate and user-friendly tables, charts, and graphs 
 
Tools for creating charts and graphs 
There are many different types of software you can use to create charts and graphs.  The table below lists a few 
of the tools most commonly used in local evaluation work. 
Program Advantages Disadvantages 
Microsoft Excel  Convenient if your data are already in 

an Excel spreadsheet 
 Readily available (included in 

MicrosoftOffice; older versions work 
fine) 

 Offers many options for different types 
of graphs (bar, line, pie, etc.) and 
visual elements (colors, line weight, 
data labels, font, etc.) 

 Graphs can be pasted into Word 
documents or PowerPoint 
presentations 

 Some default options create cluttered 
graphics  

 Requires moderate level of skill and 
experience to use effectively 

 Graphs are “frozen” once they are 
pasted into Word (must go back into 
Excel to revise them) 

Microsoft PowerPoint  Can create graphs directly in a 
presentation (allows you to enter data 
into a spreadsheet), or can insert 
graphs from Excel 

 If created directly in PowerPoint, the 
size, scale, colors, and fonts can be 
easily integrated into the presentation 
for a consistent look 

 Some default options create cluttered 
graphics  

 Requires moderate level of skill and 
experience to use effectively 

SurveyMonkey*  Visually appealing (clean, uncluttered) 
 Easy to create 

 Less flexibility and control over visual 
elements and content (compared to 
Excel) 

 “Create Chart” and “Summary Report” 
features generate graphs in PDF, 
making it difficult to integrate into a 
Word document or PowerPoint 
presentation 

*SurveyMonkey allows you to create graphs in three different ways in the Analyze Data tab: 1) Create stand-alone graphs in “View 
Summary > Create Graph;”  2) Bar graphs are included in “Download Responses> Summary Report> PDF;” and, 3) Excel graphs are 
included in Excel downloads in “Download Responses> Summary Report> Excel” 
 
When it comes to charts and graphs, less is more 
 Put detailed results in tables and use charts and graphs to emphasize key findings or to present results that 

are easier to understand in a visual format 
 Charts and graphs should be as simple and clean as possible in terms of visual style and content.   
 Remove clutter (any unnecessary visual elements)  
 Collapse categories and/or categorize continuous data to avoid overloading the graphic with too many 

elements 
 Use color to clarify, not to be “splashy” 

Tip Sheet 
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o Use different colors to highlight important conceptual differences that tie directly to your 
evaluation questions or ABCDE outcome statements (such as, orange= pre-program, green= 
post-program) 

o Use consistent colors throughout a series of graphs (such as, blue= School A, green= School B—
throughout the report or presentation) 

 If you cannot use color, use varying shades of black/gray and avoid using several different patterns 
 
Tips for cleaning up the clutter in Excel graphics 
Many of the default options in Excel lead to cluttered, difficult-to-read graphics.  Here are some ways to “turn off” 
or change these options: 
 Get rid of the gray background (double-click on background, select “none” buttons for border and area) 
 Get rid of grid lines if using data labels (double-click on lines, select “custom” and make the lines white so they 

don’t show up), or de-emphasize grid lines with light weight and light colors 
 Get rid of bar borders (double-click on bars, select “none” for border) 
 Delete legends if they unnecessarily duplicate in the axis labels or data labels 
 Round numbers up (too many decimal points clutter the graphic) 
 All bar graphs should have a zero baseline 
 Do not use 3-D 
 Increase font size from 10-point to 12 or 14-point if you will be pasting the graphic into Word or PowerPoint 
Note: Some of the tips above are from the training session How to Avoid Graphical Mistakes by Naomi B. Robbins 
(www.nbr-graphs.com/index.html). 
 
Labels and Legends: Tell the reader what they are looking at 
Providing clear titles and labels in your tables and graphs will help to make it easier for the reader to understand 
your data, and will have the added benefit of documenting what was included in your analysis so that you or 
another staff person can replicate the analysis in the future. 
 
In order to tell the reader what they need to know about your data, all tables, charts, and graphs should include 
the following information: 
 A title that briefly describes the data 
 The sample size or the number of respondents or participants included in the data (for example, “n=132”) 
 Dates the data were collected (for example, “Surveys collected throughout the 2011-12 school year”) 
 Labels that identify the type of descriptive statistic that is being displayed (number, percent, mean, etc.) and 

the “unit of measure” (such as, “percent of active participants,” or “number of school districts,” or “average 
hours of screen time,” or “annual amount of dollars raised.” 

 Provide the data sources if the table/graph will be in a document with results from more than one source (for 
example, “Source: 2011 Media Literacy Pre/Post Test Survey”) 
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Online Survey Report “Monkey Jacket” Template 
 
Cover Page 
Report Title: 
Report Date: 
Report prepared by: [name and organization] 
 
Acknowledgements 
Say “thank you” to those who helped with the evaluation, including participants. 
 
Background and purpose  
Brief description of the activity being evaluated: [setting, population, curriculum, etc.] 
 
The purpose of this survey was to…  
 
If survey is part of an outcome evaluation, list the desired outcomes of the activity.  Use the ABCDE format if 
possible.  This template can also be used for process evaluation results. 
 
Methods 
Survey instrument [name of instrument; specify if it came from an external source (such as an EBP 

curriculum) or if you developed it, or if it was a modification/hybrid from another 
instrument] 

Timing [post-program, retrospective pre-then-post, pre and post, or pre/post with 
additional follow-up] 

Comparison group Optional: [describe, if available] (delete if not available) 
Sampling [describe how respondents were selected: all participants invited, purposive 

sampling, convenience sampling, random or stratified random sampling, or 
cluster or stratified cluster sampling] 

Data collection [list method: paper-and-pencil self-administered in person or by mail, online self-
administered, interview, or observation, etc.] 

 
Description of survey respondents 
Time period [school year, fiscal year, quarter, etc.] 
Total number of 
participants 

[total number of participants during the above time period] 

Number of participants 
eligible to complete the 
survey or invited to 
complete the survey 

Optional: [If only a sub-set of participants were involved in this portion of the 
evaluation, or if sampling was used, provide the number of participants who 
were invited to complete the survey.] (delete if not applicable) 

Number of completed 
surveys 

[number of completed surveys; report pre and post-test numbers separately; this 
will allow you to calculate the “response rate”] 

Respondent 
characteristics 

[list any basic demographics of respondents here that are not included in the 
attached online survey report; examples include school/hosting organization, 
grade level, gender, zip code, etc.]  

 
Results 
The results of the survey are presented in the attached online survey summary report. 

Template 
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[insert online survey report here] 
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Optional: Open-Ended Responses Page 
 
Results of Open-Ended Survey Items 
Open-ended responses have been coded and are presented below. 
 
Table 1. [Open-ended question #1] (n=x, number of respondents who wrote in anything for this question) 
Category Number of Respondents  
  
  
  
[insert additional rows as needed]  
 
 
Table 2. [Open-ended question #2] (n=x, number of respondents who wrote in anything for this question) 
Category Number of Respondents  
  
  
  
[insert additional rows as needed]  
 
Add additional tables as needed 
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Back page 
 
Conclusions (or “Key Findings”) 
 
If using ABCDE outcome statements….. 
 
Desired Outcome (ABCDE 
statement) 

Actual Outcome (survey result) Desired Outcome Met or Not 
Met 

[list each ABCDE statement] [survey result: X%] [met or not met] 
   
   
   
 
Positive findings: 

 List 
 List 
 List 

 
Negative or unclear findings: 

 List 
 List 
 List 

 
 
Optional: Recommendations for program improvement and issues to explore/ CQI follow-up steps 

 List any lessons learned about aspects of the program that should be changed or maintained based on the 
analysis/review of the results, and/or 

 List any issues that require further exploration based on the analysis/review of the results, and/or 
 List any specific CQI steps that will be taken as a result of evaluation results 
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Instructions for using the Online Survey Report “Monkey Jacket” 
The purpose of the Online Survey Report “Monkey Jacket” is to provide a format for quickly transforming a 
standard online survey report into an evaluation results report.  Online survey reports, such as downloading a 
“Summary Report” as a PDF in Survey Monkey, provide user-friendly data reports.  However, these online 
summary reports do not include important background information that is critical to any evaluation report, such as 
the evaluation methods or program description.  It can also be time-consuming to transfer the results from the 
PDF or Excel download format into a usable evaluation report in a Word document.  
 
 Step 1: Enter data into online survey program (manual data entry of paper surveys filled out by respondents, or 

surveys filled out online by respondents) 
 Step 2: Download the survey results (in Survey Monkey: go to the “Analyze Results” tab, click the “Download 

Responses” button, and select “Summary Report” and “PDF”) 
 Step 3: Print out the PDF report and/or save it on your computer 
 Step 4: Fill out the cover page of the report jacket template 
 Step 5: If the survey included open-ended questions, code the responses so that you can provide a summary of 

the results.  You can do this online with the Survey Monkey Text Analysis feature (available with Gold account 
level or higher), or download the open-ended responses to code manually (in Survey Monkey: go to “Analyze 
Results” tab, click “View Summary” button, select page(s) with the open-ended item(s), click “Download,” select 
“Excel” and “Include open-ended responses,” click “Export,” and open Excel file to view responses) 

 Step 6: Type the categories and the total number of responses for each category into the tables on page 3 of 
the Monkey Jacket template. 

 Step 7: Fill out the back page of the Monkey Jacket template. 
 Step 8: Insert the online survey report PDF after the cover page, and put the open-ended results and the back 

page after the PDF (if you have Adobe Acrobat software, you can save the report jacket pages as PDFs and 
then combine all the documents into one PDF file) 

 
How long does it take to do this? 
The following time estimates are based on actual experience with a 2-page instrument with two open-ended 
questions, nine closed-ended items, and 64 completed surveys.  Data were coded and manually entered into 
Survey Monkey by a volunteer (college student with limited previous coding and data entry experience). 
Task Number of Hours or Minutes 
Set up survey in Survey Monkey 30 minutes 
Manual coding: two items (progress on retrospective pre-then-
post and “grading” correct responses on one short-answer item) 

60 minutes 

Coding, entering, and tallying responses to one open-ended item 
(suggestions for improvement) 

120 minutes 

Enter data (n=64) 45 minutes 
Subtotal: Data processing time 4 hours & 15 minutes 

Download summary report 3 minutes 
Fill out cover page of Monkey Jacket 22 minutes 
Fill out back page of Monkey Jacket 45 minutes 
Fill out open-ended response tables 15 minutes	  

Subtotal: Report preparation time 1 hour & 25 minutes	  
Total time to produce evaluation report 5 hours & 40 minutes*	  

*The amount of time needed to process survey data will vary widely depending on the length and complexity of the survey, the number of 
surveys to be entered, and the number of items requiring coding or grading. 

Tip Sheet 



   

www.odvn.org  Ohio Empowerment Evaluation Toolkit, 2011 
	  

149	  

 
 

 
Online Survey Report “Monkey Jacket” Example 
 
2009-10 “Flirting or Hurting?” Post-Test Survey Results 
April 2010 
 
Background and purpose  
The purpose of the “Flirting or Hurting?” program is to prevent student-on-student sexual harassment in schools.  
The facilitator used a video and group discussions to help students learn to define, indentify, and respond to 
sexual harassment.  During the 2009-2010 school year, The Knox County DELTA Project implemented the 
program at Danville Middle School and Centerburg Middle School.  Each group of young people participated in 
two sessions that lasted approximately 45 minutes each. 
 
The program was evaluated using a post-test survey.  The purpose of this survey was to obtain student 
suggestions for improving the program, and to assess the effectiveness the program in increasing student 
awareness, knowledge, skills, and behavioral intentions.  More specifically, the program aims to increase student: 
 Awareness that sexual harassment is a problem for middle and high school students 
 Awareness that sexual harassment is harmful 
 Knowledge of the definition of what is considered sexual harassment 
 Knowledge, skill, and intention for how to respond if they are sexually harassed 
 Knowledge, skill, and intention to intervene if they witness sexual harassment 
 
See back page for ABCDE outcome statements. 
 
Methods 
Survey instrument “Flirting or Hurting?” Post-Program Survey (locally-developed instrument) 
Timing Post-program with some retrospective pre-then-post items 
Sampling All participants were invited to complete the survey after the program was 

completed 
Data collection Paper-and-pencil self-administered in classroom setting 
 
Description of survey respondents 
Time period 2009-2010 school year 
Total number of 
participants 

183 

Number of participants 
eligible to complete the 
survey or invited to 
complete the survey 

There were 92 students in the March 2010 group that was surveyed.  The 
program was also presented in December 2009 and January 2010, but the post-
program survey was not used at that time. 

Number of completed 
surveys 

64 (70% response rate) 

 
Results 
The results of the survey are presented in the attached online survey summary report. 

Example 
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[insert online survey report here] 
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Results of Open-Ended Survey Question 
Open-ended responses have been coded and are presented below. 
 
Table 1. “What suggestions do you have for improving this program?” (n=63) 
Category Number of 

Respondents 
Make it more fun/entertaining: more interactive, demonstrations, play acting 8 
Other: “to have people watch out for it;” “not to laugh at a person being harassed;” 
“you should ignore it;” “Stop sexual harassment!;” “let the teacher know what is going 
on;”  

6 

Content changes/expansions: “tell what to do when a boy harasses another boy;” 
explain/give examples of different degrees of sexual harassment; give more ways of 
taking direct action against the harasser; make program longer; “don’t say ‘partner’” 

6 

Appropriateness of audience: survey students to determine number who have 
been sexually harassed; open program to younger students; remember there are 
students there who have not experienced sexual harassment and this might be 
awkward for them; teach larger audience, such as at an assembly 

4 

Get a newer video 2 
None, don’t know, or no answer given 38 
Note: Responses listed in this table are paraphrases, unless marked by quotes. 
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Key Findings: Progress Toward Desired Outcomes 
 
Desired Outcome (ABCDE statement) Actual Outcome 

(survey result) 
Desired 
Outcome Met or 
Not Met 

1a. By the end of the session, at least 80% of students will “agree” or 
“strongly agree” that sexual harassment can interfere with education. 

95% Met 

1b. 10% or less of students will report that sexual harassment “never” 
happens at their school… 

3% Met 

2a. At least 60% of students will report increased understanding that 
harassment can be harmful (any improvement from “before” to “after”)… 

39% had improvement 
(Note: 59% strongly 
agreed and 27% agreed at 
baseline) 

Not met (high 
baseline) 

3a. At least 80% will select one of the top two desired responses 
(statements about what is considered harassment)… 

Short skirt: 78% 
Bathroom wall: 92% 
Just joking: 89% 

Not met 
Met 
Met 

4a. At least 75% of students will be able to list two or more appropriate 
things they could do if they were being harassed… 

86% Met 

4b. At least 60% of students will report increased ability to respond to 
sexual harassment (any improvement from “before” to “after”)… 

62% had improvement Met 

5a. At least 80% of students will report that they would “tell an adult” and 
at least 70% will “tell the harasser to stop” if they saw a student sexually 
harassing another student… 

Tell an adult: 56% 
Tell harasser to stop: 63% 

Not met 
Not met 

5b. At least 60% of students will report increased intention to intervene if 
they witness harassment (any improvement from “before” to “after”)… 

69% had improvement Met 

 
Positive findings: 
 Most desired outcomes were met (7 out of 11 were met). 
 By the end of the program, almost all students said they definitely understood what sexual harassment was and 

understood how harmful it can be. 
 All students were able to list at least one thing they could do if someone was sexually harassing them. 
 
Negative or unclear findings: 
 Results regarding student intention and willingness to intervene if they witness sexual harassment were not as 

strong as results regarding awareness and knowledge.  Only 56% of students said they would “tell an adult” if 
they saw a fellow student being harassed, while 63% would tell the harasser to stop. 

 22% of students were “not sure” or agreed with the statement: “If a girl wears a short skirt or tight jeans, she is 
asking to be sexually harassed.” 

 
Recommendations: 
 The primary recommendation from students was to make the program more fun and entertaining.  More 

“hands-on” and interactive teaching methods may be helpful. 
 Students may need more help to learn bystander intervention skills, and to understand how to avoid “victim 

blaming” (e.g., a girl wearing a short skirt is “asking to be sexually harassed”). 
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Telling the Story of a Comprehensive Prevention Strategy and Community Saturation 
	  
Purpose 
Some of the most important characteristics of effective intimate partner violence and sexual violence prevention 
strategies are: 
 Comprehensive: implementing multiple components in various settings at all levels of the social ecology or 

across the Spectrum of Prevention 
 Sufficient dosage: community members are exposed to enough programming to have a potential impact; 

activities “saturate rather than sprinkle” 
 Appropriately timed: activities are developmentally appropriate and the strategy includes a continuum of 

activities for different age groups 
 
An evaluation report that focuses on results for each separate activity, however, may fail to describe the “big 
picture” of the overall strategy.  A “saturation matrix” is a template for visually displaying how different activities fit 
together to make a comprehensive strategy.  Since many IPV and SV programs implement activities within 
multiple school districts (or school buildings), the saturation matrix is also a way to display the program’s reach 
into different schools and to describe the developmental progression of activities across the grade levels.  In 
addition to providing a way to highlight the comprehensive nature of a project, a saturation matrix can also be 
used to quickly assess areas where dose, reach, or comprehensiveness is lacking. 
 
The saturation matrix can also be used as a “dashboard” report for presenting actual outputs for a specific time 
period by inserting the number of participants for each activity. 
 
Template 
The Comprehensive Prevention Saturation Matrix template and example are just starting places for telling your 
story.  The example provided here is from a county-level IPV/SV prevention project with a focus on implementing 
a range of activities in all the school districts in their rural county.  School districts are therefore used for the 
columns.  However, other entities and community settings could be represented by the columns, such as school 
buildings within a large district, neighborhoods, faith communities, population groups, or levels of the social 
ecology or spectrum of prevention.   
 

Tip Sheet 
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Comprehensive Prevention Saturation Matrix (school district version) 
	  
 School District A School District B School District C School District D School District E 
Elementary [insert # participants for 

each activity at each 
grade level in each 
district;* color-code by 
activity] 

    

Middle School  
 

    

High School  
 

    

Community-Wide [insert # of participants or other outputs for each activity delivered at the community or societal level] 
 

*Insert rows as needed if you have more than one activity at each grade level 
 
Activity Description Actual Outputs 
Activity A [insert brief description that includes typical dose] [report actual outputs, such as the total number of 

participants]  
Activity B   
Activity C   
Activity D   
Activity E   
 
To insert color in a cell or change colors in Microsoft Word: Select the cell> Click “Format” from menu bar> Select “Borders and Shading” from drop-down 
menu> Click “Shading” button> Select fill color 
 

Template 



   

www.odvn.org  Ohio Empowerment Evaluation Toolkit, 2011 
	  

155	  

 
Example County DELTA Project 2010-11 School Year Activities (FY 2011) 
Building a continuum of comprehensive support for healthy relationships and violence prevention throughout our county 
	  
	   School District A School District B School District C School District D School District E 
Elementary 27 teachers trained 

520 students 
20 teachers trained 
400 students 

 26 teachers trained 
581 students 

 

? 59 students  200 students 863 students 
150 students 59 students  200 students 863 students 
150 students     

Middle School 

150 students 32 students  200 students  
  84 students   
 200 students 200 students 250 students  

High School 

  73 students   
Teen Advisory Council (TAC) 
Domestic Violence Awareness Month Vigil, Teen Dating Violence Awareness and Prevention Week, Sexual Assault Awareness Month 

Community-
Wide 

Technical assistance on school bullying and harassment policies 
	  
Activity Description Actual Total Outputs 
Second Step  Program delivered throughout the school year by classroom teachers to build 

children’s empathy, emotion management, and problem-solving skills 
73 teachers trained 
1,501 students in SS classrooms, grades K-6 

Digital Line One-day workshop about cyber-abuse developed and implemented by the Teen 
Advisory Council (TAC) 

1,122 students, grades 6-8 

Flirting or 
Hurting 

Two-day workshop on sexual harassment prevention 1,272 students, grades 6-9 

Safe Dates Four-day series designed to promote healthy relationships and prevent teen dating 
violence and sexual abuse 

455 students, grades 8-9  

Media 
Literacy 

Five-day series that helps youth to gain critical thinking skills when interacting with 
media, focusing on gender and violence. 

455 students, grades 10-11 

Teen Advisory 
Council (TAC) 

Group of high school student peer leaders who meet twice a month for education, skill 
building, and activism 

10 core members; met 16 times during the school year 

Community 
Events 

Annual events designed to raise awareness motivate action (Take Back the Night, 
Domestic Violence Awareness Week, Teen Dating Violence Awareness Week); 
newspaper articles; radio appearances 

Event attendees: TBTN=40, DVAM=50, TDVA=20 
4 newspaper articles 
2 radio interviews 

Coalitions and 
Policy Change 

Technical assistance on bullying and sexual harassment policies in schools 
Participation in county-wide Youth Wellness Coalition and statewide SV coalition 

Technical assistance provided to two school districts 
 

Example 
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Example County DELTA Project 2010-11 School Year Activities (FY 2011) Using Spectrum of Prevention* Framework 
 Community-Wide Youth & Young Adults  Faith Community 
Changing 
Organizational 
Practices 

Promedica Health System now includes “Healthy 
Relationships in Pregnancy” information for all 
expectant couples; 6,000 couples reached 
 

 Provided technical assistance to school 
districts on HB19 requirements and resources; 
Distributed Teen Dating Violence Prevention 
Curriculum Guide to all Lucas County  Jr. and 
Sr. High Schools 

 Successfully lobbied to get two items about 
IPV added to Lucas Co. Youth Needs Survey 

 
 

Fostering 
Coalitions & 
Networks 

 DELTA participation in several community 
coalitions: Lucas County Domestic Violence 
Task Force, Sexual Assault Response Team, 
Lucas County Fatality Review Board, 
Neighborhood Housing Association Advisory 
Board, Crime Reduction Committee 

 Technical Assistance to: Whitmer Consumer 
Science Advisory Board, Teen Pep, 
Neighborhood Health Association, Adolescent 
Health Committee, Toledo School for the Arts 

 DELTA merged with Partnerships for 
Successful Youth 

 DELTA participation in several other youth-
related coalitions: Lucas Co. FCFC, 
Strengthening Families Initiative, North Coast 
Fatherhood Collaborative, Coalition for Youth 
Enrichment, Teen Pep Advisory Board, 
Adolescent Health Committee, Child Abuse 
Task Force, Early Childhood Coordinating 
Committee, Children’s Trust Fund 

 Developed DELTA Faith-Based Coalition: 12 
members 

 Recruited 6 new faith leader members to 
Coalition 

 Provided technical assistance to faith leaders 

Educating 
Providers 

Trained 68 professionals on the promotion of 
healthy relationships through the Hospital Council 

 Trained 183 school counselors on the model of 
Expect Respect, research on the model, and 
significance for implementation in schools 

 Trained 60 school personnel and health/social 
services providers on Project Connect 

 Trained 45 Toledo School for the Arts faculty 
members on Teen Dating Violence and 
Healthy Relationships 

Trained 30 faith leaders on Domestic Violence, 
Healthy Relationships, and IPV Prevention 
Strategies 
 

Promoting 
Community 
Education 

 90 women attended Purple Reign Conference 
 Healthy relationships information distributed at 

9 events 
 6,716  fact sheets distributed 

 Healthy Relationships packets delivered to 16 
schools 

 TDVAPM Activities in 13 schools 
 3,727 fact sheets distributed 

 Domestic Violence Awareness discussion at 
Muhammed Mosque, 35 attendees 

 Distributed 200 faith-based packets 
 Distributed 867 fact sheets to places of worship  

Strengthening 
Individual 
Knowledge 
and Skills 

  Expect Respect delivered to 863 youth in 8 
different schools 

 Love is Not Abuse delivered to 3,000 youth in 
13 different schools 

 Teen PEP delivered to 2,000 students in 7 
different schools 

 Youth-led activities and MOST Club 

 

*The “Spectrum of Prevention” was developed by the Prevention Institute.  This framework includes six levels of prevention, including “Influencing Policy and Legislation,” which was not a focus of the Lucas 
County DELTA Project in 2010-11.   
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Sharing results with stakeholders 
Sharing evaluation results with a wide range of stakeholders can be a great way to generate discussion about 
how to improve or expand a project, raise the visibility of the project, and impress current and potential funders. 
 
When should you share evaluation findings? 
Ideally, evaluation findings will be shared during and after the implementation period. 
 
During the implementation and evaluation process: 
 Keep stakeholders informed about the progress of the evaluation and their role in upcoming evaluation 

activities. 
 Make mid-course corrections in the evaluation tools or methods if needed. 
 Review process evaluation findings to make improvements to programming. 
 Evaluation reporting during implementation (such as in the middle of a school year) may need to be very 

informal (discussions, emails).   
 It’s important that program implementers have access to evaluation results on a timely basis so that they can 

make improvements as they go. 
 
After implementation: 
 Share results on final output tallies and actual outcomes. 
 Use process and outcome evaluation findings to guide Continuous Quality Improvement (CQI).  Having a year-

end CQI meeting where you review the evaluation findings and identify steps for improvement is a good way to 
start. 

 Positive findings can be highlighted to publicize the project and attract new supporters, but make sure that all 
evaluation findings (positive and negative) are available for stakeholders to review.  Don’t hide bad news; use 
it to make things better or to re-prioritize activities. 

 
With whom should you share evaluation findings? 
Evaluation findings should be shared widely.   
 Those who are directly implementing and planning activities should carefully review all detailed findings.   
 Briefer summaries may be appropriate for broader stakeholder groups (collaboratives, coalitions), the general 

public, and relevant policymakers (such as county commissioners and school superintendents). 
 Carefully review funder requirements for reporting evaluation findings.  Formats and level of detail vary widely 

by funder. 
 
How should you share evaluation findings? 
Evaluation findings should be presented in visually appealing and user-friendly formats.  It is often helpful to 
prepare products with different levels of detail, such as executive summary one-pagers for some audiences and 
longer reports for other audiences.  Refer to the “Presenting Evaluation Results” overview and the “Key Elements 
of an Evaluation Report” for more information about evaluation report formats. 
 
Sources: DELTA and Empower Programmatic Guidance for Continuous Quality Improvement (CQI) & 
Sustainability (7/10), 

Tip Sheet 
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Part 3b. Continuous Quality Improvement 
	  
The definition of CQI is: “The systematic use of process and/or outcome evaluation findings to improve the 
implementation and outcomes of prevention strategies and prevention system capacity activities.” 
 
The purpose of CQI is: “To institutionalize the use of evaluation data for prevention strategy improvement.” 
 
Four steps of the CQI process (PDCA Cycle): 
1. PLAN activities and strategies 
2. DO (implement and evaluate) 
3. CHECK (review evaluation findings) 
4. ACT (make improvements to activities and strategies based on the evaluation findings—this step is really 

important!) 
	  
Issues to consider in CQI planning 
 Who are the stakeholders that need to be involved in the CQI process? 

o Ideally, CQI discussions bring together a mix of stakeholders who helped to plan, implement, and 
evaluate the activities 

o Stakeholders who will be responsible for implementing any needed changes to activities should 
be closely involved, including administrators and those who directly implement programs 

o Involving participants, such as representatives from a youth advisory committee, can also be a 
valuable way to develop concrete and relevant ideas for improvement 

 How often is the evaluation data reviewed, and what is the timeline for effective CQI review and feedback? 
o Evaluation data should be reviewed as quickly and frequently as is feasible.  
o Many programs prepare annual evaluation reports.  Reviewing the results of an annual evaluation 

report is an excellent time to develop (or re-visit) a CQI plan.  However, more frequent CQI 
discussions (monthly, quarterly, or semi-annually) would produce a more effective CQI process.  
A strong CQI process typically involves a balance between frequent CQI “check-ins” (discussions 
among key stakeholders) and semi-annual or annual updates of the CQI plan (more formal and 
documented). 

 What internal processes are needed to do CQI? 
o Step #3 (“Check”) typically involves a review of the logic model and evaluation results, followed 

by a discussion about how each activity could be improved. 
o Organizations need internal processes that prompt them to re-visit the logic model, evaluation 

results, and previous plans for improvement on a regular basis (such as at a quarterly committee 
meeting, or an annual report to a funder). 

o Ideas for improving activities should be clearly documented and the document should be shared 
with a wide variety of stakeholders.  Although one person may be the “keeper” of the CQI 
document to ensure that it doesn’t get lost, the CQI process needs to “belong” to several key 
stakeholders who will take responsibility to following through on improvement strategies. 

 
Examples of questions CQI can answer 
 If outcomes have been met, what factors contributed to those outcomes being met?  How can we maintain or 

expand those factors to ensure that we continue to achieve desired outcomes? 
 If outcomes have not been met, what factors contributed to the situation?  How can we overcome these 

barriers to success in the future?  What needs to change? 

Overview 
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 Did participants receive the intended dosage?  If not, why not?  What can be done to increase dosage in the 
future? 

 Were the skill-based activities sufficient?  If not, what can be done to enhance skill-building? 
 Were the staff levels sufficient?  Were the staff sufficiently trained?  If not, what training is needed? 
 Were there any intended or unintended adaptations to an existing model or curriculum?  Were the adaptations 

successful and should they be continued in the future? 
 
Sources: DELTA and Empower Programmatic Guidance for Continuous Quality Improvement (CQI) & 
Sustainability (7/10), DELTA CQI Webinar (5/10), and CDC PIES CQI Step 9: Continuous Quality Improvement 
(5/10). 
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Continuous Quality Improvement (CQI) Plan 
Date CQI plan was developed: _________ 
Date CQI plan was most recently reviewed and updated: _________ 
Persons present at most recent CQI meeting: ____________________________________________________________________________________ 
	  
Evaluation Findings/Recommendations Steps agreed upon by CQI Committee Follow-up Action and Result 
Recommendation for Improvement or 
Consideration for Further Exploration  
 

Changes/Additions to the activity we plan to implement to 
address the recommendation 
Will we address this issue in 2010-11?  If not, why not?  If yes, when 
and how? 
 
 

What happened?  Were the 
changes actually made?  
(document dates of any 
changes)  Did the next round 
of evaluation findings show 
any improvement as a result 
of the changes made? 

1.  	  
	  
	  

 

2.  	  
	  
	  

 

3.  	  
	  
	  

 

4.  	  
	  
	  

 

5.  	  
	  
	  

 

6.  	  
	  
	  

 

Template 
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Continuous Quality Improvement (CQI) Plan 
Date CQI plan was developed: August 15, 2010 
Date CQI plan was most recently reviewed and updated: February 17, 2011 
Persons present at most recent CQI meeting: Project Coordinator, Agency Director, Evaluation Committee Chair, Evaluation Consultant, Youth 
Educator, Teen Advisory Council representative, and Program Intern 
	  
Evaluation Findings/Recommendations Steps agreed upon by CQI Committee Follow-up Action and Result 
Recommendation for Improvement or 
Consideration for Further Exploration  
 

Changes/Additions to the activity we plan to implement to 
address the recommendation 
Will we address this issue in 2010-11?  If not, why not?  If yes, when 
and how? 
 
 

What happened?  Were the 
changes actually made?  
(document dates of any 
changes)  Did the next round 
of evaluation findings show 
any improvement as a result 
of the changes made? 

Safe Dates 	    
1. Outcomes were just as good (if not better) 

for the 5-session groups as for the 9-session 
groups.  It is not necessary to deliver the 9-
session version of Safe Dates.  

Plan to do 4-5 sessions during 2010-11 school year.  All schools have done 5 
sessions this year.  Schools 
have been receptive, except 
for Acme Middle School (only 
wants 2 sessions).  

2. Safe Dates “fidelity checklist” found fairly low 
level of fidelity to original Safe Dates model, 
mostly because we have not used the 
school-wide reinforcement activities (poster 
contest, play).  We need to clarify and 
document our approach to fidelity and 
adaptations.  Given the comprehensive 
nature of the DELTA Project, there is a 
legitimate local rationale for not adopting the 
full fidelity of the “message reinforcement” 
components of the evidence-based model.   

It does not make sense to do the SD poster contest or play because 
they are outdated and inconsistent with current youth culture.  
Instead, the Teen Advisory Council will make their own movie in the 
summer of 2010 to reinforce messages about healthy relationships.  
 
Message reinforcement happens via comprehensive nature of DELTA 
and layering of several different activities.  We can do a better job of 
documenting this with a “saturation matrix” chart that shows which 
activities have been implemented in which districts and grade levels 
this year.   
 
Once we document all of these things, we can provide a strong 
rationale for our local adaptations of the Safe Dates model.  
 

TAC produced a movie 
version of the Safe Dates play 
that is being used in the 
classroom program. 
 
Saturation matrix has not 
been made yet.  Michelle will 
make this in June 2011 when 
all school-based activities are 
done. 

Example 
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MOST Club   
7. Facilitators were sometimes unclear about 

their roles.  Need to clarify roles for 
facilitators, making it clear who is responsible 
for planning, implementation, evaluation, and 
logistics. 

Kelly created a Letter Of Agreement for facilitators that outlined the 
duties of the MOST Club facilitator and of the DELTA Coordinator.    

All facilitators signed the 
“letter of agreement.”  Key-
informant interviews with 
facilitators are planned for 
May 2011 and assess the 
usefulness of these 
agreements. 

8. Use of facilitators who were not school staff 
was sometimes a barrier to keeping boys 
engaged in the club.  Need to engage school 
“insiders” and integrate into existing 
programs. 

Plan to implement Coaching Boys into Men (CBIM) in 2010-11 school 
year because it relies on existing structures (coaches, teams) rather 
than a “new club” and directly engages school staff as the facilitator 

Invited coaches at five 
different high schools to 
participate.  Program not off 
the ground yet due to lack of 
interest from coaches.  Kelly 
will work with David to identify 
potential “champions” at Dillon 
High School. 
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For more information about this Empowerment Evaluation toolkit, contact: 
 Amy Bush Stevens, Owl Creek Consulting, amybstevens@mac.com or 

http://http://web.me.com/amybstevens/Owl_Creek_Consulting/Home.html  
 Sandra Ortega, Ph.D., Empowerment Evaluation Consultant, sdo7292003@yahoo.com 
 Rebecca Cline, Prevention Programs Director, rebeccac@odvn.org  
 
Suggested citation: "The Ohio Primary Prevention of Intimate Partner Violence & Sexual Violence Empowerment 
Evaluation Toolkit.  2011.  Amy Bush Stevens and Sandra Ortega, Ohio Domestic Violence Network, Columbus, 
Ohio." 
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